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1.1 Abstract 
This integrated thesis explores how the iPad mini as both a technological tool for education 
and cultural artefact is domesticated by African immigrant families in Greve municipality.  
The Greve municipality almost a year ago shared this device to all the pupils/students from 0-
10th grade and their teachers in all its schools as a tool to enhance learning. At the same time, 
the iPad mini is brought home where it is also used as a media object (i.e. information and 
communication technology) for other purposes such as gaming, social media and so forth.  
As such, the iPad mini takes on a new meaning in domestic context the moment it leaves the 
school setting and enters into families and homes that ‘tame’ and shape it in accordance with 
the household’s own values, norms, beliefs and interests.  
In order to carry out this research, four families from Côte d'Ivoire (formerly Ivory Coast), 
Congo, Tanzania and Nigeria were interviewed along with their children that were recruited 
from two schools in the municipality namely ‘Arenaskolen’ and ‘Krogårdskolen’ located in 
Hundige. In this connection, a teacher from one of the schools was also interviewed in order 
to gain insight into the school context. 
To this end, the empirical data collected from the interviews was then analysed through the 
lens of domestication and culture theoretical frameworks from an amalgam of theorists 
namely Roger Silverstone, Eric Hirsch, Maren Hartmann, Sonia Livingstone, Gerd Baumann 
and Pierre Bourdieu respectively. 
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Danish version 
 
Resumé 
Dette integrerede speciale undersøger hvordan en iPad mini, som bade er et teknologisk 
værktøj til uddannelse og en kulturgestand, bliver domesticeret af afrikanske 
indvandrerfamilier i Greve kommune. For næsten et år siden uddelte Greve kommune iPads 
til alle lærere og elever i 0. til 10. klasse for at forbedre indlæringen i alle kommunens skoler. 
iPad’en bliver dog også taget med hjem, hvor den bliver brugt som medieobjekt, dvs. som 
informations- og kommunikationsteknologi, til andre formål såsom spil, sociale medier osv. 
På den måde får iPad’en en ny mening i den hjemlige kontekst så snart den forlader skolen og 
kommer ind i familier og hjem, hvor den bliver tæmmet og tilpasset til familiens egne 
værdier, normer, overbevisninger og interesser. 
For at kunne forske i dette blev fire familier fra Côte d'Ivoire (tidligere Elfenbenskysten), 
Congo, Tanzania og Nigeria interviewet sammen med deres børn, som går på to af 
kommunens skoler, nemlig Arenaskolen og Krogårdskolen, der ligger i Hundige. En lærer fra 
en af skolerne blev også interviewet for at få indsigt i skolekonteksten. 
Ud fra forskningsformålet blev den empiri, som var indsamlet gennem interviews, analyseret 
ved hjælp af domesticerings- og kulturteori fra en sammensætning af teoretikere, navnlig 
Roger Silverstone, Eric Hirsch, Maren Hartmann, Sonia Livingstone, Gerd Baumann og 
Pierre Bourdieu. 
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1.2 Introduction 
In today’s world, one can argue that information and communication technologies such as 
laptops, tablets, smart phones and iPads have transformed our lives in profound ways and as 
such have become an essential part of our everyday lives. Given the revolutionary effect of 
such technologies on human life and society, McLuhan, a Canadian philosopher described it 
as ‘an extension of the body’ i.e. a physical extension of our body to increase power and 
speed. For instance, mobile phones are considered to function as our long distance ears while 
at the same time the visual aspect of it such as a video calls (also possible with laptops, 
tablets etc. including the TV) is considered as extension of our eyes. Although McLuhan was 
criticized for technological determinism, he offered useful insights into how technology 
extends our senses or sensual self in relation to the world. According to him, “during the 
mechanical ages we had extended our bodies in space. Today, after more than a century of 
electric technology, we have extended our central nervous system itself in a global embrace, 
abolishing both space and time as far as our planet is concerned. Rapidly, we approach the 
final phase of the extensions of man – the technological simulation of consciousness, when 
the creative process will be collectively and corporately extended to the whole of human 
society, much as we have already extended our senses and our nerves by the various media” 
(McLuhan, 1966:19).  
Given the above, however, it can then be argued that the idea that technical objects such as 
information and communication technologies extend, replicate or even amplify our bodily 
and mental abilities translates into what has come to be known as the ‘information age’ and 
‘technological age’ . These buzzwords have been used to describe the twenty-first century we 
live in, as the century of new technologies and hi-tech. This notion, in tandem with the 
advances in technology and the ever changing digital landscape seemed to have influenced 
the political decision in Greve municipality to share iPad mini to school children from 0 – 
10
th
 grade and their teachers in all its public schools.  
The iPad mini is a small computing device with specially developed educational apps, and is 
also an information and communication technology (i.e. media device). The municipality 
believes that integrating the iPad mini as an educational tool would equip the children with 
necessary skills to meet future demands, say for example, in terms of employment or the 
ability to navigate the cyberspace in a globalised world. According to the municipality, “the 
students’ digital competence is being strengthened so that in the future they would live up to 
the demands of a modern world…” (Greve 2014).  
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However, studies have shown that ICTs are easily adopted when the users know the potential 
of that technology and are part of the decision making process that will lead to its eventual 
adoption. For example, according to Hartmann, “this discursive appropriation is an important 
aspect of domestication. Hence, domestication research has shown, for example, that an 
understanding that children’s educational needs include computer ownership has often led to 
its subsequent acquisition” (Hartmann 2009:7). It seems as though the iPad was imposed on 
the children and their families which they had to accept. The main focus of this integrated 
thesis is to explore how the iPad mini embedded in the households of families with children 
in Greve municipality schools is domesticated specifically by African immigrant families and 
how the parents’ of these children perceived the iPad when their children brought them home. 
In this connection, this thesis will examine whether these families find it problematic that 
they did not have dialogue with the municipality before receiving the iPads.  
Moreover, the rise of the internet arguably can also be said to have contributed and facilitated 
the rapid development of information and communication technologies (ICTs) such as smart 
phones, laptops, tablets and iPads.  These portable devices have revolutionized the ways in 
which people interact on daily basis.  
For example, they have not only connected governments, schools and businesses but also 
families thereby eliminating the obstacle of distance from the communication process. But do 
these devices offer families the lives they want to lead? And how do families domesticate 
these devices to fit into their family life and everyday practices especially given their ubiquity 
and relevance in daily existence of individuals and their household? These questions are 
pertinent in view of the fact that our lives have been significantly mediated by ICT devices as 
we depend very much on them. For instance, just about everyone uses one or a few of these 
portable devices to keep their daily lives moving. According to Couldry, “most commentators 
believe that we are in the middle of a media revolution, centring on the internet’s connection 
and transmission capacities and the countless digital media devices and infrastructures that 
have grown up around them”(Couldry 2012: 9). As such, information and communication 
technologies undeniably appear to be the lifeline as many families and members of their 
household deploy these devices in a wide variety of ways. These include among other things - 
making and receiving phone and video calls, sending and receiving emails and text messages, 
playing music, chatting and posting comments and pictures on social media networks and so 
on.  
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In fact, according to Silverstone and Hirsch “information and communication technologies 
are becoming a central component of family and household culture”(Silverstone & Hirsch 
1992:1). The issue then is that the iPad mini was given to students including younger 
children, many of whom have not even owned a mobile phone before. Silverstone and Hirsch 
(1992) have argued that media devices such as the iPad mini can be a source of moral panic 
and tension in families which could lead to conflicts, disagreements and negotiations in the 
households as they try to fit them into their domestic space. Also, according to Couldry, 
“technology and the changes in the communication infrastructure we call ‘media’ have 
always resulted from the intersections between technological, economic, social and political 
forces” (Couldry 2012: 13).  
These forces include legal regulations, social norms, and market pressures, as well as the 
medium’s inherent technical properties (Lessig 1999, 2006, in Croteau & Hoynes 2014:300). 
In other words, there are several processes such as political decisions, economic interests and 
pressures, as well as cultural norms that constrain and determine the ways in which 
technologies are developed and used. For example, the political decision in Greve 
municipality to give iPad mini to school children in all the public schools in its jurisdiction 
demonstrates the municipality’s conviction and belief that it would have positive impact on 
the children’s future while families also adjust and decide how best to fit the iPad mini into 
the routines and practices of their everyday life. It is this complex relationship and different 
meanings the iPad mini has, in these contexts that this integrated thesis is pitched or 
anchored.  
Although Silverstone and Hirsch’s focus was on domestication of television and computer 
(offline), the insights they provided from their study is relevant in understanding how these 
African immigrant families domesticate the iPad mini in their household. For instance, in 
discussing their model of the household as a ‘moral economy’, Silverstone and Hirsch argued 
that the household being a social, cultural and economic unit is actively engaged in defining 
or even redefining the meanings of ICT devices it consumes in accordance with its own 
values and interests as the devices get integrated into the domestic or private space 
(Silverstone & Hirsch 1992:6). As a result, Silverstone & Hirsch indicated that there have 
been debates about what they called the ‘commodification and privatization of everyday life 
by ICT devices’ which makes families evaluate or re-evaluate the impact of ICT devices in 
family life. At the same time, similar debates have also raged in public and academic 
domains about the impact and effect of technology on human society.  
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According to Medhurst et al., “the debate has too often been dominated by the extremes: 
those who hold technology to be the way of humanity’s salvation from all manner of evil and 
those who hold technology, itself, to be an evil; something to be the exorcised from human 
spirit” (Medhurst et al. 1990: xi).  
In other words, there are those who see technology as transcendent because they believe it is 
liberating and redemptive, and there are also ‘technophobia’ i.e. those who are afraid of 
technology and see it as something that destroys humanity. From the liberating perspective, it 
can be argued that the invention of the internet, mobile phones, laptops and the iPads have 
helped us to conquer communication barriers and bridge the gap between people all over the 
world. As such, it is revolutionary because they facilitate communication among humans. In 
the same vein, these technologies help us to learn and know about other cultures or places 
that we have never been. On the contrary and from the standpoint of those that are 
technophobic, it can also be argued that these technologies have not only exposed and made 
us vulnerable but also shifting boundaries and challenging family moral economies. In that 
sense, technology can be viewed as a threat to family norms and values; and most of these 
portable ICT devices are intrusive - metaphorically acting like a ‘panopticon’- that allows 
other people (e.g. pedophiles) and governments to engage in privacy-invading practices such 
as watching or spying on us. Furthermore, it can also be seen as something that allows people 
with criminal intent such as hackers to steal private information such as our identity (identity 
theft) to commit fraud; businesses use cookies to track, generate and collect private data 
about internet users’ actions, patterns and habits on the web and consequently use them to 
suggest adverts related to our interests.  
Each of these positions and narratives are taken and constructed based on how technology is 
viewed or perceived. However, in spite of the polarized arguments, Silverstone et al. pointed 
out that “it was not the technology as such that was the problem, but the capacity to construct 
an active relationship with it” (Silverstone & Hirsch 1992: x). It is not the tools that humans 
have created that constitute problems. Instead, it is the way humans have conceptualized, 
communicated, and created various cultures with those tools; cultures that embody forth 
values, attitudes, and incipient belief systems; cultures that privilege some and disenfranchise 
others; cultures that revolutionize concepts of selfhood and understandings of who, in fact, is 
one’s neighbour; cultures that often take on a life of their own, apart from conscious human 
decision making; cultures that are in need of examination, analysis, and criticism (Medhurst 
et al, ibid.: xi) 
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This study however does not take any of these extreme positions. Rather, it attempts to 
examine how the iPad mini as a technological tool for education and cultural artefact that was 
distributed to school children in Greve municipality schools as part of its digitalization 
strategy is domesticated by African immigrant families, and how these families or households 
fit the device into the practices of their everyday lives.  
1.3 Problem definition 
Although the use of conventional and traditional computers such as laptops and netbooks in 
educational institutions is not novel, the iPad is swiftly being adopted as a tool for education 
in primary and secondary schools in some countries. As such, it appears to have become a 
technology of choice. According to a 2013 study by Thierry Karsenti et al, “over 6,000 
students in Quebec (Canada) are using a touchpad in class every day, and in the United States 
that number has exceeded 4.5 million” (Etherington 2013, in Karsenti et al, 2013).  
In that connection, the municipality said: “The digital ambition is high in Greve municipality 
and the goal is to take the lead in having the greatest effect in digitalizing the municipality 
with a number of programs in different areas such as citizen service, technology and 
architecture, health, job and social areas, children and youth areas, and the digital public 
school” (Greve kommune 2014). Accordingly, the municipality stated that the iPad would 
make the school children to learn in new and different ways, and that it has installed 
educational apps such as maths and Danish apps that will enable them to perform better.  
It also stated that the introduction and distribution of iPad has become imperative as the 
reality of young people today is that they see the world through a digital lens because of their 
permanent connection to the internet. The municipality wants the iPad to be used both in 
school and at home so that every household would have the opportunity of acquiring IT 
skills. Even though, the idea of iPad mini for every family might be a good one, it should not 
be taken for granted that every household would have an easy and smooth adoption and 
domestication of this technology because incorporating a new technology can be complex 
and challenging.  
According to Silverstone et al., ICT devices play a part in the dynamic of daily life and 
family relations but “they cannot fail to be brought within the habits and values of the family-
households that use them; nor can they fail to have impact on the people already living where 
they (so to speak) are brought to live” (Silverstone & Hirsch 1992: vii). They also argued that 
new media devices and their affordances are usually a source of moral panics for the 
household as they pose a whole set of control problems (Silverstone & Hirsch 1992:20). 
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These moral panics affect the ways in which various families use and domesticate ICT 
devices in their household such as the iPad in this case. For example, according to Silverstone 
et al, “different families will draw on different cultural resources, based on religious beliefs, 
personal biography, or the culture of a network of family and friends, and as a result construct 
(a more or less permeable, or more or less defended) bounded environment – the home” 
(Silverstone & Hirsch 1992:19).  
With the African immigrant families, the problem might be enhanced not only because the 
parents and their children grew up at different periods in time (and therefore generational 
gap), but also the fact that they grew up in two strikingly different environments and societies 
in which there exists technological and digital divide (or ‘digital split’ as is also called) 
between their countries and Denmark. Despite the rapid expansion of global connectivity, the 
levels of internet access between developed and developing countries are still uneven.  
For example, according to a 2013 report of the International Telecommunication Union (aka 
ITU World Telecommunication) based in Geneva, Switzerland “Europe and Africa are the 
regions with the highest and lowest levels of household internet penetration respectively: 
77% in Europe compared to 7% in Africa” (ITU, 2013).  
Also, according to Internet World Statistics (2014) report, internet penetration in Europe 
accounted for 70.5% whereas in Africa, it accounted for 26.5% with the world average at 
42.3%. Although the figures in the two reports vary, they clearly show that internet 
penetration in Europe is colossally and exponentially higher than penetration in Africa. 
Hence, the implication of this digital divide according to Bakardjieva (2005) is that it 
contributes to how people interpret and appropriate the internet and media objects in their 
everyday lives depending on their level of exposure and engagement with it. The availability 
of the internet is an indicator of the use of information and communication technologies and 
given that Denmark is a country with high internet penetration and decent minimum wage, 
ownership of ICT devices such as personal laptop, iPads and mobile phones is relatively 
affordable compared to the African countries of  Côte d'Ivoire (formerly Ivory Coast), Congo, 
Tanzania and Nigeria where ownership of a personal computer and internet access remains 
out of the reach of many but a small minority as minimum wage or monthly salary in these 
countries is low compared to Denmark. For example, the ITU report mentioned above also 
indicated that mobile-cellular penetration rate in developed countries such as Denmark stands 
at128% while the rate of penetration in developing countries in Africa such as Côte d'Ivoire, 
Congo, Tanzania and Nigeria stands at 89% with the result that “even if telecommunications 
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infrastructure is beginning to spread, domestic use has until recently been largely confined to 
the small proportion of the population that can actually afford their own telephone” (ibid: 87). 
Accordingly, this might have an influence on how, for example, the Danish and African 
parents perceive this technological device. 
Moreover, the problem might also be even more pronounced if the parents had poor 
educational background in the countries they come from, and as such their cultural and 
religious traditions might also weigh heavily on their understanding and perception of this 
new media device and technology in general. On the one hand, for example, Bourdieu (1984) 
argued that one’s past and present circumstances in terms of upbringing and social origin as 
well as educational experiences have a lot to do with one’s disposition and attitude towards 
appropriation of cultural goods such as the iPad mini. On the other hand, Baumann (1999) 
also argued that religion can be used as justification for different problems in social life, and 
as such, parents could draw on their religious beliefs and use it as a reason to limit, restrict 
and/or negotiate with their children concerning the use of information and communication 
technologies such as the iPad mini. 
As Bourdieu also pointed out, religion, education and cultural heritage constitute what he 
called cultural capital. According to him, these entities operate as different social fields that 
are not fixed but interlinked or interconnected in such a way that they could easily be in 
conflict or competition with each other thereby becoming a space for struggle. For instance, 
the educational background, cultural heritage and religious beliefs of the parents might be in 
conflict or competition with each other as they draw on these resources in the adoption and 
appropriation of the iPad mini in their household.  
Through this study, I want to learn how the iPad mini is reshaping lives in these African 
immigrant families as well as how different families conceptualize and domesticate this 
device through their lived experiences. There could also be a problem of communication 
which might affect social relations and interaction within the family especially when the 
children spend a lot of time preoccupied with their iPad mini.  
The need to improve relations and family time might have to do with issues of regulation and 
boundary maintenance in terms of where and when to watch, listen, chat or play games with 
the device, measures which can be potentially prone to conflicts. I want to gain insight into 
how these families handle and manage this important aspect of family life as they embed the 
iPad mini into their household, which I hope this study will shed light on.  
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Furthermore, there is also an issue of IT literacy and digital culture concerning the parents. 
The problem of logging onto the school website to keep up-to-date with children’s life at 
school as well as school activities is something that affects both educated and uneducated 
parents. As such, the problem is even worse when some parents lack necessary IT skills to be 
able to navigate through this site. At the same time, literate parents also fall short, when as a 
consequence of their busy careers or passive attitude towards technology, they lag behind 
about information concerning their children and school activities.  
Given the fact that the municipality has given this device to families to improve their IT 
skills, it will be interesting to know whether or not these parents perceive the iPad as a 
‘special’ tool that facilitates communication, thus helping them to maintain and forge a better 
social relationship and partnership with the school.  
Examining these problems about how the iPad has come to have such social significance in 
the household, and how it is conceptualized and domesticated by African immigrant families 
with children in Greve municipality schools, leads me to explore the following research 
questions: 
1.4 Research Question 
 How is the iPad mini as a technological device and educational tool conceptualized and 
domesticated at home by African immigrant families with children attending school in Greve 
municipality?  
1.5 Practical Research Questions 
1) How does the use of iPad mini affect social relations in terms of communication 
within the family and how is its use negotiated individually and collectively in the 
household?  
2)  How does digital communication from the school affect relationship within the family 
and between the family and the school respectively? 
3) How do the parents’ conceive this technological device in relation to their cultural 
norms, values and beliefs? 
4) How do parents of African background articulate their cultural encounter with the 
Danish school system in relation to this technology? 
5) How does the educational background of the parents affect the adoption and use of 
the iPad mini at home? 
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1.6 Motivation 
I have been inspired to do this study in view of my personal experience and in order to learn 
and understand more about the domestication of technology at home. I have a 6 year old 
daughter who received an iPad mini from her school. Prior to the iPad mini coming into our 
home, she used my laptop to play children’s music and watch cartoons on YouTube, and is 
always willing to join the rest of the family for dinner, shopping and other family activities. 
However, since she got her own machine – the iPad mini – she became increasingly attached 
to it, playing music on YouTube and using other creative applications such as drawing, 
playing games and make-up artistry.  
As a parent I believe the iPad will bolster and enhance her IT skills and creativity. But as she 
became glued to the device, we needed to have some sort of a balancing act that regulates 
how she uses it.  
This even became imperative after seeing tons of emails she received from other school 
children (including those in higher classes) who were subscribed to the school’s intranet. 
Perhaps, even more shocking and worrying was the profanity that inundated many of the 
emails, which I did not want my daughter to be exposed to. As a parent, I saw the danger in 
allowing her to use the iPad as she likes and as a result had to regulate how she uses it even 
though I had some problems with her over obeying the rules. According to David Stearns, 
“metaphorically speaking, new technologies are similar to untrained puppies; they seem to 
create chaos and upheaval in their owners’ lives when first introduced into the household, but 
their owners typically respond by domesticating so that they better fit into the existing social 
order”(Stearns 2011).  
In retrospect to my experience in Nigeria where I grew up, I was just about 13 years old  
when my parents bought our first new 25 inch color television and this set was the first real 
TV we had because of its size and as well as being a color TV. We used to have a very small 
14 inch black-and-white television prior to this new one.  
The set stands on its feet with two sliding doors designed to cover the screen and the exterior 
looked like a piece of furniture because of the wood used to make it. The set was neatly 
placed in the middle of our living room close to the wall with decorations that comprised of a 
piece of laced fabric, flowers and picture frames.  
Even though this artifact came with a ‘manual of operation’ that detailed how the device 
should be used, it did not inform how we should fit it into our family life.  
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In fact, fitting this device into our lives rested with my parents as they censored and 
controlled what we watched, when we watched it and how we watched it. For example, we 
were sent away into our rooms when romantic and violent scenes were displayed on the 
screen or had the set turned off. Similarly, we have to be well-behaved to watch the TV, and 
as punishment we also had to be sent away into our rooms when we caused distractions and 
fought with each other. As a consequence, we missed several episodes of our popular 
television series known as ‘The Masquerade’, a comedy-drama that made stereotypical 
representations of different ethnic lifestyle and cultural diversity in Nigeria.  For us, 
television was something to be watched mostly on weekends and one hour before bedtime on 
week days.  
Indeed, my experience of the TV in my family exactly fits David Stearns’s description and 
account of his own experience, thus “My parents also carefully regulated what we watched 
on that television, and when we watched it. Like all good parents, mine were also concerned 
about regulating the way in which we watched television: sitting too close to the set would 
reap condemnations and warnings that we’d soon go blind, which I’m guessing was a popular 
urban myth at the time. My mother was particular in her desire that we go outside and play 
whenever we had the chance to do so. Perhaps she just wanted to watch her own shows in 
peace. If we were going to watch TV, we need to watch it, not play around. All of this 
communicated that watching TV was serious business, and not something you did aimlessly 
while you played with other things. My point is that while the physical artifact and the 
programming streamed through it suggested or even encouraged particular patterns of use, 
they did not entirely determine how that device was incorporated into my family’s home. My 
parents domesticated that television: our house was never the same after it was introduced, 
but the physical placement of the device, and the way in which our use of it was regulated, 
reshaped our understanding of what it was, and what it was good for”(Stearns 2011).  
Just like what we are trying to do with our daughter concerning the iPad mini, my parents 
also domesticated the television during my time. As such, this concept of domestication of 
technology was at play in our home at the time, and for many years I did not understand it in 
academic sense until my enrolment in Communication Studies and Cultural Encounters at 
Roskilde University. It is therefore motivating for me to carry out this research in order to 
gain more insight into how different families understand, appropriate and domesticate 
technology, more specifically the iPad mini. 
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2.1 Research Field 
Bearing in mind that the focus of this research is to explore how African immigrant families 
with children attending school in Greve municipality, domesticate the iPad mini in their 
households, and given the connection and interrelationship between the families, school and 
the technology itself, I have clearly outlined and presented the research field in sub categories 
namely iPad as a technological device, tool for education and learning and cultural artefact 
in order for the reader to have a thorough understanding of the research field. This also means 
that all the sub categories are constitutive of the research field. 
2.2 The iPad mini as a Technological device 
The iPad made its debut in the global market after being launched in January 27, 2010 by 
Apple. This computing device utilizes the internet and other types of media and 
communication technologies to operate. The size and shape of the iPad mini seem to place it 
between smart phones and laptops. For example, it is 0.5 inches thick and weighs about 0.3 
kilograms. As such, the iPad mini is thinner and lighter compared to any laptop or netbook. It 
also has a long battery life of up to 10 hours and the capacity to run over 140,000 apps. The 
iPad mini is built with exceptional processor and the device also has high graphic 
performance.  
Moreover, the iPad mini has no traditional keyboard like the ones found on laptops or 
conventional computers. Instead, it has an intelligent soft keyboard that is the same as the one 
pioneered on iPhone. The iPad mini seems to have unique features that make it different from 
other computing devices such as laptops, tablets and so on. For example, Apple says the iPad 
mini has a high definition Multi-Touch™ display that makes it more responsive while at the 
same time allows users to physically interact with applications and content.  
According to Apple, this “multi-touch interface makes surfing the web on the device an 
entirely new experience as it is more interactive and intimate than on a computer” (Apple 
2010). As such, this feature appears to make activities such as reading and sending email fun 
and easy. Steve Jobs, former Apple’s CEO, described the device as follows: “iPad is our most 
advanced technology and is a magical and revolutionary device that creates and defines an 
entirely new category of devices that will connect users with their apps and content in a much 
more intimate, intuitive and fun way than ever before”(Apple, 2010). 
2.3 The iPad mini as a tool for Education & Learning  
The iPad has been touted as a device that holds great potential for transforming learning 
owing its unique and inherent qualities. As such, it is fast becoming a tool for learning in 
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some countries. There is an avalanche of educational apps available for download from the 
Apple store, and this provides iPad mini users with access to a broader and more flexible 
source of learning materials. For example, the iPad mini has a specially developed app known 
as the iBooks which gives users unlimited access to a wealth of online educational resources. 
As a result, users can browse, buy and read books and much more on this device. The 
portability of the iPad mini, its fast load-up time and easy to manipulate touch screen 
technology seems to make this device attractive to educational institutions. Moreover, 
because of its interactive feature, very young children can take advantage of a computer. This 
device also encourages collaborative work among children because it gives them the 
opportunity of making, creating and sharing materials such as videos, music and discussion 
forums.  
Besides these innovative, creative and special features that seem to make iPad mini attractive 
to the educational sector, there are divided opinions in academic debates as to whether this 
device has actually revolutionized education. For instance, on the one hand, there are those 
who claim that the iPad is not revolutionary but simply a replacement for the laptops.  
On the other hand, there are those that argue the iPad is revolutionary in that it brings 
education to life, providing a new platform for classroom computing (for detailed discussions 
see Walters & Baum 2011). Even though there is a limited research about touch-screen 
devices and their educational impact, a joint study in 2012 by New South Wales (NSW) 
Curriculum and Learning Innovation Center and the Sydney regional government in 
Australia, found that student learning was more proactive with the iPad than other touch-
screen devices because of its unique and its inherent features such as long battery life, high 
speed processor and exceptional graphic performance.  
2.4 The iPad mini as a Cultural Artefact 
Besides the technologically unique features of the iPad mini and its attraction to schools, the 
iPad also assumes different meanings in different social and cultural settings where it has 
come to be used, for example, in school and at home respectively.  
Igor Kopytoff (1986) described objects as artifactual in what he called ‘biography of thing (or 
object)’. He explained that things or objects have biographies just like humans because their 
meanings are defined and shaped by the cultures and environments in which they are used.  
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“Things have biographies in the same way as individuals do and their lives are not just a 
matter of change and transformation but through those changes and transformations they 
reveal the changing qualities of the shaping environment through which they pass” (Kopytoff 
1986, in Silverstone & Hirsch 1992:17).  
Accordingly, the iPad mini is a cultural artefact because it is a man-made object whose 
meaning is constructed and shaped according to the cultures and environments in which it is 
used. From this perspective, when the iPad enters into the family its meaning is then 
constructed based on negotiations within the household and its members that shape the use of 
the device so as to conform to the distinct cultural practices of that family or household that 
adopted it.  
For example, according to Virve et al. (2013), “domestication has to do with concrete 
artefacts, devices and practices that enable negotiations regarding home, family and everyday 
life” (Jokinen 2005, in Virve et al 2013). Furthermore, according to Silverstone et al. (1992) 
notion of ‘economy of meanings’ which they discussed in their model of ‘the household as a 
moral economy’ as we shall see later, the ICTs are seen as cultural artefacts whose meanings 
are defined and shaped according to a particular household’s values. 
2.5 Greve Municipality’s construct of the iPad mini 
The Greve municipality views the iPad mini as a technological and educational device as well 
as a cultural artefact, but focused mainly on the former. As a technological device, the 
municipality seems to place greater emphasis on the benefits of the iPad mini, for the school 
children such as IT skills that it believed will prepare the school children for the future as 
they live in the digital age. For instance, the municipality stated that with the iPad mini, 
“students’ digital competences are being strengthened so that in the future they can live up to 
the demands of the modern world both locally and globally”(Greve kommune publication on 
‘iPad mini til alle skoleelever i Greve kommune’ 2014:4).  
In the same vein, the municipality also emphasized that the iPad mini is a learning tool and 
vehicle for educational transformation. The municipality believes that the iPad mini can 
potentially facilitate learning through different ways and methods that specifically address 
students’ individual or group needs thereby making the children active in the learning 
process. According to the municipality, “the iPad mini provides the opportunity to create 
learning situations where the emphasis is on the individual student’s needs” (ibid: 4).  
19/83 
 
Given the fact that the iPad mini was introduced in educational setting, it is no surprise that 
the municipality’s primary goal and focal point is to highlight the technological benefits and 
educational usefulness of the device in terms of enabling the school children acquire IT skills 
to navigate through the digital age and to achieve academic success.  
In the booklet, ‘iPad mini til alle skoleelever i Greve kommune’ Pernille Beckmann, the 
Mayor of Greve municipality wrote: “with the iPad mini in the schools it will now be possible 
to learn in new and different ways no matter where you are… your teachers have already 
been well prepared and trained to use the iPad mini as a tool to enhance learning”. She also 
added that, “as the mayor I have great expectations as to how clever you can become now 
that you have become students in the digital school in Greve municipality” (Greve kommune 
publication on ‘iPad mini til alle skoleelever i Greve kommune’ 2014:2). Therefore, given the 
position of Greve municipality as an organ of the government and by virtue of its 
responsibility to administer public schools within its jurisdiction, the municipality focused 
and paid more attention to the technological and educational benefits of the use of the iPad 
mini.  
Nevertheless, the municipality seems to have also recognised the iPad mini as a cultural 
artefact that can have implications in other social contexts. As a consequence, the 
municipality offered a general advice to families that received the iPad mini as to how the 
device could be used. For example, the municipality advised families, among other things, to 
“accept that the media is part of children and young people’s reality, and that the iPad mini 
and the internet will not disappear. So you might as well take the children by the hand and go 
with them out there; show them the way just like in the traffic. Talk to the children about the 
websites they are visiting, what they do and how they use the iPad. Listen, learn and create a 
dialogue so they are comfortable with telling you about their experiences. Avoid prohibitions 
but instead, put down realistic boundaries and make guidelines with the children for the use 
of the iPad, mobile internet webcams, and games” (Greve kommune publication on ‘iPad 
mini til alle skoleelever i Greve kommune’ 2014:9). The booklet that contained this 
information was written in Danish and meant for every parent to read including families from 
other ethnic origins who might not be able to read and understand Danish very well. This 
thesis also examines whether or not language barrier is problematic. 
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2.6 Technology in Families and Homes 
Given that information and communication technologies have become an essential part of 
family life, it is crucial to understand how families make sense of them. Earlier research has 
shown that discourses are important aspect of domestication because they are also integrated 
into family moral economy. As Silverstone and Hirsch (1992) have pointed out, ICTs are a 
challenge to the household because of their status as media objects but at the same time they 
also noted that information and communication technologies are not a problem by 
themselves. Rather, it is how individuals and families use them that could constitute a 
problem. However, for the purposes of this discussion and given limited space and time 
constraint, I would limit my discussion to family discourses drawing on a study in 2014 
carried out by Giovanna Mascheroni titled ‘Parenting the Mobile Internet on Italian 
Households: Parents’ and Children’s Discourses’. This study was designed to ascertain or 
find out what issues parents’ and their children talk about concerning the latter’s use of 
smartphones in Italian families. On the one hand, Mascheroni found that parents’ talked to 
their children about potential risks related to internet, limiting the amount of time children 
spent on their smart phones, creating time for homework as well as family time. On the other 
hand, she also found that children talked to their parents about their lack of trust in them and 
their engagement with smartphones. The children also talked about parental regulation as 
amounting to surveillance and privacy violation, which resulted in them sometimes 
negotiating, resisting or ignoring their parents.  
Mascheroni also pointed out that these discourses depended very much on parenting styles. 
For example, according to her, there are ‘authoritative parents’ who expect their children to 
respect and observe the rules and ‘permissive parents’ that use dialogue as a means to engage 
their children. Moreover, according to Mascheroni, some families use technical means or 
software to restrict or monitor their children’s online activities and practices. She also noted 
that parental regulation and supervision of children’s media use has become increasingly 
difficult for those families by virtue of internet accessibility in public spaces. According to 
her, for example, children who were monitored or restricted from home internet usually take 
advantage of free Wi-Fi networks available in their schools, sometimes even hacking other 
Wi-Fi public networks in order to stay connected. 
Furthermore, Mascheroni also noted that research on television viewing has shown that there 
are a number of ways by which parents regulate their children’s media use. For instance, the 
active mediation or conversational strategy is where parents talk to their children about 
21/83 
 
television content, co-viewing is where both the parents and their children watch the media 
content together while the restrictive or negative mediation involves a set of rules on content, 
screen time and location of use of the ICT in the home (Mascheroni 2014).   This aspect of 
location of a media object in the home is what Silverstone and Hirsch (1992) referred to as 
objectification.  
She also referenced the EU Kids Online (2005) survey which found among other things, that 
most parents are more in favour of social mediation over technical restrictions, and that 
parental mediation is also influenced by several factors such as parent’s gender, education 
and socio-economic background. According to her, the survey indicated that more educated, 
higher income parents, parents of younger children and mothers engage more in parental 
mediation strategies that favoured dialogue as a means of informing their children about 
potential risks associated with online activities over technical measures that limit or restrict 
access. In contrast, lower educated and low income parents favour both strict restriction and 
technical monitoring strategies such as the use of software.  
The above illustrates that as today’s children live in a media world, some parents pay 
attention to how their children consume media products despite the challenges they face in 
doing so, and that they are also at the forefront of managing their children’s use of 
information and communication technologies. On the other hand, children themselves also 
take it for granted that they can use ICT devices and consume media products as they like. 
Understandably, parents want to be seen as being responsible for the safety of their children 
both online and offline, and leading a good family life are all part of shouldering that 
responsibility. This thesis examines in context the role of such factors as gender, education 
and socio-economic background that influence the different strategies employed by different 
parents concerning their children’s use of the iPad mini. By and large, parental mediation via 
discourses and strategies indicate there is need to curb and manage children’s engagement 
with media products and ICT devices. At the heart of it lies the idea that media objects have 
to be ‘tamed’ and shaped to conform to household’s everyday lives and practices, hence 
domestication of technology.  
3.1 Choice and use of theory 
This project is an integrated thesis that combines Communication Studies and Cultural 
Encounters. My research topic links the two disciplines in that it looks at the complex 
relationship between communication and culture, via the iPad mini in households.  
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For example, in terms of how the iPad mini as an information and communication technology 
(or media device) that has been embedded into the domestic space of African immigrant 
families becomes a cultural artefact that is shaped according to family practices, and also how 
communication and social relations are affected within those families. As such, I have used 
theories from both disciplines to provide an understanding of the research topic and to answer 
my research questions. In doing so, I have also adopted a pluralistic approach in my choice of 
theories in the sense that I focus on theoretical concepts rather than larger systems of theories 
given the limited space and scope of this research. Here, I present a brief description of these 
theories and theoretical concepts as well as reflections that informed my choice and selection 
of them. 
3.2 Theories and theoretical concepts 
I chose to analyse my empirical data through the lens of domestication theory from an 
amalgam of a few domestication theorists namely Roger Silverstone, Eric Hirsch, Maren 
Hartmann and Sonia Livingstone. I have chosen this theory because it provides the 
framework and relevant concepts through which domestication of information and 
communication technologies, in this case the iPad mini, could be understood in terms of how 
the household and its individual members adopt, domesticate and use ICTs in ways that 
define and/or redefine their meanings according to family values, routines and practices, in 
relation to the world beyond their doorstep.  
These concepts include appropriation, objectification, incorporation, conversion, 
imagination and construction of gender relations around ICTs in family dynamics. Next is 
Gerd Baumann’s theory of culture, ethnicity and religion which are also relevant given the 
context of my research already discussed. Following social constructivism tradition which 
includes scholars such as Richard Jenkins, Stuart Hall and Roland Barthes, Gerd Baumann 
also challenged the naturalised assumption of ethnicity (i.e. the belief that ethnic identity is 
given by nature) and argued ethnic identity is nothing more than acts of identification. Since 
we are dealing with people of African background living in Denmark, the notion of nation-
state as a concept is relevant in terms of how they view their encounter with Denmark. These 
concepts are significant for my study because they are often used to describe and explain 
patterns of media use. As such, I want to understand how the African immigrant families 
articulate these concepts in relation to the domestication of the iPad mini. The last but not the 
least is Pierre Bourdieu’s social theory.  
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Given Bourdieu’s wide range of theoretical concepts, I focus only on the key concepts 
relevant and central to my research and these concepts should not be seen as being 
independent entities but instead they are interconnected. The concepts comprise of the field, 
habitus and the species or forms of capital namely – economic, cultural, social and symbolic 
capitals. Furthermore, given that Bourdieu was interested in the social dimension of cultural 
products or artefacts in both private and public life, I chose these theoretical concepts in order 
to understand and explain how they influence the African immigrant families’ adoption and 
domestication of the iPad mini.  
3.3 Domestication Theory 
Domestication theory was originally developed by Roger Silverstone and Eric Hirsch (1992) 
for the study of consumption and appropriation of television and computers (offline) in 
domestic contexts. Since then, the framework has increasingly been used to study the 
appropriation of other ICTs. Therefore, this integrated thesis finds this theoretical framework 
useful and relevant for the study of how the African immigrant families in Greve 
municipality domesticate the portable device - the iPad mini.  
In a traditional sense, domestication means ‘taming’ the wild animal. However, Roger 
Silverstone and Eric Hirsch used this term as a metaphor to provide an understanding of the 
process by which households’ adopt and use information and communication technologies. 
According to Silverstone and Hirsch, “domestication refers to a process of bringing things 
home -  machines and ideas, values and information – which always involves the crossing of 
boundaries: above all those between the public and the private, and between proximity and 
distance which also involves their constant renegotiation” (Silverstone et al. 2005: 233).  
In other words, domestication involves the whole process of bringing media technologies 
home and integrating the technology or taming it, so to speak, to make it fit into the everyday 
life of users.  
In their book, ‘Consuming Technologies: Media and Information in Domestic Places’, Roger 
Silverstone and Eric Hirsch declared that “no general model of household practices and 
relations can ignore how people use objects. But when those objects are communication and 
information technologies: televisions, telephones, videos and computers, the problems of 
modelling become extremely complex” (Silverstone & Hirsch 1992:15).  
They contend that ICTs are different from other technologies such as hair dryers, hammers or 
refrigerators when they enter into domestic spaces because ICTs pose significant challenges 
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and problems to the household by virtue of their status as media objects, and as a 
consequence their meanings are subject to negotiation. “Indeed, the media pose a whole set of 
control problems for the household, problems of regulation and of boundary maintenance. 
These are expressed generally in the regular cycle of moral panics around new media or new 
media content, but on an everyday level, in individual households, they are expressed through 
decisions to include and exclude media content and to regulate within the household who 
watches what and who listens to and plays with and uses what” (Roger Silverstone & Eric 
Hirsch 1992:20).  
From this perspective, Silverstone et al. explained that family life is a struggle as family 
members often have competing and conflicting interests and demands over how these ICT 
objects from the public domain should be used because “they provide actively, interactively 
or passively the links between households and individual members of households with world 
beyond their front door in complex and contradictory ways” (Silverstone & Hirsch 1992:15). 
As a consequence, they argued that domestication is a process by which new technologies, 
especially ICTs from the public sphere is incorporated into the family or household. These 
families, in turn, tame, shape and ascribe their own meanings to these technologies so that 
they can fit into their everyday life and practices, and as such the meaning differs from one 
household to another.  
As a metaphor to understanding how meanings change from one context to another, 
Silverstone and Hirsch then introduced the work of Jonathan Parry and Maurice Bloch’s 
(1989) about the ‘meanings of money’. Jonathan Parry and Maurice Bloch have argued that 
the meanings of money are negotiable in terms of how it is used or appropriation in the 
public and the private realm. In this regard, Silverstone and Hirsch pointed out the meanings 
ascribed to ICTs are also different because “the meanings are subject to transformations as 
they cross the boundaries between the public world of individual- and commodity-based 
transactions and the private world of domestic reproduction, where a different set of values 
associated with the longer-term interests of the social or cosmic order is dominant” 
(Silverstone & Hirsch 1992:16-17). Within the domestic sphere, the public meanings 
inscribed by and through commodities, beliefs and media and information consumption are 
open to negotiation (Silverstone & Hirsch 1992:17). And with respect to the ICTs, the 
household negotiates and renegotiates the meanings of these artefacts based on the 
household’s norms and values (or cultural resources) such as religious beliefs, biographies, 
networks of kin and friendship, and class position (Silverstone & Hirsch 1992:19).  
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Moreover, Silverstone et al explained that ICTs are ‘doubly articulated’, that is, both as 
technological objects (first articulation) and as media (second articulation) by virtue of their 
status as objects and media, the meanings of which vary between the private and public 
spheres. In other words, ICTs are meaningful not only as objects but also as medium for 
conveying media contents/texts whose meaning are articulated through these technological 
devices. For example, the iPad mini is simultaneously a technological object and a medium 
through which media contents (texts) such as entertainment, information and other services 
are transmitted. At the same time, the iPad is consumed in ways dependent on the particular 
cultures of the household or the household’s moral economy which is different from the 
meaning ascribed to it in the public sphere such as the school.  
Moreover, Maren Hartmann (2006) also added the third dimension which she called ‘triple 
articulation’ that conceptualises media not only as message but also as object and context. 
She argued that ICT devices used in our media consumption differ in characteristics, for 
example, in terms of size, even when the message is the same and as such the socio-spatial 
contexts in which they are used are different. For example, using iPad mini in the bedroom to 
watch the same program gives a different experience in relation to watching the same 
program on the television in the living room. 
Silverstone and Hirsch also introduced their notion of the household as a ‘moral economy’. 
They explained that “households are conceived as part of a transactional system of economic 
and social relations within the formal or more objective economy and society of the public 
sphere. Within this framework households are seen as being actively engaged with the 
products and meanings of this formal, commodity- and individual based economy. This 
engagement involves the appropriation of the commodities into domestic culture – they are 
domesticated – and through that appropriation they are incorporated and redefined in 
different terms, in accordance with the household’s own values and interests” (Silverstone & 
Hirsch 1992:16). In this sense, domestication of information and communication technologies 
works in the boundary between the ‘formal’ (i.e. public economy) and the ‘informal’ i.e. the 
households that consumes these commodities and ascribe their own meanings to them in 
order to conform to, and fit into family routines and daily practices.  
In other words, it is a dynamic process rather than a single event whereby a household can 
adjust and make changes to their use of ICTs. Given the above, Silverstone et al. stated that 
“the moral economy of the household is therefore both an economy of meanings and a 
meaningful economy” (Silverstone & Hirsch, 1992:18).  
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They argued that every family or household is also an economic and cultural unit in its own 
terms. As an economic and cultural unit, the household is involved in the consumptive and 
productive relationships and activities of its members in the public economy such as work, 
leisure, shopping and class position within the social structure; and also maintains a network 
of family and friends and beliefs. But this economy is also a moral economy because every 
family is able to define itself within the public moral through aesthetic, evaluative, emotional 
and cognitive mechanisms and culture that it depends on for its survival. “They are defined 
and informed by a set of cognitions, evaluations and aesthetics, which are themselves defined 
and informed by the histories, biographies and politics of the household and its members () 
expressed in the specific and various cosmologies and rituals that define, (or fail to define), 
the household’s integrity as a social and cultural unit” (Silverstone & Hirsch 1992:18). 
According to Silverstone and Hirsch, “the moral economy of the household is therefore 
grounded in the creation of the home…”(Silverstone & Hirsch 1992:19). The ways in which 
the household adopts and uses ICT devices reflect the identity of the household and that of its 
individual members as they “define their position (or series of positions) both in the public 
and in their private spheres” (Silverstone & Hirsch 1992:16).  
Moving on, Silverstone & Hirsch then introduced four phases or dimensions of the 
domestication process namely: appropriation, objectification, incorporation and conversion. 
Appropriation:  
Within the appropriation process, Silverstone and Hirsch discussed the idea of 
‘commodification’ where an object (or technology) leaves the production phase (i.e. public 
world of commodity), and is made available in the market for consumers to buy and use the 
product (i.e. commodity-based transaction).  At this point, the technology is taken possession 
of, and owned by an individual or a household.  
From this perspective, appropriation stands for the whole process of consumption as well as 
for that moment at which an object crosses the boundary between the formal (public) 
economy and enters into the informal (private) or moral economies of the home(Silverstone 
& Hirsch 1992:21-22).  The meanings ascribed to both the objects and mediated texts and 
services within the household are not necessarily those ascribed to them in the public sphere 
(ibid. 22). For instance, the way iPad mini is perceived and used in the school is different 
from the way it is adopted and used at home. 
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Objectification:  
In relation to objectification, the way an object looks and its placement within the domestic 
space reflects users’ cognitive values to the object as well as the meaning ascribed to them as 
defined by their owners that fit them into their everyday lives.  
According to Silverstone et al, many of these objects are purchased for their aesthetic 
appearance in the home as well as for their functional significance.  
Objectification is therefore expressed not only in usage but also in the physical disposition of 
the objects in the spatial environment of the home as well as the construction of that home 
(Silverstone & Hirsch 1992:22). For example, there could be decisions as to whether or not 
television, iPads or mobile phones is allowed in the bedroom.  
Incorporation:  
This refers not only to how the objects, especially media and information technologies are 
used but also how the function of a given artefact changes as it gets embedded into daily 
routines and lives of users. In other words, these objects have functional significance such 
that they may be bought with other features in mind and indeed serve other cultural purposes 
in appropriation. They may also become functional in ways somewhat removed from the 
original intentions of designers or marketers. So, while objectification deals with the spatial 
aspects of the moral economy, incorporation has to do with temporalities.  
For example, decisions could be made about whether an individual is allowed to possess one 
or more portable devices that have the same or similar functions such as a laptop and an iPad. 
Conversion:  
This refers to the relationship between the household and the outside world – the boundary 
across which artefacts and meanings, texts and technologies pass as the household defines 
and claims for itself and its members a status in neighbourhood, work and peer groups in the 
wider society(Silverstone & Hirsch 1992:25).  
Conversion is therefore the point where a household’s moral economy provides the basis for 
the negotiation, adaptation or transformation of the formal meaning of an object or a 
technology to its own meaning, in line with the household’s norms and values. The politics of 
the family and neighbourhood, the conflicts over ownership and control of information and 
communication technologies and the status of family or household members are all 
expressions of, as well as elements within the continuous work of social reproduction that 
provides the basis for the coherence of the household’s moral economy (ibid.:25). 
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Maren Hartmann (2009) added the concept of ‘imagination’ to Silverstone and Hirsch’s four 
dimensions as a way of understanding the domestication process described above. She argues 
that imagination is a process in which the household envisions media technologies; discusses 
about them as to how they might find a place in domestic time and space as well as their role 
within everyday life even when they have been acquired or not. “The imagination is the first 
dimension to the domestication process since ‘commodification necessarily depends on a 
dimension of imaginative work that potential or actual consumers undertake as they 
participate, willy-nilly, in the consumption process’”(Silverstone & Haddon 1996:63, in 
Hartmann 2009:235).  
Hartmann explained that this imaginative work also involves the whole idea of discourses 
built around new or old media and their societal consequences especially given the fact that 
media devices or ICTs have become an important part of our lives. It makes sense to have 
discourses about them because according to Hartmann, discourses are also important part of 
the domestication process. For instance, parents would like to know at parenting meetings 
with the school when their children are allowed to use their iPad mini or even mobile phones 
as parents want to position themselves as responsible.  
Furthermore, Hartmann also explained that engagement in discourses about media 
technologies form the basis for decision-making which can take place on different levels in 
the society such as individuals, families, youth cultures and organizations. According to 
Hartmann, “they (discourses), too, are integrated into the moral economies – either as reasons 
for acquisition and use or against, sometimes to justify lifestyles” (ibid: 235).  
However, Hartmann also discussed the connection between domestication and mediatisation 
and argued that both concepts are intertwined. Domestication (i.e. bringing the media home 
and making it one’s own) operates at the micro level while mediatisation (i.e. how media 
increasingly shape our social relations and many other or even most aspects of our life) 
operates at the meta level (Hartmann, 2009:228-229). She explained that domestication is a 
response to mediatisation, meaning that people domesticate information and communication 
technologies because of the pervasiveness of media in their lives. Hartmann puts it this way: 
“I want to propose here that domestication is a precondition for mediatisation. This is not to 
say that domestication is a process with an end that needs to be reached before a state of 
mediatisation can be announced. Instead, I want to suggest that the engagement with the 
media that is expressed in the idea of domestication (engagement meaning the whole range of 
possible encounters, from non-use to fandom, from imagination to conversion) is necessary 
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for mediatisation processes. In many ways, then, there is no mediatisation without 
domestication, or put differently, domestication is a kind of coping strategy to deal with 
mediatisation - and hence an essential part thereof” (Hartmann 2009:235).  
Sonia Livingstone (1992) conducted a research about gendered use of technology in which 
she provided an understanding of how gender is constructed in relation to domestic 
technologies in family dynamics.  
She discovered that men and women talked about technological products in different ways. 
As such, she accounted for how these gender relations are constructed around domestic 
technologies in the households through an array or range of domestic technologies that 
included not only information and communication technologies like television, telephone and 
computer but also other domestic technologies such as dish washer, microwave, washing 
machine, dryers and so on. Relying on the personal construct approach developed by Kelly 
(1955), Livingstone explored the ways in which people actively construct their world (or 
sense of self) in relation to objects, and in which meanings are generated through ‘contrastive 
judgements of similarity and difference’. According to Livingstone “objects function as 
extensions of the self, invested with personal and family meanings, the language with which 
people discuss their technologies tells us of their identities, their needs and desires, their ways 
of interpreting the world and relating to each other” (Livingstone in Silverstone & Hirsch 
1992:117).  
Furthermore, Livingstone posits that although domestic technologies are used by both men 
(husband) and women (wife), these devices are used differently and often understood 
differently. For example, “both watch television but may do so at different times of the day 
and for different programmes; both use the telephone, but often for quite different types of 
calls; both listen to the radio, but to accompany different activities” (ibid.:117). In this thesis, 
gendered use of technology may be relevant and therefore have to be examined in context.  
Moving on, Livingstone then provided four key terms on which gender constructs could be 
understood in the use of domestic technologies, thus necessity, control, functionality, 
sociality/privacy. 
Necessity:  
Men talked about domestic technologies such as washing machine and tumble drier as not too 
important in their lives and used constructs such as ‘luxury’, ‘could manage without it’, and 
‘rarely use’ to underscore that relation. Women talked more explicitly about the importance 
of washing machine and tumble drier in their lives using constructs such as ‘lifeline’, ‘would 
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miss it’, ‘important’, ‘use a lot’, and ‘essential’, to describe these domestic technologies and 
how they have helped them with their chores and childcare.  For the women, the convenience 
and relief provided by these technologies in their household are of high-value and as such it is 
inconceivable “shuddering at their vision of domestic life without them” (Livingstone in 
Silverstone & Hirsch (1992:118). 
Control: 
Evidently, the idea of ‘control’ of domestic technologies could mean different things to 
different people. Women were more concerned about control of domestic technologies such 
as video because they can control when to watch things. In that sense, they talked more often 
about being ‘in control if it’. For them, control refers more to ‘keeping things under control’, 
‘having control over things’ and also ‘keeping domestic chaos at bay’. On the other hand, 
men used the construct of control of technologies in a different sense. They talked about 
being in control of certain domestic technologies because of the challenges they pose thereby 
suggesting implicit gender roles, for example, the electric drilling machine.  
In this sense, control means allowing the ‘expression of expertise’, and ‘permitting the 
exercise of control or power’ (Livingstone in Silverstone & Hirsch 1992:118-119). 
Functionality: 
Men emphasized that technologies are ‘purely functional’ and described the objects in terms 
of their inherent features using constructs such as ‘utilitarian’ and ‘a tool’. For example, 
according to Livingstone, men differentiated between audio and visual media and “they 
emphasised what connects with what, or what properties an object has, or how modern the 
technology is” (Livingstone in Silverstone & Hirsch 1992:119). In contrast, women were 
more concerned about the utility of technology such as the washing machine, dish washer and 
tumble drier. As such, they are  more interested in what the objects could do for them in 
terms of assessing their ‘convenience’ and whether or not they ‘make things easier’ for them 
function in their everyday lives. 
Sociality/privacy: 
Domestic technologies appear to play at least two distinct roles in social interaction: they 
facilitate interaction between people, and they may substitute for that interaction, providing 
instead a social interaction between person and object. Men talked specifically about key 
technologies such as radio, Walkman and television that carry such social meaning because 
these media objects provide them substitute for social contact in certain situations.  
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Accordingly, they used constructs such as ‘keeps one company’, ‘stops me feeling lonely’ and 
‘when I’m by myself’ to describe it. In contrast, the women described media objects such as 
the telephone as a ‘lifeline’ and also a source of emotional involvement because it facilitates 
connection between them and their family and friends. On the other hand, they used the term 
‘sociable’ to also describe how technologies such as microwave and dishwasher facilitated 
social contact because these devices save them time, thus enabling them to engage more in 
social activities. As Livingstone puts it, “they [women] discussed the telephone with 
enthusiasm and even the microwave and dishwasher could be included under this construct of 
sociality, by creating spare time for socializing” (Livingstone in Silverstone & Hirsch 
1992:121).  
3.4 Culture 
Culture is a term that is understood broadly, and it has often been used in both political and 
public discourse. However, the exact definition of the term has remained elusive and as a 
consequence the term has been subject to debate in many academic disciplines such as 
cultural studies, anthropology and sociology. For instance, in ‘Semantics of Culture’, Harry 
Levin declared as follows: “clearly, we are involved with one of those terms that have a way 
of touching off controversies” (Levin 1965 in ‘Concepts of Culture’, Muller 2005:1). Several 
factors point to this complexity. Firstly, the history and origin of culture which dates back to 
centuries attributes the term culture to many things. According to Muller, “etymologically, 
the Latin root of the term is ‘colere’, meaning anything from cultivating to inhabiting, 
protecting, or worshipping, the latter a term connoting both divinity and transcendence or 
cultivation of the soul” (Muller, 2005:1). Secondly, the term has been thought of, in terms of 
singular and plural forms i.e. ‘culture’ and ‘cultures’.  
According to Muller, the former refers to the potential of human individuals that share 
genetically inherited traits such as thinking, feeling and acting with other individuals with 
whom they are in social contact while the latter refers to a set of specific learned routines that 
are characteristic of a delineated group of people which are shared by other groups of people, 
thereby constituting different cultures (Muller 2005:54).  
In other words, culture is a way of life and characteristic of humanity while at the same time 
a property of identifiable collectivities (i.e. cultures in plural.) in which identifiable people 
are carriers of that culture. Since then, the term culture has come to be understood and used 
in different ways and in different contexts. From this perspective, culture is a social construct. 
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For instance, according to Muller, culture suggests “boundedness, homogeneity, coherence, 
stability and structure whereas social reality is characterized by variability, inconsistencies, 
conflicts, change, and individual agency” (Muller 2005:44). In the light of the above, Gerd 
Baumann provided a new insight into the understanding of culture presented below. 
3.4.1 Culture Theory 
Culture can be viewed and understood in two significant but different ways namely – the 
essentialist and non-essentialist viewpoints. The essentialists view culture as fixed and static 
whereas the non-essentialists view it as fluid and dynamic, something that changes and 
evolves over the course of a life time of an individual, a group or a segment of a society. 
However, despite the apparent contradiction and inconsistency between the essentialist and 
non-essentialist viewpoints, Baumann deconstructed the two positions and argued they 
should be seen as complementary to each other.  
According to Baumann, both the essentialist and non-essentialist views about culture are 
plausible. For example, from essentialist viewpoint, parents or children could readily explain 
what culture means to them “as a heritage with rules and norms that fixes the difference both 
between right and wrong and between Us and Them” (Baumann 1999:25).  
As such, culture appears like a mould that shapes lives just like a giant photocopy machine 
that keeps rolling out identical copies.  On the other hand, and from the non-essentialist 
viewpoint (or processual in Baumann’s term), the same parents would be able to point at 
different aspects of their life that have changed over the course of their life time. In that 
sense, culture is not so much a photocopy machine as “it only exists in the act of being 
performed and it can never stand still or repeat itself without changing its 
meaning”(Baumann, 1999: 26).  
To understand why culture is seen as both fixed (static) and in a state of flux (fluid), 
Baumann introduced what he called the ‘multicultural triangle’ which consists of the nation-
state, ethnicity and religion. He then placed culture in the middle of the triangle and 
explained that culture is the magnetic field on which these three parties draw their 
arguments, arguments that more often than not reify culture. For example, this could be found 
in a multicultural debate involving defenders of national cultures, the protagonists of ethnic 
cultures and those who see religion as culture. Baumann explained that such arguments make 
culture a battle field resulting in stereotypes, inclusion and exclusion that often draw on the 
binary between ‘Us’ and ‘Them’.  
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Bridging the gap between the essentialist and non-essentialist positions, Baumann posited 
that culture, whether national, ethnic or religious is something we have and are members of, 
and that having culture is also a making of culture. As such, the essentialist view is inherent 
in the non-essentialist (or processual) view.  
According to Baumann, “culture is not the tied and tagged baggage that belongs with one 
national, ethnic, or religious group, nor is it some spur-of-the-moment improvisation without 
roots or rules” (Baumann, 1999:95).  
Baumann then proposed a new understanding of culture and suggested that culture should be 
construed as discourses because people are ambivalent, that is, they vacillate between the 
essentialist and non-essentialist views of culture depending on what they find appropriate in a 
given context. As such, discourses are relational and elastic. As he puts it, “we will never 
learn what culture is until we understand it as a dialectic, that is, double discursive process: 
people reify it and at the same time undo their reification and we will never understand why 
identities are dialogical” (Baumann 1999:140).  
For example, parents who wish to acculturate their children and give them a sense of their 
own cultural belonging and identity would usually remark “This is what We do, and that is 
Our culture; and that is what They do, so it is Theirs” (Baumann 1999: 95). At the same time, 
when those parents want to escape from the stereotyping of the reifying discourse, they will 
say they used to do it this way before but it has changed. Therefore, we should talk of culture 
in social life as discourses that criss-cross a web of multiple identifications.  
As Baumann stated, “people make choices whom to identify with, when and where, and they 
even make choices when to engage the reifying discourses of culture and when to engage the 
processual discourse” (Baumann 1999:139).  
Given that culture is an essential part of this research, this thesis will examine how the 
African immigrant families construct their notions of culture in relation to their domestication 
of the iPad mini. 
3.4.2 Ethnicity 
The idea of ethnicity is commonly understood as something traceable to our roots, that is, 
where we come from and what makes us who we are. In other words, it appeals to ‘blood 
from the past’ and invokes biological ancestry that presupposes our current identities follow 
from the past (Baumann 1999:19).  
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According to Baumann this notion could be true for animals but it does not apply to human 
beings. He argued that the understanding of ethnic identity as something absolute is 
problematic and amounts to what he called ‘ethnic absolutism’ which makes rigid claims that 
genetic differences account for differences in human actions and behaviors.  
As Baumann pointed out, this banal understanding of ethnicity is fraught with fallacies 
because “ethnicity is a social construct that mistranslates relational difference into absolute 
and natural difference” (Baumann 1999:90). First, descent (the tracing of persons from 
ancestors) is an act of present-day memory and not an authentic act of genealogical 
bookkeeping (Baumann 1999:20). In other words, it is not absolute but highly dependent on 
context which is often adjusted according to changing needs. Second, ancestry does not 
determine patterns of behaviour or preferences among humans. Genetics may influence our 
looks but what determines one’s life and identity are the actions and attitudes of the culture or 
cultures that one identifies as one’s own (ibid:20). Third, ‘even the most racist biologists’ 
have failed to establish any link between race or ethnicity and mental properties, behaviors 
and preferences (ibid: 20). In spite of the above, Baumann explained that ethnicity is still 
used today as a photocopy of its nineteenth century counterpart, ‘race’.  
Having challenged the naturalized notion of ethnic identity as absolute (i.e. ethnicity is not an 
identity given by nature), Baumann posited that “ethnic identities are nothing more than acts 
of ethnic identification” (Baumann 1999:21). As such, we should speak of ‘contextual 
ethnicity’ or ‘shifting identity’ because identity is not fixed but shifts and evolves depending 
on the context or situation. According to Baumann, “ethnicity is not about blood or ancestry 
as such, but the cultivation and refinement of all the possibilities first given by nature but not 
finished by nature”(Baumann 1999:63). Thus, he explained that “ethnicity is the product of 
people’s actions and identifications, not the product of nature working by itself” (ibid: 63).  
This implies that ethnicity or ethnic identity is socially constructed as it is continuously being 
created and shaped through social interaction, and thus can be individual or collective such as 
group membership. For example, a naturalized ethnic Nigerian citizen could identify himself 
as a Danish citizen because he has a Danish passport, say, for example, at airport passport 
control in the UK or identify himself as a bona fide member of the Danish community where 
he resides based on his language proficiency and understanding of the Danish culture while in 
another context might decide to identify with the Nigerian community (albeit ‘imagined’ 
according to Benedict Anderson (1991)) in Denmark as a result of his perceived membership 
based on his national heritage. 
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3.4.3 Nation-state 
The notion of nation-state can be construed as socially constructed according to Benedict 
Anderson (1991) because it is a community imagined by people who perceive themselves as 
members of that community. Apparently, this appeared to have been what led Anderson to 
pose the question: what makes people love and die for their nations, as well as hate and kill in 
their name? From this perspective of  imagined community, people think of themselves as 
‘owning’ the state and consequently carry a special responsibility for it such as pledging 
loyalty to that state, obeying laws, paying taxes and serving in the police force or military. 
Besides, according to Baumann, the nation-state “is the governing elite of the state, as well as 
its hegemonic media and its dominant civil culture that determine the life chances of most 
people, be they counted as majorities or minorities through one criteria or another…it is 
precisely these powers, in fact, that often determine who is regarded as a minority and on 
what construction of difference, be it ethnic or religious, civic or sexual, historical or 
mythical” (Baumann 1999: 18). In other words, the nation-state is characterised by working 
on a system of membership that may include or exclude individual members.  
Fundamentally, however, the nation-state also operates the doctrine of sovereignty where it 
claims and establishes for itself territorial sovereignty, provides security for its people and 
also advances its economic and political interests. As such, the nation-state controls and 
maintains police forces, immigration and prisons, and also launches wars and draws peace 
treaties as well as regulates the conditions under which citizens may carry arms, among other 
things.  
According to Baumann, “states are the things we pay taxes to, pledge allegiance to, accept 
laws from, and get passports or visas to enter – all because they claim a territorial monopoly 
on coercive force” (Baumann 1999: 30).The nation-state therefore wields legitimate power, 
authority and influence over its territory which it uses to forge and awaken national 
consciousness of the people that live within its borders.  
3.5 Social theory 
In Bourdieu’s social theory, he talked about a multidimensional social space as the basis for 
social interaction. He also described cultural goods such as painting, music, literature, books 
etc. as social artefact and as such was interested in the social dimension of these artefacts in 
the domains of private and public in social life. 
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In one of his famous works, Distinction: A social Critique of the Judgement of taste, 
Bourdieu writes, “There is an economy of cultural goods, but it has a specific logic. 
Sociology endeavours to establish the conditions in which the consumers of cultural goods, 
and their taste for them, are produced, and at the same time to describe the different ways of 
appropriating such of these objects… and the social conditions of the constitution of the 
mode of appropriation that is considered legitimate”(Bourdieu 1984: 1).  
Metaphorically, Bourdieu continues, “but one cannot fully understand cultural practices 
unless ‘culture’, in the restricted, normative sense of ordinary usage, is brought back into 
‘culture’ in the anthropological sense, and the elaborated taste for the most refined objects is 
reconnected with the elementary taste for the flavours of food”(ibid.1).  
This means that when people adopt cultural goods such as information and communication 
technologies, they appropriate and shape them to suit their distinct taste within their domestic 
social space which can be influenced by social-cultural factors such as education, religion, 
ethnicity etc. Although Bourdieu’s primary focus was about the inequality that existed in the 
French educational system among different social class, his theory is still relevant because he 
also talked about how the consumption of cultural goods, for example, painting and iPad (in 
this case) reflects the taste of people that use them in what he termed a ‘legitimate culture’.  
Bourdieu contended that humans have natural taste for things, and that factors such as our 
upbringing, social origin, religion and education are symbolic when it comes to our cultural 
practices and dispositions towards these cultural goods such as painting, music, literature, 
books, museum visits, reading and so on. As such, the different choices people make 
concerning cultural objects make all the distinction that set it aside from the choices made by 
other people as they constantly choose between what is aesthetically and ethically appropriate 
in their own situation. According to Bourdieu, “… there is no area of practice in which the 
aim of purifying, refining, and sublimating primary needs and impulses cannot assert itself, 
no area in which the stylization of life, that is, the primacy of forms over function, of manner 
over matter, does not produce the same effects.  
And nothing is more distinctive, more distinguished, than the capacity to confer aesthetic 
status on objects that are banal or even ‘common’ (because the common people make them 
their own, especially for aesthetic purposes), or the ability to apply the principles of a ‘pure’ 
aesthetic to the most everyday choices of everyday life, e.g., in cooking, clothing or 
decoration, completely reversing the popular disposition which annexes aesthetics to ethics” 
(Bourdieu 1984: 5). 
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Moving on, Bourdieu also introduced the concept of field in his publication entitled “Champ 
intellectual et projet createur”.  
He argued that in order to understand a social event or cultural phenomenon it was necessary 
to examine the social space in which it took place (Bourdieu, 2005:148).  
Bourdieu often discussed the field as a ‘game’, likening it to a football field in which players 
have set positions. The game is regulated by specific rules that every player has to adhere to; 
and there are also internal divisions as to what the players can do and where they can go 
during the game which is not always fixed.  
According to Bourdieu, the social field consists of positions occupied by agents such as 
people or organisations. But “Just like the football field, the social field does not stand alone. 
Bourdieu developed the social field as one part of a means of investigating human activity. A 
social field is not fixed, and it is possible to trace the history of its specific shape, operations 
and the range of knowledge required to maintain it and adapt it” (Grenfell 2008: 69 -70). 
Many varieties of social field exist such as educational, scientific, cultural, and religious 
fields. Each of these fields has its own internal logic and regulatory principles that govern the 
game in the field.  
Bourdieu talked about the ‘field of power’ implying that people occupy more than one social 
field at a time which consists of multiple social fields, for example, the economic field, the 
religious field and the education field.  
The field is highly competitive because the actors or agents have a stake in the operation of 
the field. As a consequence, the field becomes a space for struggles, conflicts, negotiations 
and agreements as actors compete to gain more power to influence the rules of the game 
depending on the level of accumulated capital.  
Bourdieu introduced four species or forms of capital. They consist of economic (money and 
assets); cultural (e.g. forms of knowledge, taste, aesthetic and cultural preferences, language, 
narrative and voice); social (e.g. affiliations and networks, family, religious and cultural 
heritage) and symbolic (things which stand for all of the other forms of capital and can be 
‘exchanged’ in other fields, e.g. credentials) (Grenfell 2008:69). 
In other words, economic capital refers to the possession and ownership of money and assets; 
cultural capital consists of any knowledge, experience, cultural norms and values, tastes and 
so on that a person has over the course of a lifetime which allows him to be familiar with 
institutionalized and valued cultural forms; social capital are the resources that a person has 
based on social origin and group membership, relationships and networks of influence and 
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support such as ethnicity, family, friends and religion; while symbolic capital refers to the 
resources available to an individual on the basis of honour, prestige or recognition such as 
academic qualification or credentials. According to Bourdieu, these capitals and resources are 
used by agents occupying positions in the social field and “there are also relationship of 
exchange between fields which make them inter-dependent: for example, what kind of 
schooling people receive in the education field can make a lot of difference to how they are 
positioned in the economic field”(Grenfell 2008:71). 
Habitus is one of the concepts in Bourdieu’s social theory that is widely used in many 
disciplines such as sociology, anthropology, cultural studies, and philosophy among others. It 
has been subject to many interpretations and often hotly debated. Bourdieu defined habitus as 
“structured and structuring structure” (1994: 170). It is ‘structured’ by one’s past and present 
circumstances such as family upbringing and educational experiences.  
It is ‘structuring’ in that one’s habitus helps to shape one’s present and future practices. It is a 
‘structure’ in that it is systematically ordered rather than random or unpatterned (Grenfell 
2008: 51).  
Habitus is thus historical and it is the property of social agents or actors (people or 
institutions) by means of which mental and cognitive system of structures that we acquire 
over the course of our lifetime helps us to view the social world, thereby making us to think 
relationally. Habitus links the social and the individual because the experiences of one’s life 
course may be unique in their particular contents, but are shared in terms of their structure 
with others of the same social class, gender, ethnicity, sexuality, occupation, nationality, 
region and so forth (Glenfell 2008: 53). Bourdieu represented this concept in the equation: 
[(habitus) (capital)] + field = practice which means that practice is a product of  one’s 
disposition (habitus) and his position in the field (capital) based on the current state of play 
of that social arena (field).  
4.1 Methodology 
Given the context of this research, this integrated thesis takes its methodological point of 
departure from social construction framework. Therefore, I have adopted ‘Symbolic 
Interactionism’ conceptual approach developed by Herbert Blumer in his book titled 
“Symbolic Interactionism: Perspective and Methods”. I chose this methodological 
framework because it is compatible with the way in which I want to learn and produce 
knowledge with my informants regarding the research topic as symbolic interactionism is 
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about the way we learn to interpret and give meaning to the world through our interaction 
with others. According to Blumer, “human beings act towards things on the basis of the 
meanings things have for them. Such things include everything that the human being may 
note in his world – physical objects such as trees or chairs; other human beings such as a 
mother or store clerk; categories of human beings, such as friends or enemies; institutions, as 
a school or a government…”(Blumer 1986: 2). The meaning of such things is derived from, 
or arises out of, the social interaction that one has with one’s fellows.  
These meanings are handled in, and modified through, an interpretative process used by the 
person in dealing with the things he encounters (ibid.2).  
Blumer explained that as human beings interact with one another in a world that is composed 
of objects, they become actors engaged in “a process of interpretation” to produce meaning 
that is based on the context. He also argued that psychological and sociological factors 
influence human conduct in the production and interpretation of meanings towards things 
such as stimuli, attitudes, perceptions and cognition, social position, cultural prescriptions, 
norms and values, social pressures and group affiliation (Blumer 1986: 3).   
Thus, the key elements – meanings, objects (things) and social interaction according to 
Blumer are symbolic.  
These elements are relevant for my research in three folds: Firstly, this research seeks to 
explore how families adopt, appropriate and shape the use of the iPad according to their own 
meaning within family social space. Secondly, the research also seeks to explore how social 
interaction in family dynamics plays out between family members in relation to the use of 
iPad.  
Thirdly, this methodological framework will be useful in the production of knowledge when 
analysing my empirical data but will not be central in my analysis. Instead, I would reflect on 
it in terms of how, for example, the informants’ knowledge of my topic might have affected 
their response(s) in the interview.  
4.2 Delimitation 
Firstly, the process of recruiting the informants’ for this research was difficult. My original 
plan and intention was to recruit the informants from the same school but as it turned out, it 
was not possible to do so in one school as there were only a few students of African 
background, and many of the schools do not have students of African origin at all.  
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As a result, I had to recruit my informants from two schools in the municipality namely 
‘Arenaskolen’ and ‘Krogårdskolen’ respectively.  
Secondly, at the inception of this research it was also my plan to recruit the informants’ from 
the same country in West Africa so as to have a more homogenous group, and as it turned out 
it was also not possible to have them from the same country. As a consequence, I decided to 
recruit the all informants’ from countries within the West African region which also proved 
abortive as there were only a few of them attending school in Greve municipality.  
Given the above circumstances, I expanded my scope to include informants from other 
African countries. In recognition of the fact that Africa is a diverse and vast continent, I am 
aware that the informants and the countries and regions they come from have different 
languages, culture and world views that might influence different ways of producing 
meaning. In this context, the use of ‘African immigrant families’ as an umbrella term to refer 
to these families should be conceptually understood as people that come from different 
African countries but shared certain experiences in common, for example, in terms of 
awareness of their colonial history, being immigrants in Denmark whose children got the 
iPad mini from the municipality and the fact they come from ‘young’ developing nations 
where modern technologies such as smart phones, laptops, iPads, tablets and the internet are 
not easily affordable by the majority of the population, let alone school children (see my 
discussion above on ‘digital divide’).  
Thirdly, the disparity in the ages and grades (i.e. belonging to different classes in the school) 
of the informants vary and as such, might also reflect different experiences they have in 
relation to the use of the iPad mini as well as the domestication process of the device in their 
respective households. Fourthly, language barrier was also a constraint between some of the 
informants and me especially the children who do not understand English but Danish. 
However, in an effort to overcome this barrier I solicited the help of my wife as a translator. 
4.3 Methods 
This integrated thesis is based on a qualitative method of gathering empirical data which 
involves interviews with informants. In doing so, I am inspired by Steine Kvale and Svend 
Brinkmann’s (2009) book titled “Interviews: Learning the Crafts of Qualitative Research 
Interviewing” that outlined seven stages of an interview process namely Thematizing (why, 
what and how), Designing (i.e. design of your studies, incl. interview guide), Interviewing, 
Transcribing, Analysing, Verifying, and Reporting (Kvale et al 2009: 102).   
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According to Kvale and Brinkmann, “a qualitative research interview attempts to understand 
the world from the subjects’ point of view, to unfold the meaning of their experiences; to 
uncover their lived world prior to scientific explanation” (Kvale et al 2009: 1). In line with 
the above, I employed these stages in the process of this research, and the informants’ were 
given the opportunity at the interview to articulate and describe their own individual 
experiences regarding the use and/or domestication the iPad mini in their household. 
4.3.1 Access to the Field 
Prior to carrying out this research, I do not know any family with children attending school in 
Greve municipality or any member of the staff in the schools from which the informants’ 
were recruited. Establishing contact with an insider or a ‘gatekeeper’ that will introduce me 
to the field remained crucial to my carrying out this research. The term ‘gatekeeper’ was 
coined by Lewin in 1947 to describe how food found its way into the household and has been 
used since then to refer to someone in a social system who ‘opens the door’ to the field and 
knows it well (Whitney et al 1987 in Windahl et al 2009). As a consequence, I met with the 
secretaries of the two schools namely ‘Arenaskolen’ and ‘Krogårdskolen’ who requested that 
I wrote an official email with a short description of my project before they could contact the 
students and their families for interviews. The emails were also complemented by phone calls 
in order to follow up and arrange for interviews. 
4.3.2 Gathering and Use of Empirical Data 
The interviews were conducted in two phases. The first phase was with the African 
immigrant families that were interviewed on the basis of how they domesticated the iPad 
mini while the second phase was with a school teacher at ‘Krogårdskolen’, interviewed on 
the basis of the relationship between the school and the families within the context of digital 
communication with the families and cultural encounter with the families. 
Four families of Ivorian, Congolese, Tanzanian and Nigerian origins were interviewed. At the 
start of the interview, I informed the informants that the interviews would be used only for 
the purposes of this research. I also asked them if they would want to be anonymous or have 
their real names used in this report. All the informants’ except the head teacher opted for 
anonymity and consequently their real names have been replaced with pseudonyms that I find 
age appropriate.  
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The interviews took place in the informants’ homes where they were more comfortable and 
they also consented that the interviews be recorded. Prior to the commencement of the 
interviews, each of the informants was given a printed form to complete with basic 
information about them such as name, age, gender, religion, education, occupation, grade, 
nationality/country of origin and number of years lived in Denmark. The interviews lasted 
between 15 – 20 minutes per person and also took place in the evening around bed time. The 
children were the first to be interviewed so that they could go to bed.  
They were also separated from their parents during the interview in an effort to prevent or at 
least minimise possible bias in their responses. Parents were also interviewed individually in 
order to understand family dynamics and obtain individual perspectives on the domestication 
of the iPad mini. The informants will be presented later on page 43 of this report.  
Also, I have an interview guide with open-ended questions related to my research. The aim of 
the guide is to use it as start-offs to probe and explore the problem areas.  
At the same time, it was only meant to be a guide, meaning that I naturally followed up issues 
that the informants raised that could shed light and produce insights into the phenomenon 
being investigated. Being an African myself, a Nigerian to be specific, issues concerning 
educational qualification has always been a sensitive issue especially when it comes to those 
with low educational background and as such, I took into account the sensitivity of the matter 
by not pressing for details except when it was voluntarily given. Furthermore, the empirical 
data collected from the interviews were organised, transcribed and attached as appendices to 
this report (see appendices 1-15 for the full interviews). Finally, in analysing the data, I am 
fully aware that different forms of empirical data could have different analytical approaches 
and that the outcome would also reflect different ways of producing meaning.  
4.3.3 Brief presentation of the schools 
This section presents a short description of the schools from which the informants, more 
specifically, the school children were recruited for this research.  
Arenaskolen 
Located in Hundige, Arenaskolen is one of ten public schools in Greve municipality. The 
school’s student population represents an ethnic diversity, where there is mutual respect for 
diversity in everyday life.  Arena school has about 50 employees and approximately 300 
pupils from 0 – 9th grade.  
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Besides offering regular subjects such as Danish, English, Mathematics, Physics and Biology, 
Arenaskolen is also reputed for its promotion of healthy feeding and physical exercise as the 
core or basic foundation for student learning. As such, the school says it is dedicated and 
committed to a high level of student performance through physical exercise and healthy diet.  
According to Arenaskolen, “research has shown that children benefit more from teaching 
when they are physically active and eat healthy food. Therefore, we are a school with special 
emphasis on physical education and healthy food”.  
There are four physical education lessons in all classes every week, including physical 
exercises and pupils are given free porridge to eat. The school cafeteria serves only healthy 
meals to both staff and students.  As a digital school, every pupil/student owns an iPad mini 
as much of the learning is done via the device. 
Krogårdskolen 
Established in 1964, Krogårdskolen is one of the public schools in Greve municipality that is 
located in Hundige. The school has approximately 550 pupils from 0 – 9th grade and about 72 
employees.  
Krogårdskolen is known as a science school because it places greater emphasis in sciences. 
As such, the school has won numerous prizes in science projects. For example, it won the 1
st
 
prize in the Danish science competition in 2007/2008, and also received a ‘green flag’ several 
times in recognition of its efforts in teaching sustainable development and environmental 
issues.  
In addition to offering other subjects, science subjects are compulsory in the 4
th
, 5
th
 and 6
th
 
year, while electives are offered on the 8
th
 and 9
th
 grade which varies from year to year.  
Like other schools in the municipality, all pupils have iPad mini as much of the teaching 
takes place via the device. 
4.3.4 Presentation of the informants 
In order to make sense of some of the answers/responses given by the informants, it is 
important to introduce them so as to enable you have a mental picture of these individuals. 
Here, I present to you a brief profile of each of them. 
Family 1 – The Sanogo family 
The Sanogo family hails from the Republic of Côte d’Ivoire, (formerly known as Ivory 
Coast) in West Africa. A family of five, the Sanogos is a Christian (catholic) family that lives 
in Hundige.  
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The children are born in Denmark and the two older children, Kevin and Carole attend school 
at Arenaskolen in Greve. Pascal, 48, is married to Rama and he has lived in Denmark for 19 
years i.e. since 1996. He had some education back home and has also received vocational 
training as a carer for the elderly and handicapped people (SoSu-hjælper) after coming to 
Denmark. He has worked for 11years in the profession and is currently enrolled as a student 
to become a ‘SoSu-assistant’. A football enthusiast, Pascal is pensive and self-critical about 
the iPad that his children have got. 
Rama, his wife is 40 years old. She joined her husband in Denmark in the year 2000. Like her 
husband, she also trained as a ‘SoSu-hjælper’ but is currently unemployed. She is warm, 
friendly, forthcoming, open-minded and self-critical. According to her own testimony, she is 
not so good at using technology and is also not technologically inclined. 
Kevin, their son is 13 year of age and in the 7
th
 grade at Krogårdskolen. He has never had a 
mobile phone or a laptop. He is shy, reticent and inarticulate. Besides using the iPad for his 
homework, he uses it to connect with his friends on Facebook social network site. As a 
hobby, Kevin likes playing online games on his iPad mini such as ‘Fight Night at Freddy’s’, 
‘Minecraft’ and ‘Geometry dash’. Carole is their daughter of 11 years old, in 4th grade and 
also attends Krogårdskolen.  
Like her brother, Kevin, she has never had a mobile phone or a laptop. She is jovial, 
forthcoming and very articulate. Apart from school work, she uses her iPad mini mainly to 
connect with her friends and classmates in several social network sites such as Facebook, 
Instagram, Snap-Chat and Face-Time. Despite being under the legal age requirement for 
many of the social media sites like Facebook that does not allow children under thirteen 
years, she uses these sites as a platform to stay connected and in touch with her friends so that 
she would not miss out on anything. 
Family 2 – The Obi family 
The Obi family is a Nigerian family of four from a Christian (Anglican) background and the 
family lives in Hundige. Desmond is 35 years old and a Nigerian-Polish citizen. He is 
married to Tina who was not home at the time of the interview. They immigrated to Denmark 
from Poland four years ago with their two daughters, Rachel and Anabel. Rachel was born in 
Poland while her younger sister Anabel who is 2 years old was born in Denmark.  
Desmond is hospitable and articulate. He works as a cleaning assistant. He is fairly educated 
and holds a high school certificate, obtained in Nigeria. He is a ‘geek’ i.e. a tech-savvy 
person.  
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For example, he said he borrowed his daughter’s iPad to make VoIP calls in order to compare 
Apple product with his android phones. He also spoke enthusiastically about his penchant for 
ICTs and he has 2 laptops and about 3 smartphones on their dining table and he frequently 
fiddled with one of them as we talked. He is also an advocate and ardent believer that 
children should have ICT devices early in life such as the iPad mini so that they would catch 
up with things as we live in a technology driven world.  
His daughter Rachel is 6 ½ years old and in ‘0’grade at Krogårdskolen.  She is taciturn and 
very shy, fiddling with her gown during the interview. This could explain why her answers 
were scanty even as I tried to get her to say something pertaining to her experience with the 
iPad mini. This is also understandable considering her age and the interview situation. 
Moreover, according to her father, she plays a lot of games on her iPad mini and started 
playing games on computer when she was 3 years old in Poland. 
Family 3 – The Habiba family 
The Habiba is a Muslim family of five that comes from Tanzanian in East Africa. The 
children are born in Denmark and the family lives in Hundige. Amin is 46 years old, a 
business controller, holds a B. Sc. in Accounting, and has lived in Denmark for 23 years. He 
is married to Aisha. He is friendly, engaging and open-minded. He is pensive, articulate and 
critical of the introduction and use of the iPad at early stage in school as something that 
denies children the opportunity to learn in a traditional way in terms of reading books and 
writing with their hands on paper. 
Aisha, his wife is 34 years old. She joined her husband in Denmark after their marriage in 
Zanzibar, Tanzania, 15 years ago. She had some education back home and trained as a 
‘SoSuhjælper’ after coming to Denmark. She is currently studying to become an office 
assistant. Aisha is warm, friendly, forthcoming and articulate. Aisha and her husband, Amin 
are both Danish citizens.  
Saleh is Habiba’s son, 11 years old and in the 5th grade at Krogådskolen. He has a mobile 
phone. He has Twitter and Facebook accounts where he chats with his friends and also plays 
online games such ‘Minecraft’. 
Amina is 6 years old and is the youngest child of the family. She is in 0 grade and also goes 
to Krogårdskolen. She is contemplative, reserved and shy when it comes to answering my 
question which is understandable given the interview setting and her age. 
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Family 4 – The Makemba family 
The Makemba family is a Christian family of five from The Democratic Republic of Congo 
(DRC) located in Central Africa. The children are born in Denmark and the family lives in 
Hundige. The two older children - Joyce and Jack attend Krogårdskolen and they have never 
had a mobile phone before. The duo is very fond of their newest family member, Ray who is 
10 months old. According to the family, they have lived in Denmark for 10 years. Jeremy is 
married to Sazi. He is 43, a warehouse employee who had previously worked as a teacher in 
his home country. He is friendly but not very forthcoming at the interview. 
Sazi, his wife is 39 years old. She is trained as ‘SoSuhjælper’ (i.e. a carer for the elderly and 
handicapped people) after coming to Denmark and she is presently on maternity leave. She is 
amiable, open-minded and forthcoming. 
Joyce is Makemba’s daughter. She is 8 years old and in 1st grade. She is articulate at the 
interview. Joyce likes playing games that are creative such as ‘Momeo’ where she paints 
dolls with different colours as well as apply different kinds of make-up on them.  
Her younger brother is Jack. He is 7 years old and in 0 grade. Like her elder sister Joyce, he 
is also articulate. Jack likes playing games such as ‘Minecraft’.  
The School teacher  
Aged 50, Gert Kristensen, is a teacher at Krogårdskolen. He teaches History and Mathematics 
to the 5
th
 graders and also teaches Danish, Social Studies and Physical Education to the 9
th
 
graders respectively. He is friendly, well-articulated and open-minded. His views are incisive 
with regard to the effects of digital communication between the school and families of 
African background and their cultural encounter with the school. 
5.0 Analysis and Discussions 
This section presents the analyses and discussions of the practical research questions based 
on the empirical data collected at the interviews. It is important to note that some of the 
informants’ answers overlap with respect to the research questions. Therefore, some of the 
same examples could suffice in addressing the questions. Moreover, I have divided the 
answer(s) to each of the practical research question into themes.  
I have also used terms such as Family 1, Family 2, family 3 and Family 4 to denote or refer to 
the Sanogo, Obi, Habiba and Makemba families respectively.  
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5.1 Question 1: How does the use of iPad mini affect social relations in terms of 
communication within the family and how is its use negotiated individually and collectively 
in the household? 
In connection with this question, five themes were identified in relation to how the iPad mini 
affects family relationships as well as how it is negotiated between family members.  
They are as follows: 1) Excessive use of the iPad mini, 2) Uneven IT skills between children 
and their parents, 3) Double and triple articulation of the iPad mini in homes, 4) Power 
relations between Greve municipality and the African immigrant households and 5) 
Individual and Collective negotiation of the iPad mini in homes. 
5.1.1Excessive use of the iPad mini  
The excessive use of the iPad mini is one of the factors that affect communication within the 
African immigrant families in terms of their social relationships. In consonance with the 
municipality’s vision, all the families acknowledged that the iPad mini holds great potential 
for their children’s future because they live in the modern world where ICTs are deployed in 
many areas of life. As such, they stated that the iPad mini is useful for their children’s 
education, for example, in terms of enabling them to find information, learning spellings and 
new words as well as being creative. For example, Desmond (family 2) said “I was happy 
and thought that it was a very good thing they do [sic]. So, I welcome [sic] it and appreciated 
it. They (children) can do a lot of things with the iPad” (Appendix: 6: 4-6). According to 
Aisha (family 3), “if there’s something they don’t know, they just go and google it. They get a 
lot of information but also bad information” (Appendix 10: 33). Also, Sazi (family 4) 
indicated, “they will learn more. For example, he goes to 0 grade but now he can already 
write and read. He uses the iPad a lot and can find things” (Appendix 13: 28).  
By talking about the importance of the iPad mini and what it can be used for, these 
households are referring to necessity and functionality of the device according to Livingstone 
(1992) and as also captured in Aisha’s statement “they (children) have to have technology. It 
helps them. Their heads will be a bit wiser. They can do a lot of things that I can’t do” 
(Appendix 10: 32).  
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However, despite the acknowledgement, the families pointed out that having the iPad mini 
has affected their social relationships and communication as the children spent a lot of time 
on the iPads. The parents explained that the relationship they have now with their children is 
different and has changed a lot compared to the time when they did not have the iPads. For 
instance, they stated that they do not spend as much quality time together now as they did 
previously because their children played a lot on their iPad mini. According to Rama (family 
1), “They (children) are a little bit less social. They are separated and they always have 
something to do on their iPads but it’s not like before” (Appendix 4:10). Commenting on the 
same issue, Jeremy (family 4) said, “I think they use a lot of time on it…” (Appendix 14:18). 
Most of the children corroborated the above statements when they were asked. They affirmed 
that they spent a lot of time on their iPads playing different games such as Minecraft, 
Geometry dash, Fight night at Freddy’s and Mimeo as well as on social media platforms such 
as Instagram, Facebook, Snap-chat and Face-time. For example, Carole said she plays and 
writes a lot on the iPad (Appendix 2: 2). The iPads were mainly used for games and social 
networks and not necessarily for homework.  For example, Jack said, “I don’t often have 
homework on my iPad” (Appendix 12: 36).  
The African immigrant families face several challenges and problems regarding their social 
relationship and communication in the light this extensive use of the iPad mini. Silverstone 
and Hirsh (1992) have argued the household is a cultural and social unit and as such, “the 
moral economy of the household is grounded in the creation of the home” (Silverstone & 
Hirsch 1992:19). According to them, the creation of the home is informed by the histories, 
cognitions and evaluations of the households as they define (or fail to define) the household’s 
integrity in terms of how it appropriates ICT devices. The histories and evaluation refer to the 
experiences these families have had in terms of their children’s excessive use of the iPad mini 
and as a consequence, many of the families have taken steps to address this problem while 
others are yet to take actions in order to improve family relationships. For example, Pascal 
(family 1) said he wants to make rules for his children over their iPad use for social reasons 
following his experience. He said, “We think we are putting up some limits especially 
Saturday and Sunday. Maybe, not the whole day but if they don’t have any homework, then 
they have to put it on the shelf” (Appendix 3: 50). According to him, “ there was a time 
Carole even took it (iPad) along when she went to shower and we thought that was a bit too 
much” (Appendix 3: 46-48).   
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He also added, “on the social side, they are just isolated- the kids. Also, you don’t know how 
long they are just lying under the duvet but it was also like that when they didn’t have the 
iPad but had television in their rooms” (Appendix 3: 8). Aisha (family 3) alluded to that 
statement and said, “…After a while I could feel that the children were using a lot of time on 
this iPads. And most of time, it was a waste of time. They sit and play all the time, and so we 
put down some rules” (Appendix 10: 2-3). Even though these parents said that their children 
use the iPad mini a lot and as such they sometimes take the device away from them, there is 
need to define how much is a lot or too much because term is in itself ambiguous as children 
understand rules when they are explicit and clearly spelt out, say for example, having a time 
frame such as one or two hours and so forth.  
5.1.2 Uneven IT skills between Children and their Parents 
The differences in the level of computer skills between the parents and their children seem to 
be a factor that has contributed to the problem of communication and social relationship in 
some of the African immigrant families.  
Perhaps, this unmatched IT skill could be likened to the different periods in time and places 
in which the parents and their children were born and raised. Even though this is an issue to 
discuss later, some of the parents said they learnt how to use the computer for the first time 
after coming to Denmark and are still not good at it compared to their children. For example, 
Rama (family 1) said, “To be honest, I am not good at this. I didn’t learn to use computer 
until I came to Denmark. I never experienced that in my childhood but it is their (children) 
time now” (Appendix 4:14). Jeremy (family 4) had similar experience. As he puts it, “I have 
learnt computers myself here in Denmark” (Appendix 14: 8). Also according to Pascal 
(family 1), “they (his children) know a lot of things that we don’t know and they are smart” 
(Appendix 3: 41). To borrow Palfrey’s terms, the children are ‘born digital’ while their 
parents are mostly ‘digital settlers’ (meaning that they grew up in the analogue age but could 
still acquire IT skill if they make efforts). As a result, parents who had previously helped their 
children with homework before the iPad mini was introduced became alienated and excluded 
as they could no longer offer much help and so the children were left on their own. For 
instance, Pascal (family 1) painted the picture very well. He said, “Before, with my two kids 
going to school and in the evening about an hour and half, we could follow up on what they 
were doing, for instance, Mathematics – it was written by hand and we can come around and 
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see: this is wrong, you have to redo it” (Appendix 3: 4). He added that now, “we are asking 
them from here (couch) how they’re doing. Before we were very close to them going back and 
forth between the kids as they’re making homework” (Appendix 3: 26). Moreover, Pascal also 
stated that “Since they’ve got the iPad, I cannot follow what they’re doing. The (iPad) helps 
with the homework if there’s any mistakes, it will be corrected right away. They don’t have to 
use their heads so much - it’s ok. It’s smart but they are just themselves” (Appendix 3: 7). 
The Greve municipality shared the iPads mini not only for the purposes of the children’s 
learning but also for the households to use it to enhance their IT skills.  
Whether or not the municipality arranged special IT courses for its inhabitants as part of the 
municipality’s digitalization policy is another matter. Yet, it is up to the parents to make 
frantic efforts to avail themselves of the opportunity of having the iPad mini to enhance their 
IT skills especially knowing that it would improve family relations. Furthermore, the issue of 
unparalleled IT skills between the children and their parents sounds like an oxymoron in the 
sense that all the parents had smart phones, several of which were iPhones at the time of the 
interview and they are not that old to learn or improve their IT skill, the eldest being 48 years 
old. 
5.1.3 Double and triple articulation of the iPad mini in homes 
The iPad mini is being used for different things and in different ways ranging from gaming, 
homework, making calls to social media. Livingstone (1992) has argued that sociality is a 
function of media technology such as mobile phones because it facilitates communication and 
social interaction between people. The iPad serves that function in the sense that it is used to 
make calls and to chat with people on social media and the device is doubly articulated in 
most families except for the Sanogo family where it is also triply articulated. In Obi family 
(family 2), the iPad is doubly articulated i.e. used as a technology and media. For example, 
Rachel said she uses her iPad to learn Danish and mathematics as well as to play games. 
According to her, “sometimes we use it for maths and Danish...sometimes I play ‘Picket’” 
(Appendix 5: 22 & 30). Her father, Desmond also indicated he has borrowed Rachel’s iPad to 
make calls. He said, “I’ve made some skype call and some VoIP calls and some things” 
(Appendix 6: 22). In the Habiba family (family 3), the iPad mini is also doubly articulated. 
For instance, Saleh said he used it at different times to do his homework, chat with his friends 
and also to communicate with his parents.  
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According to him, “it depends if I have homework …I use it mainly for writing or calling 
people, my friends and sometimes my family” (Appendix 8: 4-10).  
With regard to the Makemba family (family 4), Sazi painted the same picture. She said, “It’s 
not games they are using it for. The girl (her daughter) was not in school today and then her 
friend wrote her a message on the iPad and asked why she was not in school today and she 
answered” (Appendix 13: 20). In respect of Sanogo family (family 1), the iPad is both doubly 
and triply articulated i.e. as object, media and context (i.e. because of its size). For example, 
the iPad mini is doubly articulated because their children also use it for doing homework, 
playing games and for social media. Joyce said she uses it for “Facebook, Face Time, Snap 
Chat, ‘model games’, that is where you can dress up and put make-up on female figures 
(dolls). We do almost all our homework on the iPad” (Appendix 2:16 &26). The iPad is also 
triply articulated. For example, Pascal said he is suspicious of what his children are doing on 
the iPad when they are in their bedrooms or tell him they are doing homework. As he puts it, 
“It’s 10cm (iPad), and there are all kinds of things in it like a computer- the future. I make 
my homework but as soon as you get closer- maybe, are they on Facebook or something? 
And they can see you’re coming, and then they’re fast!” (Appendix3: 5). He also added, “We 
didn’t know what they were doing when the rest of us went to bed. They could be watching all 
kinds of things and now it is even more because they don’t need to turn on the tv” (Appendix 
3: 9). Pascal’s statements show that he is apprehensive about what his children might be 
doing ‘behind closed doors’ with their iPads which conforms to the idea that media objects 
can cause moral panics in households as contended by Silverstone et al (1992). 
5.1.4 Power relations between the families and Greve municipality 
We are all too familiar with the fact that power relations is ever present in every 
relationships, be it within families or in relation to authorities such as the school or 
municipality in this case. The African immigrant families give the impression that the 
municipality imposed the iPad mini on them even though they indicated that the device is 
good for their children’s future. This might be because they did not take part in the decision 
to give iPad mini to their children. For instance, many of the parents expressed frustration 
and resentment when asked how they felt when their children brought home the iPad mini. 
For example, Pascal (family 1) was ambivalent in his position. He said, “Many thoughts went 
through my head. First, I thought it was an experiment that the municipality was doing that 
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will not amount to anything. At the same time, when I became aware that it will be a reality – 
maybe it might be a smart tool for the kids to develop faster, but then we as parents will also 
be side-tracked that we cannot keep up with them” (Appendix 3: 2-3). He continued, “I feel 
powerless that they’ve got it because now they are on their own and they don’t want to tell 
me anything” (Appendix 3: 6). Amin (family 3) also said “as a parent, I was very much 
against it. I thought that the iPad will make them lazy, they will be missing social life, playing 
together and finding other things to play with. But now they will be hanging on their iPad” 
(Appendix 9: 2). Jeremy (family 4) was even more antagonistic as he lamented, “I also told 
this to their mum (his wife, Sazi), this is a bad system. Why would they give the children 
iPads? It’s not so good, when will they use it?” (Appendix 14: 45). Either as a result of 
deliberate action or oblivion, the Greve municipality did not involve the parents in the 
decision to the share iPads to their children prior to distributing them. According to Hartmann 
(2009), this discursive process is an important step to domestication because it involves 
‘imagination’ whereby the household envisions media technologies, such as the iPad mini, 
discusses about it and tries to figure out how to deal with it even before it is acquired. It could 
have been more helpful for the families if the municipality had discussed the issue with them 
especially given the fact that many of the children are very young and have not even owned a 
mobile phone before as is the case with the African immigrant families. As such, convening 
meetings with parents  to share knowledge and learn from other people’s experiences could 
not only have given them enough time to prepare for it but also enable them to express their 
opinions as well as make informed decisions on how to incorporate the device into their 
household.  
As Hartmann also indicated, “they (discourses), too, are integrated into the moral economies 
– either as reasons for acquisition and use or against, sometimes to justify lifestyles 
(Hartmann 2009: 235). Nevertheless, these families cannot also be completely exonerated 
even if this purported ‘discursive gap’ resulting from the municipality’s failure to engage 
them is linked to the social relations and communication problems that have plagued them. 
As Hartmann also explained, engagement in discourses about media technologies can take 
place on different levels in the society such as individuals, families and organisations. 
Therefore, it is also the responsibility of the African immigrant families to integrate the iPad 
mini into the practices of their everyday lives i.e. moral economy even though the 
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municipality did not take them on-board. Also, as Silverstone and Hirsch (1992) have argued, 
the household is an active social and cultural unit.  
As such, it has the ability and capacity to claim for itself and for the members of its 
household the right to redefine, appropriate and incorporate products of the ‘formal economy’ 
(such as the iPad mini) into its domestic space in accordance with its own values and 
interests. From this perspective, the ability to redefine, shape and integrate the iPad mini into 
the African immigrant families’ is an issue that had to do with power relations as 
demonstrated by these African immigrant families.  
While some families have taken responsibility to re-assert their right and regain control of 
their households by taking measures such as making rules as to how the iPad mini should be 
used, others appeared to have lost control and seemingly relinquished their power along with 
the responsibility to both the children and the municipality. For example, the Obi (family 2), 
Habiba (family 3) and Makemba (family 4) families took responsibility and made rules for 
their children that ranged from not using the iPad mini immediately after coming back from 
school, using decent language, not to download games without parental consent, to not 
chatting with strangers, among others.  
When these families were asked why they made these rules, the parents indicated that it was 
imperative and necessary for their families to function well even with the iPad mini being 
part of their household. For example, Desmond (family 2) said, “when she (his daughter) 
comes back from school, she has to rest and eat and maybe 2-3 hours for iPad” (Appendix 6: 
38). He also added, “She understands the rules that when it’s time for iPad, you use your 
iPad, when it is time for you to help your mother around or something, you help her” 
(Appendix 6: 47).  
Prompted by the problem of communication and social relationship, Amin (family 3) 
explained he made the rules in order to keep his family intact. He said, “I think if we didn’t 
make these rules we will be a split family; like everybody in his room and doing their 
business. So I decided we are a family. We should be together, live together, be happy! This 
is the rules - iPad, at school and homework that’s all!” (Appendix 9: 39). In fact, according 
to Amin he also controlled the games that were downloaded on the iPads.  
According to him, “we know which games we have on the iPad. Now we have much control 
what is going on because this is a strange world” (Appendix 9: 28). He goes even further to 
check his children’s activities on Facebook. As he explained, “I usually go on his Facebook 
54/83 
 
to see what he (his son) writes and whatsoever” (Appendix 9: 43). In the same token, the 
Makemba family also mediated and controlled which games their children played.  
For example, Sazi (family 4) said, “the games they have, I have to control the games they are 
playing” (Appendix 13: 20). According to Livingstone (1992), parents exercise 
power/control over domestic technologies and in the case of the African immigrant families, 
their parents’ exercised this power and control over their children’s online activities via their 
iPads. This regulation could most likely be in order to maintain boundaries and minimise the 
risks associated with children’s internet use. As Aisha (family 3) summed it up “they (her 
children) can sit there and I don’t have a clue about what they’re doing because they have 
access to everything. They can sit and chat with strangers/adult people. When they are in 
school then I don’t know what they’re doing even though I have told them not to chat with 
anybody but they have the internet”(Appendix 10: 7 & 34). The fear about not knowing what 
the children are up to when they use the iPad mini whether in school or at home appears to be 
in line with Silverstone and Hirsch explanation that media not only pose a lot of challenges to 
households but can also be a source of moral panic to them. According to Silverstone et al., 
“they are expressed generally in the regular cycle of moral panics…through decisions to 
include and exclude media content and to regulate within the household who watches what 
and who listens to and plays with and uses what” (Roger Silverstone & Eric Hirsch 1992: 
20). On the other hand, the children also corroborated that their parents made rules on how 
they should use the iPads. For instance, Rachel (family 2) said she sought her parents’ 
permission to use the iPad (see Appendix 5: 56). Joyce (family 4) is not allowed to download 
games meant for older children. When asked if she had done that without her parents’ 
consent, she replied, “No. I haven’t. I have only downloaded something that is for 4 year old 
and such” (Appendix 11: 37).   
In contrast, the Sanogo (family 1) family did not take steps to integrate the iPad mini into 
their household, almost a year ago since they got the device. Even though they are affected by 
this communication and social relationship problems, the family did not question it like 
others. They seem to have much faith in the municipality that they not only ceded their power 
to the municipality but also shifted their responsibility to their children in the process. For 
instance, the children said they did not have rules in their family, and that they made the rules 
themselves as well as relied on the rules that the school made for them such as not to write 
bad things to each other. For example, Kevin said he made the rules “sometimes myself for 
my own sake” (Appendix 1: 20-23). In the same vein, Carole also said she depended on the 
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rules she made for herself and the school. As she puts it, “myself, and sometimes my 
teachers” (Appendix 2: 21-22).   
In an apparent belief and conviction that the municipality knows what is best for families, 
Pascal and his wife Rama took everything hook, line and sinker. Thus, they ceded their power 
to the municipality and as Pascal remarked, “We think it must be ‘wise heads’ that have 
decided that they should have that (the iPad mini)” (Appendix 3: 34). In the same manner, his 
wife Rama also said, “I thought it was a good idea because they (municipality) think that the 
kids will learn better that way. I think they are the experts evaluating it, we are just the 
parents. We are just following along” (Appendix 4: 2). Meanwhile, Pascal also expressed 
discontentment and noted he had lost control over managing his children’s use of the iPad 
mini. According to him, “I feel powerless and I am frustrated that they’ve got it because now 
they are on their own and they don’t want to tell me anything…” (Appendix3: 6). He also 
said he would be happy if the iPad mini is withdrawn from the family when he was asked 
what his reaction would be if the municipality withdrew the iPads. In his words, “then, the 
rest of us will be jubilating...” (Appendix 3: 38).  
Accordingly, Pascal did not have to feel so powerless if he had taken the bull by the horns 
like other families to appropriate and incorporate the iPad mini into his household. Albeit, 
communication and social relationship is a general problem, other families appear to be 
nipping it in the bud through the rules and regulations that they have made. Furthermore, 
given this problems, Pascal seems to have realized he could do something to integrate the 
iPad mini into his family rather than taking it for granted.   
This was captured in the following statement. He said, “It’s a kind of like being in a shock 
phase. You have to find out yourself how to handle it before you get angry. Maybe to make 
some rules, for example, Saturday and Sunday, no iPads. Five days a week - when they have 
to make homework but we are hesitating a bit. But we can’t really do anything” (Appendix 3: 
24).  
5.1.5 Individual and collective negotiation of the iPad mini in homes 
In the African immigrant homes, the use of the iPad is primary negotiated both individually 
and collectively. With respect to the Obi family (family 2), negotiation takes place 
individually and is more authoritative. For instance, Rachel said that when she asks her father 
for permission to use the iPad, he would always let her younger sister use it first. According 
to Rachel, “when my mum is at work then I have to ask my dad but then he always lets my 
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little sister play first” (Appendix 5: 56). With regard to the Makemba family (family 4), the 
iPad is negotiated both individually and collectively. Collectively, the two siblings – Joyce 
and Jack swap their iPads when they want to play together. For example, Joyce said “Me and 
my little brother have an iPad each. Sometimes we swap iPad and sometimes we have the 
same games” (Appendix 11: 60). However, tension runs high in this family when the use of 
the iPad is negotiated individually between the siblings, as it sometimes leads to 
misunderstanding, bickering and skirmishes as their father, Jeremy pointed out.  According to 
him, “All the time, I have problems. Now, I have problem with Joyce, like 2 or 3 months ago. 
It was hard for her because when she wanted to use the iPad, she had to ask her little brother 
for permission to play with his iPad. Her little brother wouldn’t let her have it. The bigger 
sister will say: you have this game, let us swap and then they argue” (Appendix 14: 28).  
In relation to the Habiba family (family 3), negotiation takes place both individually and 
collectively and also in a democratic fashion. For example, Amin said he negotiates with his 
son, usually to give him concession to play games on the iPad outside the agreed time 
because he does not often play games but spends more time on social networks. As he stated, 
“The older one, he has got some influence on it because he doesn’t play that much on it. He’s 
more on Twitter and Facebook and that” (Appendix 9: 41-43). Similarly, Aisha (family 3) 
also pointed out that their children took part in family negotiation concerning the use of the 
iPad mini, and that sometimes the rules were also relaxed, for example, when their friends 
come with their iPads to play. According to Aisha, “they (children) participated but it’s not 
always that they agreed with us. They get really really mad...sometimes children are coming 
over with their iPads and they will just sit there all the time. Then they think - why can’t I do 
that too, mum?” (Appendix 10:18-24). Furthermore, Aisha also said they were vehemently 
opposed to letting their son have a mobile phone but later compromised because all the 
children in his class had a mobile phone. According to her, “He got the iPhone when he was 
10 years old. We really really fought against it - that he shouldn’t have it. Finally, we gave 
up because his entire class had it but I don’t think it’s very good for them” (Appendix 10: 
46).   
According to the Habiba family, they always resisted and refused to allow their children to 
take the iPads with them when travelling or visiting relatives. According to Aisha, “when we 
are going on a trip or places in the beginning, they said: Oh! We would take our iPads with 
us and then we would say: no, let it stay at home. Then, they will just sit in the car and play 
all the way and when we get there, for instance, at my brother- in-law’s home, they will play 
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there too instead of playing with other kids” (Appendix 10:14-15). It is not unfamiliar that 
most families would want to project a good family image.  
As such, the Habiba family also wants to embody that good reputation. First, they want their 
children to recognise that it is their parents that are still in charge or control even though the 
rules have been negotiated. Second, they want to be perceived as a responsible family outside 
their home by not allowing their children to have the iPads with them especially when 
visiting relatives which would make them unsocial. This is what Silverstone and Hirsch 
(1992) called conversion. They explained that conversion entails the politics of the household 
in which negotiations or adaptation is expressed through the household’s moral economy in 
their relationship with the outside world. 
Sub-conclusion 
The amount of time children spend on the iPad mini playing games and being on social media 
networks affects communication and familial relations within the African immigrant families. 
As such, it diminishes the time they spent with their families and connection with each other 
which was not the case before the iPad came in. According to Hartmann (2009) discourses 
are important step for the appropriation or adoption of media technologies such as the iPad 
mini and they could take place on different levels in the society such as individuals, families 
and organisations. Although the Greve municipality did not have discussions with families 
before sharing the device, many of the African immigrant families appropriated and 
incorporated the iPad mini in their households through negotiations, rules and regulation 
while others did not, specifically the Sanogo family. Also, children’s IT skills contributed 
more to the problem of communication and social relations as some parents were alienated, 
for example, in helping with homework. 
  
5.2 Question 2: How does digital communication from the school affect relationship within 
the family and between the family and the school respectively? 
With respect to this question, three themes were identified and they are as follows: 1) Digital 
Economy, 2) Speedy and Instant delivery of information, and 3) Response to Messages 
5.2.1 Digital Economy 
Although this is not specifically related to the iPad mini alone, most of the families said they 
preferred communicating with the school electronically or digitally over the printed version 
via the school’s online intranet called ‘tabulex’.  
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They indicated that this digital infrastructure or platform is economical because it saves time 
and money as opposed to the paper form that was previously used.  
According to Desmond (family 2), “it saves time, money and energy. So, I think in a way it is 
very good – the communication between the school and the parents. Of course, we all know 
that you can save money, save cost. You don’t have to print paper and send post” (Appendix 
6: 55-56). According to Pascal (family 1), “It’s smart but you don’t have to be lazy because 
the printed version is more physical. You have to sign them and the kids have to take them to 
school but today it can go a long time before you get the time to go in and check it out. So, 
you don’t respond as fast as if you have the paper version. Of course, you save paper this 
way” (Appendix 3: 52-53).  
Also, Amin (family 3) said, “I think it’s a good idea because I am against using papers. So 
the new technology on that is good enough” (Appendix 9: 46). In agreement with these 
parents, Gert (school teacher) said that having the ‘tabulex’ was a political decision taken at 
the municipality, and that he believes the decision to have ‘tabulex’ had something to do with 
saving time and money. According to him, “I would guess it has to do with saving money and 
time when you do things online. I don’t know the underlying reasons but those decisions have 
been made at the municipality level” (Appendix 15: 9). 
5.2.2 Speedy and Instant delivery of information 
In one particular family – the Habiba family, electronic or digital transmission of information 
meant more than just saving time and money. It is also a way of monitoring or keeping track 
of their children in school which might be more difficult with the printed version, for 
example, in terms of their behavior and when they are sick. Aisha suggested that children 
have the tendency to conceal information from their parents when they do something wrong 
in the school. For instance, she said, “I like that. You get the message right away. If 
something has happened during the day and they get into trouble, then they write it before 
they come home so I will know. Then, when the kids come home, I will wait and see if they 
would voluntarily tell me about it or if I should start asking questions: Oh! Did everything go 
well and they will say: yes yes. And then I would ask: did anything happen and they would 
say: not really! And I will tell them: try and think back… with paper notes, they might forget 
to give it to me. But with the online thing, I’m being told right away and also if there are any 
activities going on. I think it makes it a lot easier” (Appendix 10: 76-78). 
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5.2.3 Response to messages 
In addition to the ‘tabulex’ being economical, most of the families remarked that this intranet 
contains more information than the printed form allowing them to be fully acquainted with 
information on the school activities but that it takes an active parent to be able to follow up 
on it as the parent needs to sign in regularly in order to be updated. The Obi family (family 2) 
checks the ‘tabulex’ regularly. According to Desmond, “my wife does that almost every day 
and she tells me that is where she gets all the information. Even welfare – how my daughter 
is faring in school and that’s where she gets most of the information. That helps to know what 
to do in time in case there’s something for her to do or something” (Appendix 6: 58). The 
Makemba family (family 4) also follows suit. According to Sazi, “it’s fine. I think that’s 
good. I also look at the weekly plan” (Appendix 13: 62-64).   
The Habiba (family 3) also receives information regularly from the school and they do so by 
activating their email on ‘tabulex’ in the family iPad so that they automatically receive 
messages as soon as it is sent out. According to Amin, “I have family iPad and on that iPad I 
get all my kids information and I don’t need 5 iPads for every kid. I activate it so that I 
usually get sms as soon as there is something I need to know” (Appendix 9: 46-48). When the 
school teacher Gert was asked to rate or give an assessment of how immigrant parents’ use 
the ‘tabulex’ compared to the Danish parents, he said the immigrant parents are divided into 
two groups namely those that respond to school messages and are linguistically and culturally 
adapted to Denmark and those that are not.  
According to him, those adapted to the Danish system respond to school messages and those 
not adapted to the system are ‘laggards’ i.e. they do not respond. As Gert puts it “it is very 
much divided up. You can say that immigrant parents are very much aware of communication 
from the school. There are those that are linguistically and culturally adapted to the Danish 
system. They are like the Danish families and very often even better. Fortunately, we have a 
lot of those in the school” (Appendix 15: 22). On the one hand, the Habiba, Makemba and 
Obi families seem to fall under this criteria or category because they are up-to-date with the 
school activities given their level of commitment to checking the ‘tabulex’ regularly as well 
as keeping an eye on it. On the other hand, the Sanogo family appears to belong to the 
category that does not use the ‘tabulex’ regularly according to Gert and as Pascal noted, “I 
think we’re just bad at checking it out, so it’s our own fault if we lack information. 
Everything is in there but you just have to log in but we don’t do it that often – it’s our own 
fault” (Appendix 3: 59).  
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His wife Rama noted that both printed and digital transmission of information is good but 
would readily prefer the printed form because she is not inclined to using computer. As she 
puts it, “it’s something about being friends with the computer. If it’s important then you can 
sit but it is important because you need to know about the children. It’s just easier to take the 
paper and give it to the parents and get it back. The school knows who has been on ‘tabulex’ 
and who hasn’t, they know (laughs)” (Appendix 4: 30). Describing those that do not respond 
to school messages, Gert also said, “We also have many families that are struggling with 
different problems such as integration and language problems. In those cases, the 
communication is suffering. I think that is a fairly general picture as I hear it from my 
colleagues too. It is difficult because they don’t get to read the stuff we send. They don’t 
report back. That means that this crucial communication suffers a lot. People don’t show up 
for meetings and so on. I would like to stress that this is just a minority. It is not a picture of 
the whole group, definitely not!” (Appendix 15: 23-24). All these African immigrant families 
have lived in Denmark for so long or at least for a considerable number of years including the 
Sanogo family that has lived in Denmark for more than 15 years. As such, it would be 
untenable to categorize the Sanogo family as not being linguistically and culturally adapted to 
the Danish system as Gert insinuated or suggested because language did not prove to be a 
problem for this family except that they did not check the ‘tabulex’ regularly like the other 
families. In fact, none of the families experienced any language barrier in terms of 
communicating with the school via the ‘tabulex’.  
Gert also talked about certain cases where language barrier hampered communication 
between some families and the school. For example, he cited the case of one family where 
communication was stalled owing to language barrier. According to him, “there are cases 
where there are language problems. Among other things, I have a communication going on 
with a family. They are nice parents but their Danish language skill is so poor. Their Danish 
is so poor that they have to bring in an older sister to facilitate the communication between 
the school and the parents. They cannot read mails well enough because of the language 
barrier” (Appendix 15: 13-14). 
Sub-conclusion 
The families preferred digital communication with the school over the printed version 
because it not only saves time and money but also transmits information expeditiously and 
swiftly between the school and the parents. As such, it facilitates quick responses from both 
parties. The parents view the ‘tabulex’ or the school intranet as a repository for information 
61/83 
 
which enables them to be up-to date with the school activities and that of their children. 
Language was not also a barrier to communication between these parents and the school. 
   
5.3 Question 3: How do the parents’ conceive this technological device in relation to their 
cultural norms, values and beliefs? 
In relation to the above question, there are three themes under which the parents conceived 
the iPad mini with respect to their cultural norms, values and beliefs and they are as follows: 
1) Family closeness/unity, 2) Respect for parental authority and power relations within 
families and 3) Gender roles in family dynamics. 
5.3.1 Family Closeness/Unity 
The idea of spending time together as a family appears to be a cultural norm and a very 
important family value as indicated by these parents. They emphasized that being together 
strengthens family ties and bond. Most of the parents pointed out that in view of the fact that 
their children play a lot on the iPads, they do not spend enough time with them as they should 
and wanted to. As a consequence, they seem to perceive the iPad mini as a threat to this 
family values i.e. something that challenges their moral economy. For instance, Amin (family 
3) reacting to the introduction of iPad into families said, “As a parent, I was very much 
against it. I thought that the iPad will make them lazy, they will be missing social life but now 
they will be hanging on their iPad” (Appendix 9: 2). He continued, “They go into their rooms 
and start using the iPad. If we don’t do something about it, at some point in the future, they’ll 
be living a lonely life” (Appendix 9:14).  
This suggests that Amin wants to maintain family coherence and is concerned that his 
children would miss the kind of family bond and closeness he had as a child growing up in 
Tanzania. As such, he identifies with his national/ethnic culture and wants his children to 
imbibe this cultural norm and value. This is because he believes his family will disintegrate if 
he does not make rules to address the problems. According to him, “I think if we didn’t make 
these rules we will be a split family; like everybody in his room and doing their own business. 
So I decided we are a family. We should be together, live together and be happy” (Appendix 
9: 39). Alluding to his statement, his wife Aisha said it was important for her that she spends 
more time with her children. She said, “I want to sit with them and talk about what happened 
in school otherwise they wouldn’t have time.” (Appendix 10: 22). She also added, “My friend 
and I spend a lot of time sitting and playing. We were outside and we were playing ‘house’. 
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We had a lot of time in the family compared to what our children have today” (Appendix 10: 
53).  In a somewhat contradictory twist, Aisha also noted “Things have happened of course 
between then and now. There are a lot of things in life now that wasn’t back then. Life has 
become so much easier. But people are also under a lot of pressure I think, compared to all 
these technologies. You are ‘on’ all the time and everything now is in this one (displays her 
phone). You can pay with it, you can call people, and you can go on the bus with the 
telephone. You can do all things as long as you have any of this. Imagine back then, you 
walked about with a calendar to write your appointment in and now you have your phone” 
(Appendix 10: 58-61). Her husband Amin also said, “in relation to technology, of course here 
(Denmark) they are very fast with technology…” (Appendix 9: 4). From this perspective, and 
as the statements suggest it is very likely that had these African parents grew up with 
technologies such as the iPad mini, chances are that they would not have the same family 
time as they used to because the iPad mini will also be in their DNA, so to speak, just like 
their children in Denmark.   
In relation to the Makemba family (family 4), the parents also indicated their relationship is 
no longer the same with their children compared to the time they did not have the iPads. 
Jeremy said they do not spend much time together as a family when he was asked to describe 
their relationship before and after his children got the iPad mini. He said, “No, no. not so 
much” (Appendix 14: 24). As his wife Sazi pointed out, their relationship with children 
changed a lot after they got the iPad mini. According to her, “there is a big difference 
because I can say I was very happy about it (iPad) but they use a lot of time on it” (Appendix 
13:12). In respect of the Obi family (family 2), Desmond said he made rules for his daughter 
to make sure they have family time. In his words, “it is very very important because I 
wouldn’t want her to, I wouldn’t want the iPad to take much of her time or the greater part of 
her time, you know- day to day activities. Like I said, there’s time for everything. There is 
time for play, there’s time to eat and there’s time to sleep. She must understand these rules 
that when it’s time for iPad, you use your iPad, when it is time for you to help your mother 
around or something, you help her” (Appendix 6: 46-47).  
In the same vein, the Sanogo family also indicated that their children spend a lot of time on 
the iPad which is detrimental to their being together as a family.  
This is evident in Pascal’s statement when he asserted, “I feel powerless and I am frustrated 
that they’ve got it because they are on their own and they don’t want to tell me anything” 
(Appendix 3: 6).  
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From the above, we can see that these parents were born and raised in a culture where 
spending time together is a family value and something they believe strengthens family ties 
and bond. Therefore, they want to acculturate their children to imbibe this cultural norm and 
family value that is rooted in the culture of their homeland/countries. According to Bourdieu 
(1984), these parents are drawing on their cultural and social capitals which are based on their 
upbringing, social origin or cultural heritage and ethnicity). According to Baumann, culture 
should be construed as discourses because people are ambivalent and as such vacillate 
between essentialist and non-essentialist views of culture depending on what they find 
appropriate in a given context. In this particular case, these parents are engaged in an 
essentialist discourse as they want to give their children a sense of their own cultural 
upbringing vis-à-vis family closeness. Thus, as Baumann explained it, “This is what we do, 
and that is our culture; and that is what they do, so it is theirs [meaning that they should not 
emulate what obtains in Denmark even though they were born in the country – my 
emphasis]” (Baumann 1999: 95). 
5.3.2 Respect for parental authority and power relations within 
families 
The parents explained that respect and obedience to parental authority is an important cultural 
norm and family value which their children are expected to abide by. They assert parental 
authority in order to make their children recognise they are the ones in charge. For instance, 
Desmond (family 2) said, “When the time for her to stop using the iPad comes, I think she 
subscribes to it most of the time. She doesn’t make trouble. She understands that she has to 
comply” (appendix 2: 51). Also, according to Aisha (family 3), “if you tell him (son) when he 
comes home, no iPads, he will still get mad even though he knows he cannot use the iPad 
unless for school work. But that’s how it is sometimes. Rules are rules! He just has to follow 
them” (Appendix 10:19). Similarly, Sazi (family 4) also said “I have made some rules for 
them. When they come home from school, they cannot play... maybe at 8:00pm or 9:00pm 
they have to go to bed. They should not play all the time. I say to them and I yell: No more 
iPad. It’s over now!” (Appendix 13: 40-41).  
These parents pointed out that sometimes their children do not listen to them or pay attention 
to what they are saying because they are playing on their iPads which is seen as a breach of 
cultural norms and value in the countries where they grew up. For example, according to 
Amin (family 3), “sometimes we are having difficulty and we take the iPad away from them 
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because, for example, you tell them one thing now and after 5 minutes they forget it 
completely” (Appendix 9:14). His wife Aisha alluded to the statement and said, “They don’t 
even listen when they are sitting with the iPad. So I thought now is now: we have to put up 
some limits before they get used to it...” (Appendix: 10: 22). Sazi (family 4) also said her 
children do not listen or pay attention to her when they are on their iPads. As she puts it 
“…you can say something to the kids and they would say: yes, yes, I am coming but they 
would not have understood (heard) what you were saying. They concentrate very much on the 
iPad when they are playing and such” (Appendix 13:12).  Therefore, when it comes to 
raising children, these parents perceive the iPad mini as the ‘culprit’ i.e. something that 
makes it more difficult for them to exercise their parental authority over their children. At the 
same time, they believe it also makes the children to undermine their cultural norms and 
values. To underline this point, most of these parents especially the men indicated they would 
be happy if the municipality withdraws the iPad as evident in their statements when 
questioned on what would be their reaction. Pascal (family 1) said it would be a huge relief. 
He added, if the iPad is taken back “then, the rest of us will be ‘jubilating...” (Appendix 3: 
38). Jeremy (family 4) was more quizzical and antagonistic. He said, “For me, I will be 
happy...this is a bad system. Why would they give the children iPads? It’s not so good, when 
will they use it?” (Appendix 14: 45). Amin (family 3) alluded to it and said, “As a parent, I 
was very much against it” (Appendix 9: 2).  
Nevertheless, most of these families have made some rules to appropriate and integrate the 
iPad mini into their moral economy as they knew it has come to stay which is in line with 
Silverstone and Hirsch explanation that “it was not the technology as such that was the 
problem, but the capacity to construct an active relationship with it” (Silverstone & Hirsch 
1992: x). In the same vein, Medhurst et al also pointed out that “It is not the tools that 
humans have created that constitute problems. Instead, it is the way humans have 
conceptualized, communicated, and created various cultures with those tools; cultures that 
embody forth values, attitudes, and incipient belief systems; cultures that privilege some and 
disenfranchise others…” (Medhurst et al, ibid. xi).  
Moreover, given that these parents have lived in Denmark for many years and the fact that 
their children are born and being raised in Denmark, they draw on both their cultural and 
social capitals, according to Bourdieu (1984) in the way they handle the domestication of the 
iPad mini in their households. In that respect, they view culture and ethnicity as discourses 
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according to Baumann (1999).  For example, Aisha said she allows her children to play on 
the iPads when their friends visit.  
She said, “Sometimes children are coming over with their iPads and they will just sit there all 
the time. Then they think- why can’t I do that too, mum” (Appendix 10: 24). But when they 
have to visit relatives where she is expected to behave in a certain way reflective of her 
culture, she does not allow her children to take their iPads with them because she wants them 
to be able to socialise with their relatives. As she puts it, “when we are going on a trip they 
said: oh! We would take our iPads with us and then we would say: no, let it stay at home. 
Then, they will just sit in the car and play all the way and when we get there, for instance at 
my brother in-laws home, they will play there too instead of playing with other kids” 
(Appendix 10: 14-15).  
5.3.3 Gender roles in family dynamics 
There are indications to believe that relationships within these African immigrant families are 
established according to hierarchy based on norms defining gender roles and functions. In 
other words, gender is constructed in family dynamics in relation to the way husbands and 
wives spoke about their perception of the iPad mini. The men see themselves as the ‘head of 
the family’ and as such were more assertive, decisive and resolute when they talked about the 
iPad mini as a challenge to their ‘moral’ authority and a threat to their cultural values and 
norms thereby wanted it to be got rid of, whereas women were more thoughtful and 
considerate when it comes to the iPad and wanted it to be integrated in such a way as to fit 
into their households. For instance, men spoke authoritatively that they would be happy if the 
iPad is retracted because of the problems they have encountered with their children using the 
device a lot. Pascal (family 1) said he would be happy if the iPad is withdrawn because his 
children have been on their own since they got the iPads such that he is side-tracked. As a 
result, if the iPad is retracted he said “then, the rest of us will be ‘jubilating” (Appendix 3: 
38). On the other hand, his wife, Rama said the children have to follow modern life. 
According to her, “they (municipality) just have to first evaluate it and see how it has been 
before they take it. They shouldn’t take it but need to evaluate it” (Appendix 4:18).  
However, when she was asked what she meant by evaluating it, she replied “they have to 
make a test to see how the kids are doing with the iPad and then with the books they had 
before. Then, they can see what is the best and take it away if it’s worse with the iPad” 
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(Appendix 4: 20). Also, Jeremy (family 4) said, “For me, I will be happy...this is a bad 
system. Why would they give the children iPads? It’s not so good, when will they use it?” 
(Appendix 14:45).  
His wife Sazi noted that, “There is also a computer here, at home. They can use the 
computer, they can play on it and they can do their homework. If they say these iPads, they 
can only use them in school when there is homework” (Appendix 13: 32). Also, Amin (family 
3) said, “As a parent, I was very much against it” (Appendix 9: 2). On the contrary, his wife 
Aisha indicated that “in connection with teaching situation, then I think it will be a 
disadvantage for the children if they take it away because they have become very good at 
sitting and searching on Google, when they’re doing projects” (Appendix 10: 42). Although, 
this did not have any implication on how these families domesticate the iPad, it goes to show 
how these parents express and construct their gender roles and relations in family dynamic. 
According to Livingstone (1992), men and women construct gender roles in different ways 
when they talk about technological products. As such, this is also exemplified in the ways in 
which these parents construct their gender around the iPad mini in the household. 
Furthermore, in the case of two families namely Obi and Makemba families, the husbands 
give their wives equal rights and opportunity to make decisions on how their children should 
use the iPad. Given their cultural encounter with Denmark where gender equality (in terms of 
same rights and opportunities) is entrenched as a human right, they see both culture and 
ethnicity as discourses depending on what they find appropriate. On the one hand, they are 
resolute when it comes to asserting their position as the ‘head of the family’ thereby 
essentialising culture and ethnicity or ethnic identity as fixed. On the other hand, when it 
comes to decisions on how the iPad should be incorporated into the family, they let their 
wives take decisions on their own thereby engaging in the processual view according to 
Baumann. For example, Jeremy (family 4) said his wife makes decisions concerning the iPad 
because according to him “they (children) spend more time with their mum” (Appendix 14: 
52).  
Desmond (family 2) also said his wife made the rules for iPad use because according to him, 
she is the one closer to them, meaning that she spends more time with the children even 
though it sounds as though he is not part of his children’s lives. As he puts it “basically, it 
was my wife because she is the one that is closer to them. Because sometimes I do go out but 
she as their mother knows how to direct them in their day-to-day activities” (appendix 6: 53). 
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It is also important to note that in two families’ gender is also constructed in the way children 
made use their iPads vis-à-vis social media and the games they played. For example, in the 
Sanogo family (family 1), Kevin plays a lot of games while her sister uses social media more 
than she does with games. According to Kevin, “I play games- ‘fight night at Freddy’s’, 
‘Minecraft’ and ‘Geometry dash’” (Appendix 1: 10). On the other hand, Carole says she is on 
“Instagram and Snap-chat with my friends, Facebook and messenger” (Appendix 2: 4 &16). 
She also like playing games on the iPad that involves dressing up dolls and applying make-up 
on them which is effeminate or characteristic of feminine gender. She added, “‘Model 
games’, that is where you can dress up and put make-up on female figures” (Appendix 2: 18). 
When Pascal was asked about what he thought about his children having different interests in 
the ways they used the iPads, he explained that their interests reflect their personality and that 
it also varies because of their age difference. He said, “That illustrates very well how the kids 
are without the iPad. Kevin is playing ‘guitar hero’ alone and she is very much with the girl 
group from class. So, there is a pattern” (Appendix 3: 36). In relation to the Habiba family 
(family 3), the contrary is the case. While, Amina plays different games such as ‘Minecraft’, 
‘PoH’, ‘Ninja’ and ‘Karate’ games and painting, her brother Saleh spends his time on social 
media chatting with his friends and replying messages. According to Amina, “I have 
‘Minecraft’, and ‘Ninja’ and the ‘karate’ games. And a game called ‘PoH’” (Appendix 7: 
16). For Saleh, “I use it (iPad) mainly for writing or calling people – ‘Snap’ and ‘Instagram’” 
(Appendix 8: 6 & 19). These areas of interest that reflect Amina and Saleh’s gender 
differences was aptly described by their father Amin who said, “My son likes playing 
something with the guns or football while the girl likes painting dolls” (Appendix 9: 30). 
Sub-conclusion 
The parents perceive the iPad mini as a threat to their moral economy i.e. something that 
challenges their cultural values and norms in terms of family closeness, cohesion and respect 
for parental authority. As a consequence, most of these parents have made some rules in 
order to be able to fit the iPad mini into their family life even though they would prefer to 
have the iPad removed from their home in view of the problems they have encountered in the 
course of their children using it namely the fact that they use it too much. In that connection, 
gender roles in family dynamics is expressed in the way husbands and wives talked about the 
iPad mini. It is also constructed in terms of how the children used their iPads with regard to 
games and social media.  
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Finally, the parents view culture and ethnicity or ethnic identification as discourses drawing 
on the essentialist and non-essentialist views as they find appropriate depending on the 
context.   
5.4 Question 4: How do parents of African background articulate their cultural encounter 
with the Danish school system in relation to this technology? 
With regard to this question, there are three themes under which the parents articulated 
their cultural encounter with the Danish school system and they are as follows: 1) Better 
equipment/materials, 2) Lack of discipline and obedience to school authority and 3) 
Teaching styles/learning approach.  
5.4.1 Better equipment/materials 
All the parents indicated that there is better equipment or materials that enhance learning 
in Danish schools in terms of technology and infrastructure than their own countries. 
They also pointed out that their children’s upbringing in Denmark is by no means 
comparable with theirs as they did not have the same opportunity and access to 
technologies and infrastructure as their children such as mobile phones, iPads, laptops, 
projectors, electricity and furniture. For example, Desmond (Family 2) said, “well, time 
they say change. When I was in her age, we didn’t have or I didn’t have the opportunity 
of the technology we have now. So, I think it’s better because then in Nigeria I didn’t 
have the opportunity. Because here (Denmark) they have the enabling environment – the 
things you need, they make you feel more comfortable and they provide the things you 
need. So here in Denmark, it’s actually better” (Appendix 6: 8 &14). Also according to 
Pascal (family 1), there is a big difference between growing up in Africa and Europe. He 
stated that obsolete technology such as computers used in Denmark many years ago are 
shipped off to Africa where they are being used such that one cannot compare Denmark 
and Africa when it comes to technology. As he puts it, “it is 500% different. In Africa, 
when I was a kid we use petroleum lamps at home - no table, it was like a mat on the floor 
and we were lying on our stomach making homework. All of a sudden, you fall asleep. 
And then, our mothers make food so late when they came home from the field and then 
your mother takes the lamp you’re using to make homework because the kitchen is 
outside. She had to go out and make food and then when she comes back, and if you’re 
lucky there’s still kerosene in the lamp. So, it’s completely different. And now the kids are 
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sitting here comfortably and they have light (electricity) and everything. And they don’t 
realize how lucky they really are, right!” (Appendix 3: 11-15). On the question of how he 
experiences the Danish school system in terms of technology, Pascal continued, “it’s 
okay, also when I compare it to where I come from. For example, where there might be 
80, 90 or 100 children in the same classroom sitting tightly close to each other. It’s very 
very slow. The computers we had 15-20 years ago, that’s what they have now. It’s like a 
dump where all the old stuff ends up. It’s a big difference but I’m also thinking it’s a long 
time ago. Why should we have the same destiny? There is a reason we are here. We need 
to have a better future” (Appendix 3: 18-22).  
Similarly, Jeremy (family 4) agreed and stated that “there is a huge difference. Africa and 
Europe are not the same. I didn’t have an iPad (laughs). It’s hard to tell because in 
Congo it’s different. I have learnt computers myself here in Denmark” (Appendix 14: 6-
8). Aisha (family 3) also believes that her children’s future is better with the Danish 
school system when it comes to technology. She said, “They (children) have to have 
technology. It helps them. Their heads will be a bit wiser. They can do a lot of things that 
I can’t do. They know a lot of things. For instance Amina uses the iPad to learn 
something. In the beginning, it was alphabets. She was very interested in learning words” 
(Appendix 10: 32 & 38). According to Bourdieu (1984), there are many fields such as 
educational, religious and scientific fields. With regard to the educational field, these 
parents (i.e. actors or agents in Bourdieu’s terms) deploy their social and cultural capitals 
such as knowledge, experience, taste and preference in making the judgement and 
comparison between the Danish school system and the school system in their respective 
countries. As such, they incontrovertibly affirmed that the Danish school system is better 
than the system in their homeland in view of their lived experiences of having been part 
of the system. In that connection, they are also referring to the idea of nation-state 
according to Baumann (1999), acknowledging that technology in Denmark is better than 
that of their countries in the education field. 
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5.4.2 Lack of discipline & obedience to school authority 
Most of the parents stated that there is a considerably low level of discipline in the Danish 
school system compared to the high level of discipline obtainable in their countries’ 
educational system especially in relation to student –teacher relationship and respect for 
school authority. They insinuated that the Danish law forbidding teachers from punishing 
students is too lenient on the students such that it makes them to act with impunity or 
escape punishment when they do something wrong.  
This is in contrast to the disciplinary measures taken by the teachers or the school 
authority to punish students’ misdemeanor in their home countries. For example, Aisha 
(family 3) said, “well, the Danish school system gives the children a lot of freedom. The 
children are lacking respect but it was not like that in Tanzania. In the class, it was 
completely quiet when the teacher came. We stood up and greet the teacher and sit down 
again. We were completely quiet unless we had to answer a question. And then, we would 
say something very politely. There were also disadvantages to that. We became very quiet 
and we feel that we don’t have so much right to talk. But on the other hand, we behaved 
very well towards each other and the teachers. In the Danish school system, sometimes 
the student talks very bad to each other. And they can say a lot of bad things to the 
teacher and they don’t care. They have this feeling that the teachers can’t do anything to 
them. At most they can send them home, that’s all. Of course I think it goes fine with my 
kids but sometimes I would want them to be more strict so that my kids will learn a bit 
more. They go to school in order to learn and not just to have fun. Sometimes, we get 
complaints too that our oldest is not sitting still in class and being quiet. I take 
responsibility for my children but I also blame the school a little bit, that they let them get 
away with this. There is no discipline. When the teacher is in the class, the kids need to be 
quiet. I think this is what is missing” (Appendix 10: 65-69). 
Sazi (family 4) appears to be in agreement with Aisha when she opined, “the Danish 
school have all the materials (equipment). But on the other hand, there is no much 
discipline in the Danish school. Children can do so many things and they do not care. In 
our country, there is much more discipline” (Appendix 13: 8). By making the comparison 
between the level of discipline in the Danish school system and that of Congo and 
Tanzania, these parents are drawing from the notions of the nation-state and ethnicity 
according to Baumann (1999).  
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In other words, they are paying allegiance or loyalty to their countries in terms of 
instilling discipline in their school system and they did so by referring to the ‘Danish 
school system’ as giving much freedom to the student which is contrary to the case in 
Congo and Tanzania, both of which connotes ethnicity as well i.e. speaking as being 
ethnically Congolese and Tanzanian respectively. For example, Sazi used the phrase ‘in 
our country’ while Aisha specifically mentioned ‘Tanzania’. In one fell swoop, they both 
also referred to culture when they talked about the differences in the educational systems 
in terms of what constitutes acceptable behavior. For instance, standing up when a teacher 
enters the classroom is construed as a ‘polite’ behavior in Tanzanian culture whereas 
doing so is not a Danish culture. Also, as implied in their statements, it is culturally 
acceptable in their culture for a teacher to cane or flog a student as a form of punishment 
whereas it is illegal to do so in Denmark.  Moreover, Aisha was also critical of the 
Tanzanian culture where students do not freely express their opinions in class and 
denounced it as detrimental to learning. According to Baumann (1999), ethnicity is the 
product of peoples’ actions and identifications and culture is also composed of discourses 
that crisscross a web of multiple identifications. From the foregoing, it is apparent that 
these parents are engaged in discourses that entail multiple identifications with both the 
Danish culture and their own culture in terms of the educational system. As such, they 
vacillate and identify with the two cultures subject to what best suits them in a particular 
context. This is exemplified when on the one hand, they commend the better technology 
in Danish schools and on the other hand, they extol their own educational system in terms 
of discipline thereby castigating the Danish school system.  
5.4.3 Teaching styles/learning approach 
In terms of learning approach, some parents indicated that the Danish school system is 
better compared to the system in their home countries when it comes to group work.  
They said that student collaboration encourages them to contribute ideas and share 
knowledge towards solving problems. For example, Rama (family 1) said, “When I was in 
school in Africa you will do your homework alone but here in Denmark you work in 
groups. You don’t look at time, it just goes fast. Here you work together and everybody 
gives their opinion and it’s a way of helping each other” (Appendix 4: 8).  According to 
Desmond (family 2), “I think I was in for just some months of Danish class. I think eeh 
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the mode and way of study here is quite different and better than in Nigeria” (Appendix 
6: 12). 
However, when it comes to the teaching style, most of the parents criticized the Danish 
school system for making their children depend or rely so much on technology such as 
the iPad mini. As a consequence, they pointed out that their children cannot ‘learn by 
heart’ as they did when they went to school in their respective countries. For instance, 
they said the children cannot do simple calculation or spell words without relying on the 
iPad mini most of the time. Secondly, the parents also said that they do not like Danish 
school system because it does not motivate the students enough to take challenges and 
that it does not conduct ‘real’ exams (i.e. written) in every grade to enable parents’ know 
how their children are faring in school.  For example, Rama (family 1) said, “When they 
use the iPad, they don’t think as much. There’s a line to show if it’s wrong. Before with 
mathematics, you learned like 3x3. If I ask her now, she wouldn’t know but if she takes 
the iPad she can figure it out” (Appendix 4: 22). Sazi (family 4) subscribed to Rama’s 
view and said, “Back then, there weren’t any computers but today there would be but we 
don’t use them so much when we are doing assignment. We have to think for ourselves, 
you have to use your brain” (Appendix 13: 10).  
Contrary to the views expressed by Rama and Sazi, Rama’s husband Pascal disagreed and 
said, “In general, I think it’s good because they know a lot of things that we don’t know 
and they are smart. They are not straining their heads with homework as such. In my time 
in Africa, we learnt many things by heart” (Appendix 3: 41). Sazi’s husband Jeremy 
(family 4) was much more contradictory and ambivalent in his statement.  He said, “For 
me, I think that maybe they will have problems in the future because right now they don’t 
use pens or pencils like in our country… As I said before, it would be a big problem for 
them. They can’t use pencil. They will just be thinking about this iPad. They can’t think 
themselves” (Appendix 14: 18 & 41). In connection with not learning by heart in the same 
way he was brought up, he also said “why would they (municipality) give the children 
iPads? It’s not so good, when will they use it? If they want to calculate? How should they 
do it? In Africa, we use our heads (laughs)” (Appendix 14: 45).  
At the same time, when questioned for more insights into the technological differences 
between the Danish and Congolese educational systems, he affirmed that they had no 
such technology such as the iPad mini but instead improvised and substituted that for 
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other things such as counting with their fingers, using bottle caps and drawing animals on 
the board during Biology classes.  
As he put it, “if you want to teach them to calculate in Congo, they had to use their 
fingers to calculate. And I don’t know how to say it in Danish but if you open a Coca-
Cola [bottle cap] you can use them to count. And for example, if you teach about some 
animals in Biology, you can draw them on the board. We didn’t have so much materials” 
(Appendix 14: 12- 14). In the same token, Amin (family 3) alluded to Jeremy’s statement 
and said, “Even in school, instead of writing all their assignment on the iPad, make them 
use their hands” (Appendix 9: 16). He continued “there are some apps which I think they 
learn from like mathematics and Danish. That is not bad but they don’t use their brain 
that much and that’s what I am missing from back home what we have learnt. They don’t 
use their brain. They don’t use it because iPad is doing everything for them” (Appendix 
9: 37).  
Nonetheless, given the above statements it is most likely that these parents’ would have 
made use of technologies such as the iPad mini as a teaching/learning aid if the schools 
they attended in their home countries at the time had such technologies or the means to 
acquire it. And as evident in Jeremy’s statement, they improvised bottle caps and used 
their fingers to count as well as drew animals on the ‘blackboards’ which are tasks that 
technologies such as the iPad mini can execute effortlessly as suggested by Pascal above. 
It therefore leaves a lot of questions to be answered as to whether the idea of ‘learning by 
heart’ and their justification for it is the best way to learn or striking a balance between 
learning by heart and utilizing technology. While this is not the main focus here, Jeremy’s 
testimony seems to point to that direction. When he came to Denmark, he did not have 
any knowledge of the computer and so it was difficult for him to use it. He said, “Maybe I 
don’t know about the future if they will learn to write. It’s like when I was in school (in 
Denmark), everybody was sitting with their computer taking notes and I sat with my pen 
and paper. They laughed at me” (Appendix 14: 20). But over the course of time, he could 
use it and as he proudly states, “I have learnt computers myself here in Denmark” 
(Appendix 14: 8). Nevertheless, this is supposedly good for him as he lives in a 
technology-driven world just like his children. 
In respect of conducting exams to enable parents track their children’s progress, the 
Habiba family (family 3) preferred the Tanzanian educational system to the Danish 
school system because according to the them the later does not conduct proper 
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examination (i.e. written) where the students would be evaluated on the basis of their 
performance. Amin said, “I would say that the Danish school system – the education is 
itself is good but I think the teaching is not that good. I wouldn’t say I don’t like it but I 
think they can do much better. I completely disagree with the idea that there are no 
exams. You don’t know how your kids are faring in school compared to the other kids. 
The only thing you hear is that: he is doing fine but you don’t know. And when you look at 
the books, you’ll find that the numbers and some of the letters are not written correctly. 
It’s not how we were taught- our sentences are written correctly and the handwriting is 
clean. But here, I think they take too much of a pedagogical approach and say: this will 
come, this will come. In my country, I believe that you start learning a lot earlier. When 
you are 12 or 14 years old, it’s too late” (Appendix 9: 8-10).  
When asked to put that in context and expatiate how the teaching system in Denmark is 
different from that of Tanzania, Amin explained “I mean about how you should write - 
the handwriting should be clean, how to read and so on but here in Denmark, they take 
all this for granted and say: oh yes, this will come. When will it come? These are kids and 
you should start at early stage. And of course, I know some of these kids and when they 
finish the 9
th
 grade and go to ‘gymnasium’, they drop out because they’re not used to 
being pressured” (Appendix 9: 12). His wife Aisha subscribed and said “I think they wait 
until the 9
th
 grade to have a really big exam. In Tanzania, there are two big exams a year 
from year 1. The parents and the teachers can see how the kids are doing. Maybe you 
need to work some more here and otherwise it’s good. But here they do little tests and do 
parent/teacher meeting. They don’t take it seriously and the teachers tell them: you might 
be under average but don’t worry. You can do it. You will be ok. You just have to work a 
little bit more. And then from 6
th
 to the 9
th
 grade, then it’s really serious and they are 
feeling a lot of pressure. It would be better if from the beginning they have a small exam, 
they would say: your level is average! But you have to put yourself together. You can get 
a bit higher up” (Appendix 10: 71-74).  
It is clear to see that these parents are referring to the notions of nation-state, culture and 
ethnicity in the way they construct and articulate the differences between their school 
systems and the Danish school system. For instance, they refer to nation-state when they 
talked the educational practices in Congo, Cote d’Ivoire, Nigeria and Tanzania in 
comparison to Denmark.  
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They also referred to ethnicity when they identified with their nationalities while at the 
same time also engaged in discourses about culture in terms of how theirs differ from the 
Danish in the educational field according to Bourdieu (1984).  
The discourses are also informed by parents drawing on their cultural and social capitals 
(i.e. social origin, educational experiences, taste and preferences) according to Bourdieu. 
Within this education field, and as parents draw on their capitals, they sometimes seem to 
be in conflict with each other leading some of the parents to be ambivalent and 
contradictory. These parents advance arguments on what they think best suits them in a 
given context with the result that they identified with both their own school system and 
Danish system at different times. As Baumann (1999) posited, people make choices 
when, where and whom to identify with, and also when to engage the reifying discourses 
about culture, ethnicity and nation-state. 
Sub-conclusion 
The parents indicated that there are better tools for learning in the Danish school system 
compared with their home countries where there exist literally no such technologies such 
as the iPad mini in their own time. At the same time, they expressed dismay that their 
children relied heavily on the iPad for school work because the Danish schools do not 
encourage them to ‘learn by heart’ as well as write with their hands as was the case when 
they went to school in their respective countries. They felt that the Danish approach is 
detrimental to the children’s learning process but there are indications to believe that 
these parents would have also used technologies such as the iPad mini to learn in much 
the same way as their children in Denmark if they have had the opportunity to use it in 
their own time. Furthermore, the parents criticised the Danish school system for not 
conducting what they referred to as ‘real’ examinations to test and challenge the students 
so that they can perform better. They also decried the lack of discipline in the Danish 
schools and blamed the government for not doing enough to address student 
misdemeanour through punitive measure(s) such as flogging designed to not only serve as 
a deterrent but also to inculcate or instil discipline in them which stood at variance with 
the situation in their home countries. 
 
 
 
 
76/83 
 
5.5 Question 5: How does the educational background of the parents affect the 
adoption and use of the iPad mini at home? 
The theme that came up with regard to how the parents’ educational background affects 
the adoption and use of the iPad at home is as follows: 1) Previous experience with the 
iPad 
5.5.1 Previous experience with the iPad 
In terms of educational background, most of the parents received vocational training as 
‘SoSuhjælper’ (i.e. carer for the elderly and handicapped) except for Amin (family 3) that 
is a university graduate. However, the parents’ education did not seem to bear any 
significance in terms of how they adopted and used the iPad mini in their households. As 
such, academic qualification was not a determinant. Instead, I find that having previous 
experience with the iPad through family ownership of it before the children have the 
chance to own it themselves is an important factor that contributed to the integration of 
the device. For instance, the Habiba family (family 3) owns a family iPad long before 
their children received the iPads from school. As it is commonly said, “experience is the 
best teacher”. This appears to have contributed a lot to the Habiba family’s ability to 
integrate the iPad mini into their household more successfully than the other families with 
respect to being consistent with the rules as well as implementing them. With the family 
iPad, the Habibas regulated the games their children played and the time every member of 
the family used it. According to Amin, “we have our own iPad. In that iPad, we have 
games especially for each kid. We know which games they have downloaded. We use it as 
a family iPad and also for school intranet. We have this family iPad before the school 
iPad and we know this is my son’s games. We give him and say ok you can play for like 
30 minutes. We know which games we have on the iPad. Now we have much control what 
is going on because this is a strange world” (Appendix 9: 24-28). His wife Aisha also 
added, “We have an iPad here at home they can use and it’s enough to just have one. 
They can sit and make their homework on it. I don’t want them to be having something in 
their hands” (Appendix 10: 44).  
By virtue of the fact that the Habiba family had a family iPad prior the school iPad, they 
seem to have already gone through the imaginative phase according to Hartmann (2009). 
That is, they seem to have talked and discussed about it before or even after they acquired 
it and as a result was more prepared than the other families in handling it.  
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Given this experience, they appear to be stricter and consistent with implementing the 
rules and regulations than the other families. For instance, their children were not allowed 
to download games without parental consent given the experience they had with having to 
pay for the games their children downloaded.  
They also exercised more control over what, how and when their children used it. For 
example, Aisha said “they can’t just download games. We need to see them first and 
approve of them. They cannot download any games that cost money unless it is something 
that has to do with school or if it’s an educational game, then they can do it. They can’t 
just download because then we have to pay. It happened with our own iPad. They would 
download and download and download. It happened on my husband’s Apple id and then 
he received bills for it” (Appendix 10: 11-12). Amin also stated, “When they come back 
from school – no iPads until we’ve eaten dinner and then we ask them if they have 
homework and ask them if they should do it on the iPad or on their books. If they have to 
do it on the books, then there will be no iPads” (Appendix 9: 36).  
Silverstone and Hirsch (1992) have argued that apart from the household being a social 
and cultural unit, it is also an economic unit. As such, it is actively engaged with 
redefining the meanings of products or commodity in accordance with its own terms such 
as the decision taken in the Habiba household that prohibits their children from 
downloading games that cost money. According to Silverstone et al., “the moral economy 
of the household is both an economy of meanings and a meaningful economy” 
(Silverstone & Hirsch 1992: 18). Furthermore, Silverstone and Hirsch also pointed out 
that the integrity and survival of the household depends on its ability to maintain certain 
position that is based on a set of cognitions, evaluations, biographies and histories. 
Accordingly, given their own experience with the family iPad, the Habiba family wants to 
avoid incurring expenses which led to the ban. 
In comparison with the Obi and Makemba families, both families were less strict in terms 
of implementing the rules. Although domestication varies from one family to another and 
therefore ‘economy of meanings’, the Makemba family (family 4) allows their children to 
download films but is not strict when it comes to implementing the rules they have for 
their children, for example, not using the iPad immediately after they come back from 
school. This resulted in the children disregarding the rules. For example, when Sazi was 
asked if her children downloaded the games on their own, she replied: “they just 
download but when they’re playing, you have to control what they’re doing. Sometimes, 
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parents are not good at finding... (laughs). Then, I can keep an eye on them” (Appendix 
13: 24). She also added, “I have made some rules for them. When they come home from 
school, they cannot play…” (Appendix 13: 40).  
But her daughter painted a different picture. Joyce flouts the rule and uses the iPad as she 
wishes or likes. When asked if she observed the rule, she said, “Sometimes I do and 
sometimes I don’t” (Appendix 11: 16-17).  
This might explain the reason Sazi finds it a bit more difficult to implement the rules as 
evident in her statement. She said, “They should not play all the time. I say to them and I 
yell: No more iPad. It’s over now!” (Appendix 13: 41). In respect of the Obi family 
(family 2), Desmond is also inconsistent with implementing their own rules. He threatens 
his daughter with taking the iPad away when he feels she has spent a lot of time on it but 
does not actually mean it as indicative of this statement. He said, “Sometimes you give her 
penalty and sometimes you tell her she will not use the iPad for the next 2 days just to 
scare her” (Appendix 6: 40).  
Moreover, according to Bourdieu (1984) cultural capital plays a vital role in terms of 
how people appropriate cultural goods such the iPad mini. He also described cultural 
capital as consisting of different forms of knowledge such as educational qualification and 
experience.  
In this context, I interpret this ‘forms of knowledge’ as meaning experience rather than 
education because it is the experience that comes with using a family iPad by the Habiba 
family prior to receiving the ones from the school that made the difference between them 
and the other families especially in relation to implementing rules and regulations and 
following up on them. This does not however mean that the other families discussed 
above did not have rules in place to regulate their children’s use which is also geared 
towards integrating the iPad mini in their households. Furthermore, the Habiba family’s 
ability to handle the iPad mini better when it came in, as a result of their previous 
experience with having the family iPad is also based on their habitus in the sense that they 
relied on this experience to appropriate and incorporate the device in their household. 
Bourdieu (1984) has argued that habitus is historical and the property of social agents (the 
Habiba family in this case) which has to do with mental and cognitive system of 
structures that are based on one’s life experiences. As he explained, habitus is a 
“structured and structuring structure” (Bourdieu 1994: 170).  
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It is ‘structured’ by one’s past and present circumstances such as one’s experiences, it is 
‘structuring’ because it helps one to shape his present and future practices, and it is 
‘structure’ because it is systematically ordered rather than random or unpatterned 
(Grenfell 2008: 51). As such, this family’s habitus played a crucial role in terms of using 
their previous or past experience with the family iPad to shape their present relationship 
with it. 
      Sub-conclusion 
The educational background of the parents did not necessarily play a role in terms of how 
these African immigrant families adopted and used the iPad mini in their households. 
Instead, it is the experience with using a family iPad before the arrival of the school iPad 
that sets the Habiba family apart from the other families when it comes to consistency and 
implementation of the rules. In other words, the Habiba family is relatively more 
successful than the Makemba and the Obi families.  
Therefore, having a previous experience with the device proved to be helpful as this 
family appeared to have seemingly gone through what Hartmann (2009) referred to as 
‘imaginative process’ when they acquired the first iPad on their own (i.e. family iPad) 
thereby placing them in a better position to handle it. 
6.1 Conclusion 
Although there has been a growing body of research concerning domestication of new 
technologies, the aim of this integrated thesis has been to explore how the African 
immigrant families in Greve municipality integrate the iPad mini in their everyday lives. 
This research shows that although these families view the iPad mini as a great resource 
for their children’s learning, they also conceived it as a threat to their moral economy, 
that is, something that challenges their cultural norms, values and beliefs. For instance, 
their children’s excessive use of the iPad mini affected communication within the family 
as the children were alienated from their parent thereby affecting family relations in terms 
of closeness. The parents also feel that the use of the iPad mini in their household 
threatened their parental authority and so forth.  As a consequence, they made rules to be 
able to contain the iPad mini and regulated how their children use it. The implementation 
of these rules also proved to be more successful when a family has had an iPad prior to 
the ones from school as exemplified in the Habiba family.  
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Nevertheless, these families would readily give up the iPad mini if they could as they 
believe the problems they have encountered with their children using it outweigh the 
benefits. As such, there is strong indication to believe that these African immigrant 
families would have opposed the sharing of the iPad mini to children even if the 
municipality had entered into dialogue with parents as evident in Amin, Jeremy and 
Pascal’s statements denouncing it (see Appendices 3: 38, 14: 45 and 9: 2).  
In this connection, these men see themselves as the ‘head of the family’ in their respective 
households and were more decisive and assertive in their statements compared to their 
wives which seems to suggest that it is a cultural norm and social convention that men are 
placed higher in hierarchy than women in their countries. 
Moreover, parents also engaged in different discourses when they talked about the iPad 
mini in relation to their cultural norms and values as well as their experience with the 
Danish school in comparison with the educational system in their own countries.  As 
such, they often vacillated, identifying with both systems depending on what they find 
suitable in a given context.  
Furthermore, the analysis also shows that parents were in favor of digital communication 
with the school via the online platform – ‘tabulex’ – over the printed version that was 
previously used. This is because the ‘tabulex’ not only contains more information about 
the school activities but also facilitated interaction between the school and the parents in 
which language was not problematic or a barrier. Finally, the fact that the children were 
recruited from different school with distinct profile did not by any means influence the 
way(s) in which their families domesticate the iPad mini in their households. 
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Family 1- The Sanogo family 
Appendix 1: Interview with Kevin, male, 13 years old on 25-03 -2015 
1. Chuka: What do your parents say about you concerning the iPad mini? 
2. Kevin: not really! 
3. Chuka: When you come home from school, do you use your iPad? 
4. Kevin: Yes! I use it to write to my friends on Facebook and send messages. 
5. Chuka: How much do you use the iPad? 
6. Kevin: One hour sometimes. 
7. Chuka: How would you feel if they take the iPad from you? 
8. Kevin:  I think its ok. I will just do something else, it’s not that important. 
9. Chuka: Do you use it for any other things apart from school work? 
10. Kevin: Yes! I play games - ‘fight night at Freddy’s’, ‘Minecraft’ and ‘Geometry 
dash’. 
11. Chuka: Do you spend a lot of time on these games? 
12. Kevin: I play the game a lot during breaks at school. 
13. Chuka: Do you have any apps or programs that your parents would not like? 
14. Kevin: No. (his sister interrupts) saying yes, you do – the scary one where the monkey 
jumps out sometimes. 
15. Chuka: Do you have any rules about how to use your iPad? 
16. Kevin: Not to play too much and not to write something evil about others. 
17. Chuka:  Do you have any rules that your parents haven’t said that you know, for 
example, something about downloading scary things? 
18. Kevin: Yes 
19. Chuka: Who makes the rules about how you can use the iPad? 
20. Kevin: Here or at the school? 
21. Chuka: Here! Sometimes myself 
22. Chuka: Why do you make these rules for yourself? 
23. Kevin: For my own sake – I can’t really answer that! 
24. Chuka: If we take this rule about not writing bad things about others, what will 
happen if you did it? 
25. Kevin: actually… 
26. Chuka: Are there other people in your family that use your iPad? 
27. Kevin: Only me. 
 
Appendix 2: Interview with Carole, female, 11 years old, 25-03-2015 
1. Chuka: Do your parents say anything to you about this iPad? 
2. Carole: Yes. That I shouldn’t play on it so much because I play a lot and write 
3. Chuka: What do you play? 
4. Carole: Sometimes Instagram and Snap-chat with my friends. 
5. Chuka: You said you use it a lot – how much do you use it, for example, you sit 
with it the moment you come back from school?  
6. Carole: No. Sometimes, I watch tv first and then I will sit with the iPad. 
7. Chuka: What do you prefer – homework or iPad? 
8. Carole: iPad 
9. Chuka: How would you feel if someone takes your iPad away from you? 
10. Carole: Then I will just say ok and then play with my friends more. 
11. Chuka: So you won’t be sad if the school takes it back from you? 
12. Carole: No, not so much. 
13. Chuka: Are you a little bit sad that you’re using it so much – would you rather be 
playing with your friends? 
14. Carole: Yes. 
15. Chuka: So, what programs are you using on your iPad? 
16. Carole: Facebook and Messenger, Snap-chat, Face Time. 
17. Do you play any games on it? 
18. Carole: Yes. ‘model games’, that is where you can dress up and put make-up on 
female figures 
19. Chuka: Do you have any rules as to how to use your iPad? 
20.  Carole: Yes, if somebody writes something bad, you don’t write them back 
21. Chuka: Who made that rule? 
22. Carole: Myself, and sometimes my teachers. 
23. Chuka: Why do you think those rules were made? 
24. Carole: If you are not doing what you’re supposed to do – maybe play during the 
lesson, then you can have it taken away from you, maybe up to 1 week. So, 
instead of writing your homework/assignment on the iPad, you have to write 
everything by hand 
25. Chuka: Do you make a lot of homework with the iPad? 
26. Carole: Yes, we do almost all our homework on the iPad 
27. Chuka: You get good at spelling by writing to your friends, don’t you? 
28. Carole: Yes and if I make a mistake, it puts a red line under the word and then you 
can just press it and then they correct it 
29. Chuka: What about your little sister – can she borrow your iPad once in a while? 
30. Carole: No, she’s got her own 
 
--------------------------------------------The End--------------------------------------------- 
 
Appendix 3: Interview with Pascal, male, 48 years old on 25-03-2015 
1. Chuka: What was your opinion when your children got the iPad from the school? 
Pascal: Many thoughts went through my head. First, I thought it was an 
experiment that the municipality was doing that would not amount to anything.  
2. At the same time, when I became aware that it will be a reality - maybe it might 
be a smart tool for the kids to develop faster, but then we as parents will also be 
side-tracked that we cannot keep up with them. 
3.  Before, with my two kids going to school and in the evening about an hour and 
half, we could follow up on what they were doing, for instance, Mathematics – it 
was written by hand and we can come around and see: this is wrong, you have to 
redo it.  
4. Now, it’s like 10cm (iPad), and there are all kinds of things in it like a computer- 
the future. I make my homework but as soon as you get closer – maybe, are they 
on Facebook or something? And they can see that you’re coming, and then they’re 
fast! 
5.  So, I feel powerless and I am frustrated that they’ve got it because now they are 
on their own and they don’t want to tell me anything. And you have to believe in 
them but then you think as a parent you will know when you come to the 
school/parents meeting if it’s true what they say that they have made their 
homework.  
6. Since they’ve got the iPad, I cannot follow what they’re doing. They (iPad) helps 
with the homework if there’s any mistakes, it will be corrected right away. They 
don’t have to use their heads so much - it’s ok. It’s smart but they are just 
themselves.  
7. Also, on the social side, then they are just like isolated – the kids. Also, you don’t 
know how long they are just lying under the duvet but it was also like that when 
they didn’t have the iPad but had television in their rooms.  
8. We didn’t know what they were doing when the rest of us went to bed. They 
could be watching all kind of things and now it is even more because they don’t 
need to turn on the tv. 
9. Chuka: How is your children’s life different from your own upbringing when it 
comes to technology? 
10. Pascal: It is 500% different. In Africa, when I was a kid we use petroleum lamps 
at home - no table, it was like a mat on the floor and we were lying on our 
stomach making homework.  
11. All of a sudden, you could fall asleep. And then, our mothers make food so late 
when they came home from the field and then your mother takes the lamp you’re 
using to make homework because the kitchen is outside. She had to go out and 
make food and then when she comes back, and if you’re lucky there’s still 
kerosene in the lamp. Maybe before she comes back with it, you have fallen 
asleep.  
12. Chuka: So, it’s completely different? 
13. Pascal: Completely! And now the kids are sitting here comfortably and they have 
light and everything. 
14. Chuka: And they don’t realise how lucky they really are, right!. 
15. Pascal: No, they don’t know that. 
16. Chuka: How do you experience the Danish school system? 
17. Pascal: It’s okay, also when I compare it to where I come from. For example, 
where there might be 80, 90 or 100 children in the same classroom sitting tightly 
close to each other. 
18. Chuka: What about the technology they have in school? 
19. Pascal: It’s very, very slow. The computers we had 15 – 20 years ago, that’s what 
they have now. It’s like a dump where all the old stuff ends up. It’s a big 
difference but I’m also thinking it’s a long time ago. Why should we have the 
same destiny? 
20. Chuka: But development is going faster there too, isn’t it? 
21. Pascal: Yes, but there is a reason we are here. We need to have a better future. 
22. Chuka: Did your relationship with your children change since they got the iPad 
because you talked a bit about it before concerning the homework? 
23. Pascal: It’s a kind of like being in a shock phase. You have to find out yourself 
how to handle it before you get angry. Maybe to make some rules, for example, 
24. Saturday and Sunday, no iPads. Five days a week - when they have to make 
homework, but we are hesitating a bit. But we can’t really do anything. 
25.  Chuka: I mean, if your relationship has changed in any way? 
26. Pascal: Yes, when they’re making homework then we sit here (couch). We are 
asking them from here how they’re doing. Before, we were very close to them 
going back and forth between the kids as they were making homework. 
27. Chuka: What about during the day - is there any difference? 
28. Pascal: Yes, a little bit but not to a large extent. There are quite busy with their 
own stuff until we have to do something together like eating or something. But if I 
say, they are very connected to their iPad, then I would be lying but there’s a 
change. 
29. Chuka: What about their relationship with each other and has that changed since 
they got the iPad? 
30. Pascal: Yes, a little bit. Before they fought a lot about tv and who should see 
something. Now they are a little more busy[sic] with their own stuff (iPad). 
31. Chuka: Do they anything together with the iPad like playing games?  
32. Pascal: It’s up to themselves [sic]. They have different interests. He is a boy and 
there are two girls but there is age difference between them. So, they are not really 
together. 
33. Chuka: Does it help your kids to have the iPad in any way? 
34. Pascal: We will presume that! We think it must be some ‘wise heads’ that have 
decided that they should have that. 
35. Chuka: You said that the kids have different interests because of their sex i.e. 
being a boy or girl. Carole said that she spends a lot of time on social media with 
her friends while Kevin said he plays games. 
36. Pascal: That illustrates very well how the kids are without the iPad. Kevin is 
playing ‘guitar hero’ alone and she is very much with the girl group from the 
class. So, there is a pattern there. 
37. Chuka: What if the iPad is taken away? 
38. Pascal: Then, the rest of us will be jubilating. Maybe, it will give us a bit more to 
do but I’d rather do that. 
39. Chuka: Is the iPad being used by the rest of the family? 
40. Pascal: It doesn’t appeal to me but I can see it can take good pictures. But now we 
have those smart phones so I will make do with my smart phone. The little one is 
5 years but she has got her own iPad and she’s only playing games. 
41. Pascal: In general, I think it’s good because they know a lot of things that we 
don’t know and they are smart. They are not straining their heads with homework 
as such. In my time in Africa, we learnt many things by heart. 
42. Chuka: In Denmark, people are taught how to find information and not so much 
by heart. 
43. Chuka: We talked about the kids and rules for iPad (referring to interview already 
had with the kids) – do you have any rules? 
44. Pascal: No, but we intend to make some rules 
45. Chuka: What makes you want to make such rules? 
46. Pascal: It’s more for social reasons 
47. Chuka: So, you get to see your kids once in a while? 
48. Pascal: Because there was a time Carole even took it along when she went to 
shower and we thought that was a bit too much. 
49. Chuka: That means you have put down some rules that they can’t use it 
completely as they like? 
50. Pascal: We think we are putting up some limits especially Saturday and Sunday. 
Maybe, not the whole day but if they don’t have any homework, then they have to 
put it on the shelf. 
51. Chuka: What do you think about receiving all your messages from the school 
through this ‘tabulex’ instead of paper? 
52. Pascal: It’s smart but you just don’t have to be so lazy because the printed version 
is more physical. You have to sign them and the kids have to take them to school 
but today it can go a long time before you get the time to go in and check it out. 
53. So, you don’t respond as fast as if you have the paper version. Of course, you save 
paper this way. 
54. Chuka: Do you feel that you get more information through the ‘tabulex’ than you 
would if they had to send it on print? 
55. Pascal: Yes, yes, yes 
56. Chuka: So even though they might save paper, they’re not cutting down on the 
amount of information 
57. Pascal: Yes, that’s right 
58. Chuka: So do you feel that you’re losing out on some information by not checking 
the ‘tabulex’ regularly? 
59. Pascal: I think we’re just bad at checking it out, so it’s our own fault if we lack 
information. Everything is in there but you just have to log in but we don’t do it 
that often – it’s our own fault. 
-----------------------------------------------The End------------------------------------------------- 
 
 Appendix 4: Interview with Rama, female, 40 years old, 25-03-2015 
1. Chuka: What about you- what did you think when the kids got the iPad from 
the school? 
2. Rama: When they got the iPad, I thought it was a good idea because they 
(municipality) think that the kids will learn better that way. I think they are 
the experts evaluating it, we are just the parents. We are just following along. 
They know better the best way to learn things. 
3. Chuka: So, with the iPad you think the kids learning will improve, right? 
4. Rama: Yes, if they think it helps. 
5. Chuka: How would compare the kids life today with yours as a child? 
6. Rama: It’s exactly the same as my husband has described. 
7. Chuka: What about the schools in Denmark – what do you think about them? 
8. Rama: When I was in school in Africa you will do your homework alone but 
here in Denmark you work in groups. You don’t look at time, it just goes fast. 
Here you work together and everybody gives their own opinion and it’s a way 
of helping each other. 
9. Chuka: Do you think that your relationship with the kids has changed since 
they got the iPad?  
10.  Rama: Yes, they are a little bit less social. They are separated and they 
always have something to do on their iPads but it’s not like before. Then, they 
were always fighting. 
11.  Chuka: Do they spend a lot time on their iPads? 
12.  Rama : Not a lot of time but they take the time they need to play  
13. Chuka: Do you think it helps them in their lives to have the iPads? 
14.  Rama: Yes, because they have to follow the modern life. To be honest, I am 
not good at this. I didn’t learn to use the computer until I came to Denmark. I 
never experienced that in my childhood but it is their time now. This is what 
they are doing. 
15.  Chuka: You came to Denmark 15 years ago, right? 
16.  Rama: Yes 
17.  Chuka: How would you feel if they took the iPads back? 
18.  Rama: They just have to first evaluate it and see how it has been before they 
take it. They shouldn’t take it but need to evaluate it 
19.  Chuka: What do you mean by evaluating it? 
20.  Rama: They have to make a test to see how the kids are doing with the iPad 
and then with the books they had before. Then, they can see what is the best 
and take it away if it’s worse with the iPad.  
21.  Chuka: How are the kids using it? 
22.  Rama: When they use the iPad, they don’t think as much. There’s a line to 
show if it’s wrong. Before with mathematics, you learned like 3 x 3. If I ask 
her now, she wouldn’t know but if she takes the iPad she can figure it out. 
Maybe, it does help! I don’t know. Maybe the teachers or the ministry of 
education know. 
23.  Chuka: Are they becoming so dependent on it that they can’t calculate on 
paper? 
24.  Rama: Yes, yes, yes 
25.  How do you use it in the family – do you use it for example? 
26.  Rama: No, I don’t use the iPad. I have an iPhone. 
27.  Chuka: What do you feel about all the communication from the school 
coming on the computer? 
28.  Rama: I know that there is a lot of information there but it’s a little bit hard. 
You ought to read them 
29.  Chuka: Would you rather have it on paper or electronically? 
30.  Rama: Both! It’s something about being friends with the computer. If it’s 
important then you can sit but it is important because you need to know about 
the children. It’s just easier to take the paper and give it to the parents and get 
it back. The school knows who has been on ‘tabulex’ and who hasn’t, they 
know (laughs) 
------------------------------------------------The End--------------------------------------------------  
  
Family 2 – The Obi family 
Appendix 5: Interview with Rachel, female, 6½ years old on 02-04-2015 
1. Chuka: Rachel, do your parents say anything to you concerning the iPad? 
2. Rachel: No 
3. Chuka: What about when you get back from school, do you use your iPad then?  
4. Rachel: hmmm 
5. Chuka: Don’t you use it at all? 
6. Rachel: Yes, sometimes 
7. Chuka: What about in the evenings, do you use it then? 
8. Rachel: Shakes her! 
9. Chuka: During the day? 
10. Rachel: Nods her head 
11. Chuka: What if they take your iPad away? 
12. Rachel: They never take my iPad away 
13. Chuka: So you won’t let them take it? 
14. Rachel: No, I never get 3 marks on the board, so they won’t take it away (refers to 
rules at school where iPad is taken away if one violates it and gets 3 marks)  
15. Chuka: So, would you be sad if they took your iPad away? 
16. Rachel: I don’t know 
17. Chuka: Do you ever make homework on your iPad? 
18. Rachel: I don’t know 
19. Chuka: Do you use it in your lessons? 
20. Rachel: Silence! 
21. Chuka: does your teacher ask you to take it out? 
22. Rachel: I had to have an interview and sometimes we use it for maths and Danish 
23. Chuka: Is it fun? 
24. Rachel: Shakes her head!  
  
25. Chuka: What is fun then playing on the iPad? 
26. Rachel: I don’t know. 
27. Chuka: What kind of games do you have on your iPad? 
28. Rachel: I don’t know what some of them are called. 
29. Chuka: What do you do in the games? 
30. Rachel: Sometimes I play ‘Picket’ and sometimes I play… 
31. Chuka: Is that the one with the cats that you have to clean and feed? 
32. Rachel: Yes 
33. Chuka: Do you play any ‘running’ games like the one where you run after coins or the 
penguin game? 
34. Rachel: Yes, I have that one.  
35. Chuka: Is it difficult? 
36. Rachel: Yes, it’s difficult. I also have one with a man that’s running after coins. 
37. Chuka: Is that the one he is jumping on top of the trains? 
38. Rachel: Yes. 
39. Chuka: Can you download program yourself on it or is it your parents that do it for 
you? 
40. Rachel: I can do it myself but I’m not allowed to do it in school. 
41. Chuka: Do you do it yourself at home? 
42. Rachel: I’m not allowed to put any more on it because I already have too many. I like 
all my games but I don’t want to delete any of them. 
43. Chuka: So, you need to have space for the school stuff, right? 
44. Chuka: Do you have any games on your iPad that your parents will not like if they get 
to know about it? 
45. Rachel: No. Does Amanda? (my daughter) 
46. Chuka: Well, I wouldn’t really know but she says she doesn’t  
47. Chuka: Do you have any rules about the use of your iPad? 
48. Rachel: I don’t know 
  
49. Chuka: Can you use it the way you like? 
50. Rachel: No. Can Amanda?  
51. Chuka: Do you need to ask for permission before you use it? 
52. Rachel: Yes 
53. Chuka: Can you sit and play it after you’ve been talked in? 
54. Rachel: No 
55. Chuka: So, you can’t download too many games, and you’re not allowed to sleep with 
it. Are there any other things? 
56. Rachel: Yes. When my mum is at work, then I have to ask my dad but then he always 
lets my little sister play first. 
57. Chuka: Is she playing on your iPad sometimes? 
58. Rachel: Yes, and sometimes she deletes my maths game. 
59. Chuka: Arrh! That’s not fair – sometimes, smaller siblings do things like that! 
60. Rachel: You have to ask first before you delete my math game 
61. Chuka: Is she happy to use your iPad? 
62. Rachel: mmm (nods her head) 
63. Chuka: Who makes the rules about your iPad? 
64. Rachel: My teachers  
65. Chuka: Are they very strict? 
66. Rachel: Not so much 
67. Chuka: Do you know why they made the rules? 
68. Rachel: I don’t know. 
69. Chuka: Do you think the rules are bad? 
70. Rachel: Some of them are good and the other ones, I don’t know about 
71. Chuka: Does anyone else use your iPad apart from your little sister? Can your dad 
borrow it sometimes? 
72. Rachel: Yes, and my mum sometimes 
73. Chuka: Rachel, These are all the questions I have for you. Were they difficult? 
  
74. Rachel: No 
75. Chuka: Ok. Thanks for helping. 
Appendix 6: Interview with Desmond, male, 35 years old on 02-04-2015 
1. Chuka: Thank you for your hospitality. I want to start by asking you what your 
opinion was when your daughter, Rachel got the iPad from the school. 
2. Desmond: come again please 
3. Chuka: Ok! What was your opinion when your daughter got the iPad from the school? 
4. Desmond: I was happy and thought that it was a very good thing they do [sic]. So, I 
welcome it and appreciated it. 
5. Chuka: What was your reason for appreciating that your 6 year old daughter now has 
an ipad from the school? 
6. Desmond: Because it will help her to cope in her class because I learnt that most of 
their homework is done with the iPad. They can do a lot of things with the iPad. 
7. Chuka: That sounds interesting. How would you describe your childhood in Nigeria 
compared to your daughter’s upbringing in Denmark? 
8. Desmond: Well, time they say change. When I was in her change, we didn’t have or I 
didn’t have the opportunity of the technology we have now. Because then, I did not 
have the opportunity of using a mobile phone, tablets or iPad. So I think, now it’s 
better because then in Nigeria I didn’t have the opportunity. 
9. Chuka: Are you then saying that your child’s upbringing in Denmark is better than 
your own upbringing in Nigeria in terms of technology? 
10. Desmond: Yes, it’s better in terms of technological change because I think that the 
age we are now is totally different from it was when I was small. 
11. Chuka: Ok. Then how do you experience the Danish school compared to the Nigerian 
school system? 
12. Desmond: Uhm well, I think I was in for just some months of Danish class. I think 
eeh the mode and way of study here is quite different and better than in Nigeria. 
13. Chuka: In what way do you think it’s different in Denmark? 
14. Desmond: Because here (Denmark) they have the enabling environment - the things 
you need, they make you feel more comfortable and they provide the things you need. 
So here in Denmark, it’s actually better. 
  
15. Chuka: Good. How has your relationship and interaction with Rachel been since she 
got the iPad? 
16. Desmond: I think it’s good because sometimes it keeps her busy. She have [sic] one 
or two things to do with it and I see the joy she also have [sic] when using the iPad. 
17. Chuka: So that means your relationship is the same, right? 
18.  Desmond: Well, I think there’s a little change because when the iPad came in, the 
way she do [sic] things changed because iPad took much of her time now. And so I 
think she would always want to play with her iPad rather than maybe watching ‘biker’ 
or television programs. 
19. Chuka: Ok but do you use her iPad too?  
20. Desmond: Yes, sometimes, I do check some things. 
21. Chuka: Like what do you use it for? 
22. Desmond: Well, if I could remember I’ve made some skype call and some VoIP calls 
and some things, you know – just basically to feel the quality of the iPad, the 
technology. Just to compare it with maybe android and other stuff because I know it’s 
an apple product while I’m using android. So, sometimes, I tend to compare, to feel 
and to know how it is. 
23. Chuka: Ok good! But now that the iPad has come to stay in the family and as you 
have already described, the schools uses it to teach them how to get better and 
improve on their skills. How would you react if the iPad is taken away from her? 
24. Desmond: Well, before the iPad came in, I bought a tablet for her. I bought a tablet 
specifically for her because eeh when she was still in the day-care she told me they 
show them things on the iPad and she told me to buy an iPad for her but I got a tablet 
but along the line it crashed. 
25. Chuka: It’s quite interesting to know that at the day-care level, they taught them with 
the iPad. Is it here in Denmark or in Poland? 
26. Desmond: Yes, it’s here in Denmark. In Poland, she was making use of the laptop at 
the age of 3. 
27. Chuka: That’s interesting. 
28. Desmond: Yes. She was operating the laptop from a – z. 
29. Chuka: Wow! She’s very good at that. 
30.  Desmond: Yes, at the age of 3 
  
31. Chuka: And that is the reason why you believe that the iPad will facilitate her 
computer skills 
32. Desmond: (cuts in) Yes, to grow and adapt with all these tech eem gadgets. 
33. Chuka: If I take you back to what you said earlier: you said since the iPad came to the 
house, the relationship is not used to be what it was because she spends much time on 
the iPad. My question is – do you have any rules or guidelines as to how the iPad 
should be used? 
34. Desmond: Yes. She doesn’t have to be on the iPad from morning till night. 
35. Chuka: so, you mean you have specific rules laid down in terms of how she can use it. 
36. Desmond: Yes. 
37. Chuka: What exactly are those rules? 
38. Desmond: When she comes back from the school, she has to rest and eat and maybe 
she has 2 -3 hours for iPad. It doesn’t mean she plays with the iPad all the time. No, 
she has a particular time she’s allowed 
39. Chuka: So what happens if she doesn’t comply with the guidelines or rules as you 
have just described? 
40. Desmond: Eeem Sometimes you give her penalty and sometimes you tell her she will 
not use the iPad for the next 2 days just to scare her. To make her understand that 
there is time for everything 
41. Chuka: You said you scare her but do you actually implement it? 
42. Desmond: Yes. Sometimes, a day she won’t make use of it 
43. Chuka: Ok at home but the next day she goes to school with it, right? 
44. Desmond: Yes. Every morning she goes to school with it. 
45. Chuka: Why do you think it is necessary to make the rules? 
46. Desmond: Well, it is very very important because I wouldn’t want her to, I wouldn’t 
want the iPad to take much of her time or the greater part of her time, you know – day 
to day activities.  
47. Like I said, there’s time for everything. There is time for play, there’s time to eat and 
there’s time to sleep. She must understand these rules that when it’s time for iPad, you 
use your iPad, when it is time for you to help your mother around or something, you 
help her. 
  
48. Chuka: Sounds great but how did you arrive at these rules regulating how long she 
uses the iPad and then enforcing it by taking the iPad away for a day or two if she 
doesn’t observe the rules? So, how did you arrive at that? 
49. Desmond: Yes because sometimes if you tend to leave her you find out that she will 
play with the iPad all day. And it is not good for her and even it is not good for her 
eyes also and that is why the rules has [sic] to come in. 
50. Chuka: Ok. Kids have the tendency to break rules. For example, hiding away and 
using the iPad when you are busy and not watching. So, do you have any particular 
way of making sure she doesn’t take the iPad after those 2- 3 hours of play on the 
iPad – for example where to keep it and so on? 
51. Desmond: No. when the time for her to stop using the iPad comes, I think she 
subscribes to it most of the time. She doesn’t make trouble. She understands that she 
has to comply. 
52. Chuka: Was she part of this idea of making rules on how she should be using the 
iPad? 
53. Desmond: Basically, it was my wife because she is the one that is closer to them. 
Because sometimes I do go out but she as their mother knows how to direct them in 
their day-to-day activities 
54. Chuka: Good. I have one final question for you regarding communication or the 
exchange of information between you and the school. I am aware that you used to 
receive information from the school on a printed paper. Today, everything has 
changed and it’s digital. You now have what is called ‘Tabulex’ where you have to 
log in as a parent to keep up to date about your child and activities in the school. What 
do you think about it and do you prefer any one over the other? 
55. Desmond: Well, it saves time, money and energy. Because my wife told me that she 
eeeeh in fact it’s like compulsory that she must log in to see because she receives 
updates. She receives information there, anything that has to do with: your daughter 
must be here so, so and so time. It makes it easy for her. 
56.  So, I think in a way it is very very good – the communication between the school and 
the parents. Of course, we all know that you can even save money, save cost. You 
don’t have to print paper and send post 
57. Chuka: According to you she regularly logs in to check for new information, right? 
58. Desmond: Yes, yes. My wife does that almost every day and she tells me that is where 
she gets all the information. Even the welfare – how my daughter is faring in school 
and that’s where she gets most of the information. That helps to know what to do in 
time in case there’s something for her to do or something. 
  
59. Chuka: Alright Desmond, thank you for your time 
60. Desmond: You are welcome  
---------------------------------------------The End------------------------------------------------- 
  
  
Family 3 – The Habiba family 
Appendix 7: Interview with Amina, female, 6 years old on 06-04-2015 
1. Chuka: Amina, do you like your iPad? 
2. Amina: Yes. 
3. Chuka: What are your parents saying to you concerning your iPad? 
4. Amina: Not so much but I don’t usually play so much on it either 
5. Chuka: Are you using it a lot in school? 
6. Amina: Sometimes 
7. Chuka: What if you come back from school, can you sit down and play on it then? 
8. Amina: No. 
9. Chuka: When are you playing on it then?  
10. Amina: Sometimes I use it on Saturdays and Sundays 
11. Chuka: What if the school takes the iPad away from you and say you should not use 
the iPad anymore. Will you be sad or happy then? 
12. Amina: I think it’s ok if they take it 
13. Chuka: So, you won’t miss it at all? 
14. Amina: Shrugs her shoulder! 
15. Chuka: Are you using the iPad for anything else other than school work? Do you have 
games or apps on it? 
16. Amina: I have ‘Minecraft’ and ‘Ninja’ and the ‘karate’ games. And a game called 
‘PoH’ 
17. Chuka: Are you good at playing them? 
18. Amina: mmm 
19. Chuka: Are you playing with your older brother sometimes? 
20. Amina: Yes 
21. Chuka: What are you playing? 
22. Amina: Sometimes ‘Minecraft’ 
23. Chuka: What about FaceTime – do you use that? 
24. Amina: No 
  
25. Chuka: Do you have any program or apps on your iPad that your parents won’t like if 
they know about it? 
26. Amina: No 
27. Chuka: Do you have any rules – did someone at home, in school or other places give 
you any rules about the use of the iPad? 
28. Amina: I can’t use it immediately after I get back from school 
29. Chuka: That’s one rule. Are there any other rules? 
30. Amina: I cannot sleep with my iPad 
31. Chuka: It makes sense. Do you know why your parents make these rules? 
32. Amina: I think it’s because I shouldn’t be playing so much on it 
33. Chuka: What should you be doing instead of? 
34. Amina: I should be practising on my book with ‘Mads & Mia’ 
35. Chuka: Make homework and stuff? 
36. Amina: mmm 
37. Chuka: Is anybody else in your family using the iPad sometimes? 
38. Amina: No 
39. Chuka: Good. You were very good. This is the end of the interview. Thank very much 
 
-------------------------------------------The End----------------------------------------------- 
 
 
 
 
 
 
 
 
 
 
  
Appendix 8: Interview with Saleh, male, 11 years old on 06-04-2015 
 
1. Chuka: What about you Saleh! Do your parents say anything to you about the iPad? 
2. Saleh: Sometimes, they think I play too much and then they will take it and give it 
back to me the next day. 
3. Chuka: When you come from school, are you using it then? 
4. Saleh: It depends if I have homework or want to do something with it but I don’t play 
so much 
5. Chuka: Is it also mainly in the weekend that you play on your iPad? 
6. Saleh: Maybe but I use it mainly for writing or calling people 
7. Chuka: Do you write a lot? 
8. Saleh: Yes 
9. Chuka: And who do you write with? 
10. Saleh: My friends and sometimes my family 
11. Chuka: So you have contacts with your parents as well via the iPad. That’s smart! 
12. Chuka: Are you happy for the iPad? 
13. Saleh: Yes. It can be used for things in school, but sometimes it is not something that 
is necessary to have 
14. Chuka: What if the school takes it away from you? 
15. Saleh: I thought that maybe instead of the iPad, we can get a computer because this 
one you can use not to play as such. Yes, unless you go in on the internet. That would 
be better I think 
16. Chuka: You said you don’t use it so much for games but are you then on Facebook? 
17. Saleh: Yes 
18. Chuka: What else are you on? 
19. Saleh: ‘Snap’ and ‘Instagram’ 
20. Chuka: And you use them quite a lot? 
21. Saleh: Yes, but in-between (moderately) 
22. Chuka: Do you use it a lot in the weekend then? 
23. Saleh: Yes, if I have received messages and such and pictures and such. Then, 
sometimes, I will be looking at them 
  
24. Chuka: Do you have any games or such that your parents wouldn’t approve of? 
25. Saleh: No. I don’t think so 
26. Chuka: Do you have any rules about how to use your iPad? 
27. Saleh: Yes. I shouldn’t like play too much and I think that I should use it more for 
school and such 
28. Chuka: Are there other rules? 
29. Saleh: No 
30. Chuka: So, no one told you about how to write? 
31. Saleh: Yes. Our teacher told us not to write bad things to each other 
32. Chuka: So, are you doing it. Is anybody writing bad things to the others? 
33. Saleh: No very much 
34. Chuka: So, are there other rules that your parents have made too apart from not 
playing too much on it?  
35. Saleh: (interrupts) Yes, not to play too much I think 
36. Chuka: And there are rules that the teachers have made. Have you made some rules 
for yourself? 
37.  Saleh: Noooo. Yes there is. I have made a rule not to download too many games 
otherwise they(games) would be the first ones to be deleted 
38. Chuka: Why do you think that your teachers have put up these rules for you? 
39. Saleh: It is because so that you can have an education I think. So you don’t just go all 
day playing games 
40. Chuka: Is there anyone else in the family using it apart from you? 
41. Saleh: My parents if they have to look at ‘forældre intra’ (tabulex) as such and then 
sometimes they can use it, I think. 
 
------------------------------------------The End------------------------------------------- 
 
 
 
 
 
  
 
Appendix 9: Interview with Amin, male, 46 years old on 06-04-2015 
1. Chuka: Thank you for giving me the opportunity to have this interview with you. 
And let me go straight to the questions. What was your opinion when your children 
came home with the iPad they got from the school? 
2. Amin: As a parent, I was very much against it. I thought that the iPad will make them 
lazy, they will be missing social life, playing together and finding other things to play 
with. But now they will be hanging on their iPad. 
3. Chuka: If you compare your own upbringing in Tanzania before coming to Denmark 
23 years ago with that of your children’s upbringing in Denmark, is there any 
difference and also in relation to technology? 
4. Amin: In relation to technology, of course here they are very fast with technology but 
I think they’re missing social life. When it comes to introducing this iPad in school, 
then they are missing more in social life because they are locked on their screens – I 
mean in front of their iPads. In Tanzania, people have time for each other and social 
life is better because these things don’t occupy space. 
5. Chuka: so you mean, in essence that your children’s upbringing is totally different 
from your own because they are born in Denmark, right? 
6. Amin: Yes, that’s correct. 
7. Chuka: Ok. Then, how do you experience the Danish school system compared to 
school system in Tanzania where you grew up? 
8. Amin: I would say that the Danish school system – the education itself is good but I 
think the teaching is not that good. I wouldn’t say I don’t like it but I think they can 
do much better.  
9. I completely disagree with the idea that there are no exams. You don’t know how 
your kids are faring in school compared to the other kids. The only thing you hear is 
that: he is doing fine but you don’t know. And when you look at the books, you’ll 
find that the numbers and some of the letters are not written correctly.  
10. It’s not how we were taught – our sentences are written correctly and the handwriting 
is clean. But here, I think they take too much of a pedagogical approach and say: this 
will come, this will come. In my country, I believe that you start learning a lot earlier. 
When you are 12 or 14 years old, it’s too late. 
11. Chuka: So you mean that the way of teaching in Tanzania is quite different from the 
Danish system of teaching. Can you expatiate on that?  
12. Amin: I mean about how you should write - the handwriting should be clean, how to 
read and so on but here in Denmark, they take all this for granted and say: oh yes, 
this will come. When will it come? These are kids and you should start at early stage. 
And of course, I know some of these kids and when they finish the 9
th
 grade and go 
to ‘gymnasium’, they drop out because they’re not used to being pressured. 
  
13.  Chuka: Really? Ok. How would you describe your family relationship since your 
children got the iPad? 
14. Amin: Sometimes we are having difficulty and we take the iPad away from them 
because, for example, you tell them one thing now and after 5 minutes they forget it 
completely. They go into their rooms and start using the iPad. If we don’t do 
something about it, at some time in the future, they’ll be living a lonely life. 
15. Chuka: In essence, you are trying to say that it affects your family relationship, right? 
16. Amin: yes, it does. If they’re doing their homework on that, well and good. I agree 
with that but it’s not that they’ll have to spend so many hours on that. Even in school, 
instead of writing all their assignment on the iPad, make them use their hands. 
17. Chuka: You have 3 children. How do they relate with each other on a day- to- day 
basis since they got the iPad? 
18. Amin: The two boys play quite well together but I find that the small girl doesn’t 
play that much with the iPad. 
19. Chuka: So the iPad doesn’t seem to be helping your family in any way? 
20. Amin: No, I don’t think so. 
21. Chuka: Is that based on the reasons you have given? 
22. Amin: Yes because I sit with them and help them with their homework. I don’t need 
3 iPads for that. 
23. Chuka: Ok nice. Do you or your wife also use the iPad?   
24. Amin: No. We have our own iPad. 
25. Chuka: ok 
26. Amin: In that iPad, we have games specially for each kid. We know which games 
they have downloaded. We use it as a family iPad and also for the school intranet. 
27. Chuka: You just mentioned that you have different apps (i.e. games) for each of the 
kids. What is the difference between the apps you have for each child?  
28. Amin: Yes, we have this family iPad before the school iPad and we know this is my 
son’s games. We give him and say ok you can play for like 30 minutes. We know 
which games we have on the iPad. Now we have much control what is going on 
because this is a strange world. 
29. Chuka: Do you think that these games are based on their areas of interest? 
30. Amin: Yes because my son likes playing something with the guns or football while 
the girl likes painting dolls, whatsoever. 
31. Chuka: Do you think it has something to do with their personality because your son 
said he likes playing ‘Minecraft’ and uses social media as well and? 
  
32. Amin: (cuts in) yes! That’s how he is in real life. 
33. Chuka:  Do you have any rules/guidelines laid down as to how they should use the 
iPad in your family? 
34. Amin: Yes, we have regulations. 
35. Chuka: Ok. What are the regulations? 
36. Amin: When they come back from school – no iPads until we’ve eaten our dinner 
and then we ask them if they have homework and ask them if they should do it on the 
iPad or on their books. If they have to do it on the books, then there will be no iPads 
37. But of course, there are some apps which I think they learn from like mathematics 
and Danish. That is not bad but they don’t use their brain that much and that’s what I 
am missing from back home what we have learnt. They don’t use their brain. They 
don’t use it because iPad is doing everything for them. 
38. Chuka: Yes but anyway, what actually made you to come up with this rule in your 
family? 
39. Amin: Because I think, if we didn’t make these rules we will be a split family; like 
everybody in his room and doing their own business. So I decided we are a family. 
We should be together, live together, and be happy. This is the rules- iPad at school 
and homework, that’s all! 
40. But is it only you and your wife that made the rules or did you talk about it with the 
children? 
41. Amin: Well, the older one, he has got some influence on it. 
42. Chuka: That means in a way you negotiated it? 
43. Amin: Oh yes, kind of. Because the older one doesn’t play that much on it. He’s 
more on Twitter and Facebook and that. I usually go on his Facebook to see what he 
writes and whatsoever. 
44. Chuka: That’s cool – so you monitor how he uses it, the kind of language he uses and 
the people he engages with. You’re doing a good job as a parent.  
45. Chuka: Ok that’s interesting. Eem prior to this time, parents receive information from 
the school via paper which I hope you remember. Today, every communication is 
digital and that means you have to always log on to ‘tabulex’ to receive them. What 
are your thoughts about this transit from that ‘print’ information to ‘digital’? 
46. Amin: On that case, I think it’s a good idea because I am against using papers. So 
new technology on that is good enough. And that’s why I said I have family iPad and 
on that iPad I get all my kids information and I don’t need 5 iPads for every kid. 
47. Chuka: Do you log on regularly to check and be up-to-date with what’s going on? 
48. Amin: No, because I activate it so that I usually get sms as soon as there is something 
I need to know.  
  
49. Chuka: Ok great and with that, I end the interview and thank you very much for 
being part of this 
50. You are welcome! 
 
-----------------------------------------------The End------------------------------------------- 
 
Appendix 10: Interview with Aisha, female, 34 years old on 06-04-2015 
1. Chuka: How did you feel when your children got the iPad from the school? 
2. Aisha: In the beginning, I was a kind of happy about it. The iPad is expensive 
here in Denmark. But after a while I could feel that the children were using a lot 
of time on this iPads. And most of time, it was a waste of time.  
3. They sit and play all the time, and so we put down some rules. When they come 
back from school, no iPads unless they have to do homework. It is mainly our 
boy in 5
th
 grade that has got homework on the iPad.  
4. Besides from that, it’s not that I don’t want them to sit with the iPad. I will like 
for them to be with us. If they have homework to do with pen and pencil, they 
have to sit here and make it.  
5. If they don’t have homework on the iPad, then the iPad is either in the school bag 
or it is being charged for the next day. I think they are just sitting there by 
themselves playing.  
6. There are benefits and disadvantages about it if I have to say it that way. If for 
example, our boy is having problems with his homework: it can be language or 
Geography where he has to look for some towns or in science, then he can sit 
with his iPad. So there are advantages to it but besides that, it’s mainly waste. 
7. Something else is also that they can sit there and I don’t have a clue about what 
they’re doing because they have access to everything. They can sit and chat with 
people, strangers.  
8. There was an episode in their class where some of the boys have been sitting and 
chatting with people from outside the school. They have been chatting with 
strangers/adult people. 
9. The teachers wrote us and told us to talk with our kids at home. That they 
shouldn’t be chatting with adult people that they didn’t know. This is the 
disadvantage that I think is really really terrible especially for us coming from 
another country. So we put up some boundaries. 
10. Chuka: Do you have other rules or guidelines for them? 
11. Aisha: Yes, they can’t just download games. We need to see them first and 
approve of them. They cannot download any games that cost money unless it is 
  
something that has to do with school or if it’s an educational game, then they can 
do it. They can’t just download because then we have to pay. 
12.  It happened with our own iPad. They would just download and download and 
download. It happened on my husband’s Apple id and then he received bills for 
it. So they can’t just download games. 
13. Chuka: Any other rules? 
14. Aisha: Yes. When we are going on a trip or places in the beginning, they said: 
Oh! We would take our iPads with us and then we would say: no, let it stay at 
home. Otherwise, we don’t have time with our children 
15. Then, they will just sit in the car and play all the way and when they get there, for 
instance at my brother-in-law’s home, they will play there too instead of playing 
with the other kids 
16. There are rules but of course we let them do it sometimes too. For example, in the 
weekend, then they can use the iPad. But I have noticed that it is not always they 
want to use it. Then, they might be playing play-station or watching tv. That’s 
better than the iPad 
17. Chuka: Did the children take part in negotiating or making these rules? 
18. Aisha: Yes. They participated but it’s not always that they agreed with us. They 
get really really mad especially one of them. The number 2 boy is totally crazy 
about the iPad.  
19. So even if you tell him when he comes home, no iPad, he will still get mad even 
though he knows he cannot use the iPad unless for school work. But that’s how it 
is sometimes. Rules are rules! He just has to follow them. They were in on it but 
sometimes you have to have the final word as an adult. You need to put down 
limits. That’s how it is like. 
20. Chuka: Why do you think it was necessary to put up these rules? 
21. Aisha: I felt it was necessary to put up limits as to how much they would use it 
otherwise they would become addicted to the iPad. So it shouldn’t be about the 
iPad all the time.  
22. I want to sit with them and talk about what happened in school otherwise they 
wouldn’t have time. They don’t even listen when they are sitting with the iPad. 
So I thought now is now: we have to put up some limits before they get used to it 
otherwise it would be harder for them. Then, they would think: why now? 
23. Chuka: Do they respect these boundaries? 
24. Aisha: Yes, yes. With us, they do but sometimes children are coming over with 
their iPads and they will just sit there all the time. Then they think- why can’t I do 
that too, mum?  
25. We have made a deal with them but sometimes I think: you can do that now, for 1 
hour perhaps. Because sometimes they sit and play against each other, then they 
  
can do it but otherwise a deal is a deal and they have to find something else to 
play with.  
26. Go outside and play football or play on the swings or the playground. You don’t 
always have to sit up here. You need to use your body but they don’t always 
understand it. 
27. Chuka: Ok. How does the rest of the family use the iPad? 
28. Aisha: Actually, we have an iPad here at home that we use primarily if there is 
anything. It’s like a laptop. But it’s not that we are addicted to it. I would say I 
am much more dependent on my telephone. I also have access to everything 
through it, but not so much with the iPad. 
29. Chuka: Do you think that the iPad helps your family in any way? 
30. Aisha: What do you mean by that? 
31. Chuka: If it does you any good? – you have already been touching the subject 
32. Aisha: Yes, it helps them of course. They have to have technology. It helps them. 
Their heads will be a bit wiser. They can do a lot of things that I can’t do. They 
know a lot of things, of course they do. 
33.  If there’s something they don’t know, they just go and google it. They get a lot 
of information but also bad information. You just have to watch and you cannot 
give them too much time. That is the disadvantage. 
34. This iPad thing is almost all over the world. When they are in school, then I don’t 
know what they do even though I have told them not to chat with anybody. But 
they have access, they have the internet 
35. Chuka: Is there any difference in the way the children react to each other after the 
got the iPad? 
36. Aisha: Mmm 
37. Chuka: It could be helping each other or play together or different things 
38. Aisha: They play together. For instance, Amina uses the iPad in order to learn 
something. In the beginning, it was alphabets. She was very interested in learning 
words. So that was how she interacted with them (elder brothers). The boys play 
a lot with each other. They help each other, maybe around 20% 
39. Chuka: Did their ways of relating to each other change? 
40. Aisha: No, I don’t think so 
41. Chuka: What if the municipality takes the iPad away? How would you react? 
42. Aisha: Well, in connection with teaching situation, then I think it will be a 
disadvantage for the children if they take it away because they have become very 
good at sitting and searching on Google, when they’re doing projects. For 
  
example, in school, the bigger one uses the iPad when presenting projects or 
assignments in front of the class. 
43. Chuka: What about personally or family wise. What would you think about it if 
they take it away? 
44. Aisha: I will not think so much about it. We have an iPad here at home they can 
use and it’s enough to just have one. They can sit and make their homework on it. 
I don’t want them to be having something in their hand. Besides they have their 
phones. 
45. Chuka: Do they all have phones? 
46. Aisha: No, only the oldest. He got the iPhone when he was 10 years old. We 
really really fought against it - that he shouldn’t have it. Finally, we gave up 
because his entire class had it but I don’t think it’s very good for them.  
47. They sit all the time with it and we receive complaints from the teachers about it 
because the kids check out thing on their phones during lessons. It’s a 
disadvantage because it takes away all the attention 
48. Chuka: Is it hard to control? 
49. Aisha:Exactly 
50.  Chuka: So, how do your children’s life different from your upbringing in 
Tanzania? 
51. Aisha: It is very different. 
52. Chuka: What about technology and school and so on? 
53. Aisha: My friend and I spend a lot of time siting and playing. We were outside 
and we were playing ‘house’. We had a lot of time in the family compared to 
what our children have today. 
54. My kids come home at 4pm and we always come home at 2pm. We had 2 hours 
more than them. I don’t know what makes such a difference: maybe there were 
not so much pressure on the parents back then or we are so busy today. 
55. Chuka: You think the pace is different? 
56. Aisha: Always I have to do something. I have to pick up the kids, go to meetings 
and I, like have 5 minutes to be there. There is like a lot of pressure. Things have 
happened of course between then and now. There are a lot of things in life now 
that wasn’t back then 
57. Chuka: Do you believe technology makes us busier? 
  
58.  Aisha: Yes of course. Life has become some much easier. But people are also 
under a lot of pressure I think, because of all these technologies 
59. Chuka: Does it have anything to with people being available on the internet all 
the time? 
60. Aisha: Yes yes. You are ‘on’ all the time and everything now is in this one 
(displays her phone). You can pay with it, you can call people, and you can go on 
the bus with the telephone.  
61. You can do all kinds of things as long as you have any of this. Imagine back then, 
you walked about with a calendar to write your appointment in and now you have 
your phone. But there are people who prefer to live without these technologies 
like phones, laptops, TV and iPads. 
62. Chuka: What do you think about the Danish school system? 
63. Aisha: Compared to Tanzania, you mean? 
64. Chuka: Yes. 
65. Aisha: Well, the Danish school, system gives the children a lot of freedom. The 
children are lacking respect but it was not like that in Tanzania. In the class, it 
was completely quiet when the teacher came.  
66. We stood up and greet the teacher and sit down again. We were completely quiet 
unless we had to answer a question. And then, we would say something very 
politely. There were also disadvantages to that. We became very quiet and we 
feel that we don’t have so much right to talk. But on the other hand, we behaved 
very well towards each other and the teachers. 
67. In the Danish school system, sometimes the student talks very bad to each other. 
And they can say a lot of bad things to the teacher and they don’t care. They have 
this feeling that the teachers can’t do anything to them. At most they can send me 
home, that’s all 
68. Of course I think it goes fine with my kids but sometimes I would want them to 
be more strict so that my kids will learn a bit more. They go to school in order to 
learn and not just to have fun. Sometimes, we get complaints too that our oldest is 
not sitting still in class and being quiet 
69. Of course, I take responsibility for my children but I also blame the school a little 
bit, that they let them get away with this. There is no discipline. When the teacher 
is in the class, they kids need to be quiet. I think this is what is missing. 
70. Chuka: Is there anything else you get to think about concerning the Danish school 
system? 
  
71. Aisha: I think they wait until the 9th grade to have a really big exam. In Tanzania, 
there are two big exams a year from year 1. The parents and the teachers can see 
how the kids are doing. Maybe you need to work some more here and otherwise 
it’s good. But here they do little tests and do parent/teacher meeting. Because I 
have the background with real test…. 
72. Chuka: Are you not being told how it’s going with your children: what is hard 
and what is easier for them here in Denmark? 
73. Aisha: they don’t take it seriously and the teachers tell them: You might be under 
average but don’t worry. You can do it. You will be ok. You just have to work a 
little bit more. I don’t they take it seriously. 
74.  And then from the 6th to the 9th grade, then it’s really serious and they are feeling 
a lot of pressure. It would be better if from the beginning when the have a small 
exam, they would say: your level is average! But you have to put yourself 
together. You can get a bit higher up. Of course you get disappointed when others 
get a better grade but that’s how I feel. 
75. Chuka: Earlier on, you received information from the school on paper. Now 
everything is delivered electronically. What do you think about it? 
76. Aisha: I like that. You get the message right away. If something has happened 
during the day and they get into trouble, then they write it before they come home 
so I will know.  
77. Then, when the kids come home, I will wait and see if they would voluntarily tell 
me about it or if I should start asking questions: Oh! Did everything go well and 
they will say: yes yes. And then I would ask: did anything happen and they would 
say: not really! And I will tell them: try and think back…. 
78. With paper notes, they might forget to give it to me. But with the online thing, 
I’m being told right away and also if there any activities going on. I think it 
makes thing a lot easier. 
79. Chuka: Anyway, thank you for your time. 
80. Aisha: Oh, I think I talked too much (laughs) 
-----------------------------------------------The End------------------------------------------------------- 
  
  
Family 4 – The Makemba family 
Appendix 11: Interview with Joyce, female, 8 years old on 14-04-2015 
1. Chuka: Did you get an iPad mini from school? 
2. Joyce: Yes 
3. Chuka: Do you like having it? 
4. Joyce: Yes 
5. Chuka: Good 
6. Chuka: Do your parents say anything to you about this iPad mini? 
7. Joyce: Hmm 
8. Chuka: Are your parents saying anything about this iPad and you? 
9. Joyce: Not very often but they’re happy for it.  
10. Chuka: Do they also say that you should use it too much or you use it too little?  
11. Joyce: They ask if we use it a lot for homework but we don’t use it so much. We use 
it mainly for games 
12. Chuka: Is it fun to play on? 
13. Joyce: Yes 
14. Chuka: When you get home from school, do you play on it then? 
15. Joyce: Yes 
16. Chuka: What about in the evening? Do you play all day or just for some time? 
17. Joyce: Sometimes I do and sometimes I don’t 
18. Chuka: What kind of games are you playing on the iPad? 
19. Joyce: ‘Mimeo’, mainly ‘Mimeo’ 
20. Chuka: What is it all about? 
21. Joyce: Actually, you can write to someone and give them presents, put clothes on 
them and take pictures 
22. Chuka: Do you have other games that you play on it? 
23. Joyce: I don’t know what the other games are called.  
24. Chuka: Ok. But what are they about? 
25. Joyce: Actually, one of them is about where you can build a ‘Tivoli’ and stuff. And 
you can build houses 
26. Chuka: And that’s fun too, right? Have also started using ‘Face-Time’ and such? 
27. Joyce: Shakes her head 
  
28. Chuka: What about these apps – do you download them yourself or is it your parents? 
29. Joyce: Actually, I download them myself. The school games, my teacher writes the 
name on the blackboard and then we download them ourselves 
30. Chuka: Do you have a lot of school games on it? 
31. Joyce: Mmm 
32. Chuka: Do you use it for making homework sometimes? 
33. Joyce: Yes 
34. Chuka: Concerning the app on your iPad that we talked about, is there any of them 
that your parents won’t like you to have if they know you have them? 
35. Joyce: She thinks it is good that I have the school games 
36. Chuka: It is best with games where you learn something! So, you haven’t downloaded 
something that she would say – this is for older children?  
37. Joyce: No. I haven’t. I have only downloaded something that is for 4 year old and 
such 
38. Chuka: What if they take your iPad away from you. How would you feel then? 
39. Joyce: Bad! 
40. Chuka: Will you be sad? 
41. Joyce: Yes. 
42. Chuka: Why would you be sad if they take it from you? 
43. Joyce: Because I would not like it if they take it away from me 
44. Chuka: Do you have any rules at home about the iPad? 
45. Joyce: No 
46. Chuka: So your parents haven’t given you any rules about how to use it, right? 
47. Joyce: No 
48. Chuka: Have they done that in school? 
49. Joyce: Yes. You are not allowed to download games for over 9 years 
50. Chuka: Are there any other rules? 
51. Joyce: No 
52. Chuka: Who do you think made the rules? 
53. Joyce: My teacher has made the rules 
54. Chuka: Do you think the rules are good? 
55. Joyce: I think the rules are good 
56. Chuka: Why do you think they have made these rules for you? 
  
57. Joyce: Because they don’t want us to have bad dreams and that we see anything bad 
58. Chuka: I think you could be right about that 
59. Chuka: Are you the only one using your iPad at home or is there anybody else that 
uses it? 
60. Joyce: Well, me and my little brother [sic] have an iPad each. Sometimes we swap 
iPad and sometimes we have the same games 
61. Chuka: So, nobody else uses it – your dad and mum are not using it. You know what? 
I think you were so good at answering questions. Was it hard? 
62. Joyce: No, not so much 
63. Chuka: Ok. Thank you very much 
 
---------------------------------------The End-------------------------------------- 
 
Appendix 12: Interview with Jack, male, 7 years old on 14-04-2015 
 
1. Chuka: Hi Jack, I am going to ask you the same question that I have asked your sister. 
Are your parents saying anything to you when you’re using the iPad? 
2. Jack: No 
3. Chuka: are they not saying anything to you when you use your iPad?  
4. Jack: yes, if I use it too much then they will say something about it? 
5. Chuka: what are they saying to you? 
6. Jack: then they say I should not play. I should just concentrate on something else 
7. Chuka: what is it that you have to concentrate on instead of the iPad? 
8. Jack: Hmm. To help! 
9. Chuka: How much do you think you are using your iPad when you get home from 
school? 
10. Jack: Hmm. A lot 
11. Chuka: do you have it in the night when you have to sleep? 
12. Jack: yes, it’s charging 
13. Chuka: So, you’re not playing on it when you are supposed to be sleeping, right? 
14. Jack: No 
15. Chuka: are you allowed to do that? 
16. Jack: No 
  
17. Chuka: what do you play on your iPad – what kind of games do you have? 
18. Jack: Just some different kinds of games and ‘Minecraft’ 
19. Chuka: is it good, this Minecraft? 
20. Jack: yes 
21. Chuka: what else do you have? Do you have any ‘running’ games – the one with the 
penguin or …. 
22. Jack: yes, I do have the one with the penguin 
23. Chuka: what else do you have of games that you like to play? 
24. Jack: Hmm. Just different games that I don’t know what they’re called 
25. Chuka: what are you doing in those games? 
26. Jack: there is one game where you have to jump. There is a little one there where you 
jump, where it jumps when you press it 
27. Chuka: ok. Are you good at making it jump? 
28. Jack: No, you dies very early (you lose) 
29. Chuka: what if they take the iPad one day from you, what will you say? If the school 
says, Jack, you, your class and the rest of the school should not have your iPads any 
more: we take them back again 
30. Jack: then, I would be sad 
31. Jack: why would you be sad? 
32. Jack: because I will like to have my iPad back 
33. Chuka: do you ever do homework on your iPad? 
34. Jack: yes.  
35. Chuka: also some you have to do at home? 
36. Jack: I don’t often have homework on my iPad 
37. Chuka: do you have any apps or something on your iPad that your parents will not 
want you to have? Do you download games yourself?  
38. Jack: Hmm. Yes 
39. Chuka: do you sometimes download games that are violent or meant for 12 years 
older? 
40. Jack: I have had one but I deleted it again 
41. Chuka: why did you delete it? 
42. Jack: it was my teacher that deleted it 
43. Chuka: Oh! She discovered it 
  
44. Jack: yes 
45. Chuka: sucks! Right? 
46. Chuka: do you have any rules as to how to use your iPad? Now we know that you are 
not supposed to play when you are going to sleep. That’s a kind of rule, isn’t it? Do 
you have other rules that mum and dad gives you? 
47. Jack: that I cannot play too much 
48. Chuka: do you know how much that is too much? 
49. Jack: yes, it is A LOT! 
50. Chuka: what will happen if you play a lot on it if you keep playing instead of helping? 
51. Jack: then, I have pain in my eyes. Then my eyes itches 
52. Chuka: will they take the iPad away if you play too much then? 
53. Jack: yes 
54. Chuka: those rules you’ve got – do you have any rules at school about the iPad? 
55. Jack: No, not so much! 
56. Chuka: who do you think made those rules for you that you can’t play too much and 
you can’t play when you have to sleep? 
57. Jack: I think it’s my parents 
58. Chuka: why do you think they have these rules? 
59. Jack: because we have to get some sleep 
60. Chuka: is anybody else using your iPad apart from you? 
61. Jack: only me and my sister and my other sister 
62. Chuka: is she at home today? 
63. Jack: No, she doesn’t live here 
64. Chuka: well, these are the questions I had for you and you did a very good job in 
answering them. Thank you very much 
 
--------------------------------------------The End------------------------------------------------ 
 
  
  
Appendix 13: Interview with Sazi, female, 39 years old on 14-04-2015 
 
1. Chuka: Ok Sazi! What was your reaction when your children got the iPad? 
2. Sazi: I was very pleased about it 
3. Chuka: Why? 
4. Sazi: Because they will learn something else 
5. Chuka: How is your upbringing in Congo different from your children’s upbringing in 
Denmark? 
6. Sazi: Arrh. There’s a big difference because as a child I didn’t have as many 
opportunities. For example, the iPad or telephone. There are a lot of things we didn’t 
have in our country but here they have it 
7. Chuka: What do you think about the Danish schools compared to when you went to 
school in Congo especially in relation to technology? 
8. Sazi: The Danish school have all the materials (equipment). But on the other hand, 
there is no much discipline in the Danish school. Children can do so many things and 
they do not care. In our country, there is much more discipline 
9. Chuka: Are there other differences you can think of when you went to school? For 
example, did you have computers? 
10. Sazi: Back then, there weren’t any computers but today there would be but we don’t 
use them so much when we are doing assignment. We have to think for ourselves, you 
have to use your brain 
11. Chuka: How would you describe your relationship with your children after they got 
the iPad? Is there any difference before and after? 
12. Sazi: Yes. There is a big big difference because I can say I was very happy about it 
but they use a lot of time on it. You can say something to the kids and they would say: 
yes, yes, I am coming but they would not have understood (heard) what you were 
saying. They concentrate very much on the iPad when they are playing and such 
13. Chuka: What about the kids – has the relationship between them also changed since 
they got the iPad? 
14. Sazi: Doesn’t understand! 
15. Chuka: I mean, for example, if they play better together now, do they fight more or 
are they better friends that before? 
  
16. Sazi: Sometimes, they play together with the iPads and sometimes they fight over 
them. For example, they have different games on the iPads and sometimes she can 
take her brother’s iPad and sometimes, he can have hers 
17. Chuka: So, you mean they share and work together on the iPad, right? 
18. Sazi: Yes, they work together and sometimes they don’t. Then they want to use their 
own iPads and then ….   
19. Chuka: Ok. Well, the games they have on the iPad, does that show the kind of 
personality they have? 
20. Sazi: It’s not just games they are using it for. The girl was not in school today and 
then her friend wrote her a message on the iPad and asked why she wasn’t in school 
today and she answered. In that way, they learn to write when they write to each 
other. That way, I like it, that’s a good way to use it. On the other hand, the games 
they have, I have to control the games they’re playing 
21. Chuka: Do you check the games they’re playing? 
22. Sazi: Yes. Because sometimes I am looking and asking: what are you playing? And 
then don’t play that anymore and do your homework and if you don’t have 
homework, you should go to bed 
23. Chuka: Do you help to decide what games they download? 
24. Sazi: No, they just download but when they’re playing, you have to control what 
they’re doing. Sometimes, parents are not good at finding … (laughs). Then, I can 
keep an eye on them 
25. Chuka: Does it help your family in any way that the children have got this iPad? 
26. Sazi: I can say yes. They learn somethings. On the other hand, it’s a bit too much 
27. Chuka: They simply use it for too many things that are not school related, right? 
28. Sazi: But they learn more. For example, he goes to 0 grade but now he can already 
write and read. He uses the iPad a lot and can find things 
29. Chuka: So, it makes them better at reading and writing, right? 
30. Sazi: Well, if they use it for that and not just games (laughs) 
31. Chuka: Ok. What if the school takes all the iPads away and say they cannot afford it 
anymore. How would you feel? 
32. Sazi: If they take them? Well, there is also a computer here, at home. They can use the 
computer, they can play on it and they can do their homework. If they say these iPads, 
they can only use them in school when there is homework, ok!  
  
33. Chuka: Then, it will fine? 
34. Sazi: Yes 
35. Chuka: So, it takes a toll with all these games? 
36. Sazi: Yes, yes 
37. Chuka: In the family, do you use it for somethings other than games and homework? 
38. Sazi: No, I don’t use it. I have my phone 
39. Chuka: Do you have any rules or regulations for the children on how to use the iPad? 
40. Sazi: Yes. I have made some rules for them. When they come home from school, they 
cannot play. But after they just have to make homework without the iPad but if they 
have homework on the iPad, they can use it. 
41.  Maybe at 8 or 9 pm they have to go to bed. They should not play all the time. I say to 
them and I yell: No more iPad. It’s over now! They also get sore eyes and such. 
42. Chuka: Why do you think it was necessary to make those rules for the children? 
43. Sazi: Because they don’t have to be addicted to the iPad 
44. Chuka: When the children are going to bed, where do you place the iPad? 
45. Sazi: In the living room (points towards the shelf)  
46. Chuka: Did your children participate in making those rules or was it something you 
and your husband decided? 
47. Sazi: With my eldest daughter (the one who doesn’t live at home). For her, it was a bit 
difficult. You know when you’re on your way to becoming a teenager, telephone, 
iPad, computer and television is on at the same time (laughs). You try to put up some 
boundaries  
48. Chuka: How did it go especially with your teenage daughter to talk about these rules?  
49. Sazi: She says it’s hard because all the others have got their iPads, telephones and tv. 
So why can’t she have it?  
50. Now, she doesn’t have a television in her room anymore. It was too much with 
everything on at the same time. So now if she wants to watch television, she can come 
to the living room and watch it.  
51. Then, I can control what time you get to bed. Sometimes, I go to her room and the 
iPad, and telephone would still be on even though she’s asleep. Everything is turned 
on. 
52. Chuka: Is she at home? 
53. Sazi: No, she’s not 
  
54. Chuka: Does she also go to school here in Greve? 
55. Sazi: Yes 
56. Chuka: Are there any differences as to how your older daughter could use the iPad 
compared to the smaller ones? 
57. Sazi: Yes, because she has so much homework. They are making films and such and 
they’re having so much homework on the iPad. When she starts showing us the films 
that they make in school, they’re very interesting.  
58. But music and games, sometimes, I put up some limits but they don’t always work. If 
I stop with the iPad, she can just use her phone.  
59. Chuka: So, they just do what they want to do anyway 
60. Sazi: Yes 
61. Chuka: Earlier on we would get all the information and letters from the school on 
paper but now you get everything on ‘Tabulex’. What do you think about getting all 
the information there? 
62. Sazi: It’s fine. I think that’s good 
63. Chuka: Do you get to check up on it? 
64. Sazi: Yes and I also look at the weekly plan 
65. Chuka: Well, that’s it. Was it difficult? 
66. Sazi: Yes, a little bit. It’s in Danish 
 
-------------------------------------------The End--------------------------------------------- 
 
Appendix 14: Interview with Jeremy, male, 43 years old on 14-04-2015 
 
1. Chuka: What did you think initially when your children got the iPad from the school? 
2. Jeremy: That was fine 
3. Chuka: So you were happy enough for it? 
4. Jeremy: Yes 
5. Chuka: How are your children’s lives today different from yours in Congo?  
6. Jeremy: The kids don’t know. They’ve never been to Congo. They’re born in 
Denmark. There is a huge difference. African and Europe is not the same. There’s a 
big difference  
  
7. Chuka: When you were a child back then, what is the technological difference 
compared to your children’s life today?  
8. Jeremy: There is a big, big difference. I didn’t have an iPad (laughs). It is very hard to 
tell because in Congo it’s different. I have learnt computers myself here in Denmark.  
9. Chuka: How do you experience the Danish schools in relation to Congo? 
10. Jeremy: It is very very different. I was a school teacher myself in Africa. It is a very 
different system from the Danish. It is not the same. 
11. Chuka: Being a school teacher, what about technology? What did you have in terms 
of equipment and so on? 
12. Jeremy: It was not the same. No, no, not at all! For example, if you want to teach 
them to calculate in Congo, they had to use their fingers to calculate. And I don’t 
know how to say it in Danish but if you open a Coca-Cola … 
13. Chuka: Ok. You mean bottle cap? 
14. Jeremy: Yes. You can use them to count. And for example, if you teach about some 
animals in Biology, you can draw them on the blackboard. We didn’t have so much 
materials 
15. Chuka: Which subjects did you teach? 
16. Jeremy: Science, History and Geography 
17. Chuka: Good. How would you describe your relationship with your children since the 
got the iPad? 
18. Jeremy: I think they use a lot of time on it right now. After school, they play games 
and they don’t take time to read. For me, I think that maybe they will have problems 
in the future because right now they don’t use pens or pencil like in our country …. 
19. Chuka: So the school teacher  instinct in you gets triggered and you get worried 
20. Jeremy: Maybe I don’t know about the future if they will learn to write. It’s like when 
I was in school (in Denmark), everybody was sitting with their computer taking notes 
and I sat with my pen and paper. They laughed at me. I laugh when I say this (laughs)  
21. Chuka: So, have your relationship with your children change or the relationship 
within the family since they got the iPad? 
22. Jeremy: Yes, yes. 
23. Chuka: Are you not so much together? 
24. Jeremy:  No, no. Not so much 
  
25. Chuka: What the relationship between the children - have that changed after they got 
the iPad? 
26. Jeremy: Hmm, like? 
27. Chuka: It can both be good or bad. For example, if they use it together, work together 
or fight more? 
28. Jeremy: Yes yes. All the time, I have problems. Now, I have problem with Joyce, like 
2 or 3 months ago. It was hard for her because when she wanted to use the iPad, she 
had to ask her little brother for permission to play with his iPad (makes sign 
indicating Joyce’s own was broken). 
29.  Her little brother wouldn’t let her have it. But sometimes they play together. The 
bigger sister will say: you have this game, let us swap and then they argue 
30. Chuka: How is the iPad being used in the family? Do you use it? 
31. Jeremy: No, not me. Maybe the mother, a little bit 
32.  Chuka: What if they take the iPad away? 
33. Jeremy: That would be a big problem now. All they do is to think about this iPad and 
if they don’t have it, it would be a ….. 
34. Chuka: A ‘revolution’ in the school (all laughs) 
35. Jeremy: Yes yes 
36. Chuka: But then how would you react if they took all the iPads away. 
37. Jeremy: If they are gone? 
38. Chuka: Yes, if the municipality says we can’t afford them anymore and takes it back 
39. Jeremy: It would be a big big problem 
40. Chuka: You think the municipality will get problems? Would you think it’s a good 
idea if they took it or a bad idea as a teacher and a father? 
41. Jeremy: As I said before, it would be a big problem for them. They can’t use a pencil. 
They will just be thinking about this iPad. They can’t think themselves. 
42. Chuka: So, you won’t be sad if it goes? 
43. Jeremy: No … Yes, I would be sad 
44. Chuka: Would you be sad or would you be ok if it disappears? 
45. Jeremy: For me, I will be happy. I also said to their mum, this is a bad system. Why 
would they give the children iPads? It’s not so good, when will they use it? If they 
want to calculate? How should they do it? In Africa, we use our heads (laughs) 
  
46. Chuka: Now they have a hard time calculating without their iPads or telephones 
(laughs) 
47. Chuka: Do you have any rules or regulation concerning the iPads at home? Did you 
put up any rules for them? 
48. Jeremy: There are no rules but if they have to sleep, they need to put the iPad on the 
charger so that it’s charged for the next day. Every time they come, they say they have 
homework on the iPad but they don’t have homework. They just want to use the iPad.  
49. Chuka: Do you think it is necessary to make some rules about the children’s use of the 
iPad? 
50. Jeremy: Yes yes. If they use it too much, they can’t read other things. It’s almost the 
same with the television, if they watch it too much it is not so good 
51. Chuka: There are a few rules, like they have to charge it when they have to go to bed 
and they can’t plat too much on it. Did the children help to negotiate or was it 
something you made or your wife made or you made them together? 
52. Jeremy: Because they spend more time with their mum, she made them. 
53. Chuka: Before this time, we as parents used to receive information from the school on 
paper but now you have to get them from ‘Tabulex’. What do you think about getting 
all the information electronically or online? 
54. Jeremy: I think it is fine. 
55. Chuka: Alright. Thank you very much. 
---------------------------------------The End----------------------------------------- 
  
  
School teacher  
 
Appendix 15: Interview with Gert Kristensen, Aged 50 on 16-04-2015 
 
1. Chuka: I realised that you’ve not had the iPad for so long  
2. Gert: No  
3. Chuka: And I don’t think that the ‘tabulex’ has been in use for a long time either.  
4. Gert: It has been running for a couple of years prior to the introduction of the iPads  
5. Chuka: I would like you to not only draw on your own experience but also from other 
teachers with respect to the questions I have for you. I presume that you must have been 
discussing these things  
6. Gert: Yes, we share our experiences with each other. And you can say when the system is 
challenging. I don’t have a full picture of all my co-workers’ experience men I would 
presume I can draw on quite a few of my colleagues’ experience and of course my own  
7. Chuka: Before the tabulex was introduced all the information was on paper. Do you know 
the reason where they started putting everything online?  
8. Gert: No. Actually, I don’t know that but I do know that practically the whole country has 
gone over to the online version of it  
9. I would guess it has to do with saving money and time when you do things online. I don’t 
know the underlying reasons but those decisions have been made at the municipality level. 
Overall, it is the education department in the municipalities that makes the decision  
10. Chuka: In relation to the tabulex, do you experience any language problem/barrier with 
parents of other ethnic background than Danish?  
11. Gert: Yes. There, we see a pattern. There are challenges where parents of other ethnic 
background don’t really understand how to use it and I think there are two reasons for that - 
partly because they are not used to this sort of communication  
12. I think they are accustomed to putting their children to school and then they are the 
school’s responsibility till they get back home. This active part of it with parents being 
involved in our part of the world has not been part of their culture  
13. And then of course there are cases where there are language problems. Among other 
things, I have a communication going on with a family. They are nice parents but their 
Danish language skill is so poor  
 
14. Their Danish is so poor that they have to bring in an older sister to facilitate the 
communication between the school and the parents. They cannot read mails well enough 
because of the language barrier  
  
15. Chuka: What is your experience with how the municipality is addressing this problem? 
Does the municipality give you any help or resources to tackle this problem?  
16. Gert: Not that I know of. I know that the municipality has some integration personnel that 
can help them but when it comes to this everyday problems concerning communication, I 
don’t know  
17. Of course, you have the possibility of calling in translators but that will have to do with 
special meetings but it is very expensive. So, actually I don’t know.  
18. I know that there are many of my colleagues that struggle with this: you send out 
information and a small group of children including some Danish children but often children 
of immigrant background where their parents don’t get the information. They either don’t 
read them or don’t understand the message and therefore can’t react to them  
19. Chuka: Are the teachers more observant when it comes to these children and contact their 
parents when they deliver them to school particularly the smaller children?  
20. Gert: That is my impression but I don’t have much to do with the smaller classes. 
Usually, that is where you have a chance of meeting the parents. We only get to see the 
parents at ‘arranged’ meetings  
21. Chuka: On the average, how would you rate immigrant parents’ use of the tabulex 
compared to the Danish parents?  
22. Gert: It is very much divided up. You can say that immigrant parents are very much 
aware of communication from the school. There are those that are linguistically and culturally 
adapted to the Danish system. They are like the Danish families and very often even better. 
Fortunately, we have a lot of those in the school  
23. We also have many families that are struggling with different problems such as 
integration and language problems. In those cases, the communication is suffering. I think 
that is a fairly general picture as I hear it from my colleagues too  
24. It is difficult because they don’t get to read the stuff we send. They don’t report back. 
That means that this crucial communication suffers a lot. People don’t show up for meetings 
and so on. I would like to stress that this is just a minority. It is not a picture of the whole 
group, definitely not!  
25. Chuka: Let’s talk a little bit about the iPads. Do you have any rules for using them?  
 
26. Gert: Yes. You have to use them responsibly. And during classes you must use them in 
connection with lessons. You have to use them in accordance with the teacher’s instructions.  
27. Then, we also have the rules that we have made after the experiences we have heard in 
the older classes. The children have downloaded an app called ‘ask’. It’s a chat or the so 
called social media where you can communicate anonymously. It was used to bully 
somebody, pure bullying. Really cruel, so we asked the school board to ban on the iPads. We 
cannot ban it on their phones but we can only appeal to them and their parents  
  
28. Chuka: Do you have any idea if they have actually implemented it?  
29. Gert: Yes. In this case, it has been done. But of course we have challenges when you 
introduce media into the classroom. There are many many that are tempting them like games 
that are not relevant for the teaching.  
30. There is no doubt that we are pioneers here at the school. I would think that if we talk in 
two years’ time, we’ve got used to it and the picture will look differently. Now it’s tempting 
them as much as an entertainment media  
31. Chuka: Can the students go on social media on the school or the municipality’s server?  
32. Gert: Yes. They can go on social media. They have not closed it down  
33. Chuka: Do you know why they have not done that?  
34. Gert: Presumably, it is a political decision. I cannot answer that. It’s an overall political 
decision and you have to ask the municipality’s technical department for that  
35. Chuka: Would that have been an idea to block it? I know they have their phone too on 
which they can go online.  
36. Gert: This is my personal opinion. I would like to see it blocked. Of course, they also 
have spare time here, breaks and so forth. The older students have some lessons where they 
have to work on their own.  
37. Technically, I don’t know if it’s possible. They still need to be able to use the search 
engines. They need to google things and search for school related things. But personally, 
there is a problem with social media.  
38. Besides, it affects their concentration where it is supposed to be used for learning. It can 
create forums like the above, for example, the ‘ask’ thing. If I am teaching student, I tell them 
not to be sitting in my classroom and be communicating with friends in other classrooms and 
other schools  
 
39. Chuka : You have already answered the last question regarding if the access to social 
media during lessons affect learning  
40. Gert: I think it’s a question of discipline. I have an idea that, it can do so many good 
things and it’s also saves paper, money and such. It can save money after the initial 
investment and education-wise, you can draw on some really good apps. That goes for all 
subjects.  
41. There are of course other things it can be used for that are counterproductive. It is up to us 
to make sure the children use the iPads responsibly. We are all doing our best to get there  
42. Chuka: It can be a challenge to make it work, right?  
43. Gert: Yes I think so  
  
44. Chuka: Alright. Thank you very much  
45. Gert: You are welcome  
 
---------------------------------------------The End------------------------------------------------- 
 
